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CO 150: College Composition
Tuesday-Thursday Schedule
Standard CO150 Syllabus: AY2009-2010

Colorado State University Composition Program

The following document is the common CO150 2009-2010 syllabus that new Graduate Teaching Assistants will use to teach the course.  It includes the following:

· Course Introduction

· Phase Introductions and Assignments

· Daily Lesson Plans for a Tu-Th Class until Week 10; then weekly lesson 

plans until the end of semester.
CO150 Introduction

CO150—College Composition​​—is a common experience for most CSU students. CO150 focuses on initiating students into academic discourse and developing composing practices that will prepare them for success as university students and as citizens.  Therefore, the course focuses on critical reading and inquiry, writing for a variety of rhetorical situations, and enabling effective writing processes.  Its key objectives include the following:

· Developing critical reading practices to support research and writing;

· Understanding writing as a rhetorical practice, i.e., choosing effective strategies for addressing purpose, audience and context; 

· Developing a repertoire of strategies for addressing a variety of specific rhetorical situations, i.e., different purposes, audiences, and contexts;

· Learning important elements of academic discourse, such as forming and critically investigating questions, using sources effectively and ethically, and writing effective summaries, analyses, and arguments;

· Increasing information literacy through practicing strategies for locating, selecting, and evaluating sources for inquiry;

· Developing effective research and revision processes, including peer collaboration and response, and using feedback to guide revision. 

The course or its equivalent is required by the All-University Core Curriculum to satisfy Category 1 a., Basic Competency in Written Communication. (See http://catalog.colostate.edu/front/aucc.aspx).  In addition to meeting this CSU core requirement, CO150 credit will satisfy a core requirement for communication (CO  2) at any Colorado public higher education college or university.  This is due to its inclusion in the state's guaranteed transfer (gtPathways) program. (See http://64.233.167.104/custom?q=cache:9-vgU2W_-qEJ:highered.colorado.gov/Academics/Transfers/gtPathways/Criteria/Content/comm_rev0108.pdf+GT-CO2+goals&hl=en&ct=clnk&cd=1&gl=us&client=google-coop-np.) 

This curriculum is also designed to help instructors realize three broader educational goals:

· Engage students as active members of the CSU community

· Engage students as active and interested learners

· Develop student understanding of their positions as world citizens responding to significant global challenges

As we work to meet the CSU Composition Program’s objectives as well as the core curriculum requirements, we rely on the metaphor of writing as a conversation.  Like a conversation, writing involves exchanges of ideas that help us shape our own ideas and opinions.  Students usually know that they would be foolish to open their mouths the moment they join a group of people engaged in conversation—instead, they’d typically listen for a few moments to understand what’s being discussed.  Then, if they found they had something to offer, they would wait until an appropriate moment to contribute.  Our students understand what happens to people who make off-topic, insensitive, inappropriate, or otherwise ill-considered remarks in a conversation.  In CO150, we build on this understanding by suggesting that, prior to contributing to the debate about an issue, they should read, discuss, and inquire further about what other writers have written.  Then, when they’ve gained an understanding of the conversation, they can offer their own contribution to it.  By using this metaphor, we can help students build on their understanding of discourse as situated within larger social and cultural contexts.

Background to the Co150 Theme of “The Rhetoric of Green”

Each year the composition staff at Colorado State identifies a theme upon which to organize CO150, trying always to find one that is interdisciplinary and of contemporary interest.  This year we have chosen a new theme:  The Rhetoric of Green. We use the word “rhetoric” to mean not only the study of argument and persuasion, but also an analysis of how people write to and for specific audiences. While the word rhetoric is worthy of complex, book-length definitions, in its simplest form it means doing things with words.  CO150 is designed to help students learn how to untangle some of the rhetorical tactics that are used to persuade us to act, think, and feel particular ways about the environment.  As they learn to sift through ideas, evidence, claims, assumptions, values, and opinions, they will be asked to consider how something is said as much as what is said. We have done our best to include a representative range of the voices in the readings for the class.  By studying a variety of writers, we shall analyze how essays are crafted for particular audiences as much as we shall study how persuasive they are in content.

The word “green” in this context is, of course, much more than just a color.  “Green” suggests a set of preoccupations about how and why to make decisions that responsibly—and ethically—consider our environment.  Given Colorado State’s position as a “green university,” it makes sense to ask what, exactly, does it mean to be “green”?  Locally, it is worth considering what has happened on campus since Colorado State implemented its “Green is Gold” initiative in 2001. On a practical level, how effective are initiatives like “the great sofa round-up”? Last year Colorado State competed with more than 500 universities in “RecycleMania” and placed second in the nation for our campus recycling rate.  How important is it to recycle?  Now first-year students can choose whether they wish to pay to use renewable energy in their dorm rooms, powering their laptops and video consoles with alternative sources of electricity.  Does this make any difference to overall campus energy consumption—and environmental health? What are the effects of the recent “green construction” guidelines for new buildings on campus?  Is “going green” just a campus fad?

Today, most people give at least some attention to the environmental significance of their decisions and actions. There are few conversations that engage a wider audience than discussions about the environment, including topics as diverse as climate change, green business practices, composting, “clean” energy, sustainability, greenhouse gas emissions, water conservation, and the ethical consumption of natural resources, among many others. As teachers of writing, we feel the opportunity to have our students examine such a rhetoric is too rich to pass up.

Keeping in mind this course theme and the overall course objectives, we've structured the course in three phases.

· In Phase 1, students hone critical reading skills as they listen to the conversation on this question-at-issue: What is the rhetoric of green?  

· In Phase 2, they explore questions raised during the first phase, and then add their voices to the conversation by writing an argument. 

· In Phase 3, they synthesize the various skills learned during the semester by identifying, analyzing, and responding to a problem in the form of an argument worthy of the attention of a public audience.  Students will typically be writing in one of two popular genres (blog or op-ed) as they seek to inform their public audience of a phenomenon such as “greenwashing.”   

Each phase builds on the previous one to further develop the inquiry and composing competencies needed to achieve the course goals..
A Few Last Reminders

There are many approaches to teaching first-year writing.  You may have experienced other approaches as a student or teacher.  Therefore, it may be helpful to consider what CO150 is not.  It does not focus on writing about literature, creative writing, or personal narratives.  Nor is CO150 a course that teaches students how to write in particular modes of discourse such as description, narration, or traditional research papers.  And while the course attends to editing and style concerns in the context of students' writing, it is not a grammar course.  Rather, CO150 gives students experience with writing in response to different rhetorical situations, making choices to address a variety of purposes and audiences, and developing strategies for successful communication.

A first-year composition course is in many ways a rite of passage for university students. It is not only a course that will help students write effective academic discourse, although that may be its most important purpose. It is also not only a course that is designed to stretch students intellectually and teach them how to think critically, a skill essential to academic success. It is a course that asks students to engage directly with the world in which they live.  

CO150 Fall 2009

Common Syllabus Overview

The CO150 Fall 2009 Common Syllabus is designed to achieve the following course goals, which are aligned with Colorado Commission on Higher Education (CCHE) gtPathways and CSU All University Core Curriculum (AUCC) guidelines:

· Develop critical reading and thinking practices 

· Teach writing as a rhetorical practice
· Initiate students into academic discourses
· Write for a variety of purposes and audiences
· Develop information literacy practices

· Encourage effective writing processes.
Phase I:  Close and Critical Reading to Enter into a Conversation

In the first phase of CO150, we’re exploring the rhetoric of green.  People from various walks of life and various fields of study are talking about green energies, green jobs, green economies, green products, and green cars.  It seems as if the whole world has been colored green, marking this as a conversation that engages many contemporary, concerned citizens.  In CO150, we want to think critically about how people are saying things as well as what they are saying.  In other words, we want to closely read the conversation about green topics and have students critically evaluate the rhetoric employed by those engaged in the debates.  We have selected readings and films from several media outlets including academic journals like the Columbia Journalism Review, popular magazines like Newsweek, and other print and visual sources such as a keynote address given at an Environmental Youth Conference, a web movie, and a full-length documentary.  The work of these professionals from various fields of study and interest clearly shows how people are talking about green issues in very different ways.  By looking at the rhetorical strategies that professionals have used in these texts, we hope to demonstrate to our students how necessary it is to read closely and critically before delving into a conversation.  We also hope that these texts demonstrate the range of values and strategies available within academic discourse.

The texts we’ve selected engage us in answering the question, What is the rhetoric of green?  In other words, how are people using words and images within the context of “green”?  How are green ideas presented differently for different audiences and for different purposes?  The writers we’ll read and listen to rely on first-hand reporting as well as research that often spans several disciplines.  In this way we are exposed to how these writers and thinkers begin to enter into the conversation themselves—how they synthesize what they have learned and present arguments that respond to some of the questions and discussion found in our contemporary society.  Our readings not only offer examples of green rhetoric, however, but they also offer examples of forms of discourse highly valued in academic contexts.  By focusing on such texts, students and instructors alike can examine how successful writers engage in conversations.

To this end, Phase 1 focuses on close and critical reading.  We ask students to read several texts (articles, films, speeches, interviews, and blogs, among others) for various purposes, employing a range of critical reading strategies.  Our primary goal for this portion of the course is to establish critical reading practices that enable effective inquiry and support an understanding of writing as a rhetorical practice.  The writing assignments and class activities are designed to teach such critical thinking practices.

We start with close reading of texts to practice strategies for accurate comprehension of information and arguments.  For our purposes, close reading will include identifying arguments, clarifying key points, and demonstrating comprehension of a text.  Critical reading follows close reading quickly.  Critical reading, for our purposes, means recognizing rhetorical situations and identifying the relationship between rhetorical components.  In other words, critical reading addresses the how an argument is composed rather than what is said.  We will ask students to read several short texts, each with very different aims and audiences:  Daniel Quinn’s speech “A Path of Hope for the Future,” Daniel Stone and Anne Underwood’s “Green, Greener, Greenest,” and Paul Hawken’s “To Remake the World.”  Our purpose for reading these pieces is to learn how various writers, with various purposes, enter conversations about green ideology and how they employ green rhetoric.  To assess students’ close and critical reading practices, we will ask them to complete Assignment 1:  write an academic summary and analytical response to one of the texts.  

For Assignment 2, students will build from Assignment 1’s major skills (listening closely and responding critically to what’s been said) by synthesizing ideas from different texts.  Students will bring together common or contradictory ideas from the films and articles that appear to students worthy of a critical discussion with their peers.  This critical discussion will take the form of a primary blog post, followed by thoughtful and informed responses to three classmates.  This assignment goes beyond the first by expanding rhetorical possibilities, such as purpose (opening a critical conversation) and audience (writing to an active class community, one which will respond to the initiated discussion).  In this way, students will be introduced to writing as a rhetorical practice—both as critical readers and as writers experimenting with new rhetorical situations. 
 

Phase I Objectives

By the end of Phase I, students should be

· Aware of the variety of green rhetorics used and the variety of people employing green rhetoric; 

· Immersing themselves in a conversation about the rhetoric of green by understanding what is being said and how it is being said; 

· Able to write an academic summary that accurately and objectively represents a text’s argument;

· Able to write an analytical response that addresses the effectiveness of a text in reaching its intended audience; they will be able to describe an audience (including the assumptions made about the audience and the implications of those assumptions), and they’ll be able to describe the style and tone of a text while exploring the text’s effectiveness (at reaching its purpose with its audience); 

· Developing an understanding of rhetorical situation:  purpose, audience, writer, text, and context; 

· Able to identify (some) strategies a writer uses to address purpose and audience such as: 

· Focus (intros, claims) 

· Development (evidence, examples, explanations) 

· Organization (narrative, argument) 

· Coherence (transitions and other cues);

· Making connections between what they’re reading in class and their outside-of-class lives (for example, by means of keeping a list of examples from their daily lives that explore/exploit the rhetoric of green); 

· Initiating a critical discussion of texts based upon their close and critical reading of texts.
 

Phase I Teaching Sequence 

· Provide working definitions of “rhetoric” and “green” 

· Introduce the theme:  The Rhetoric of Green 

· Assess our starting point:  explore prior knowledge 

· Comprehensive survey of examples students discover about “green”

· Introduce writing as a conversation, and make the point that the beginning of any conversation is to listen closely to what is being said and how it is being said (in other words, close and critical reading) 

· Focus on close and critical reading (via following texts): 

· “A Path of Hope for the Future” by Daniel Quinn 

· “Green, Greener, Greenest” by Daniel Stone and Anne Underwood 

· “To Remake the World” by Paul Hawken

· Focus on summary writing (expanding from reading-for-thesis to reading-for-argument) 

· Focus on critical reading:  reading rhetorically 

· Introduce the rhetorical triangle 

· Revisit the writing as a conversation metaphor 

· Read texts (listed above) for purpose, audience, and context, focusing on writers’ strategies for focus, development, organization, coherence— 

· Audience:  How do we respond and why?  What assumptions are made about the audience?  What are the implications of those assumptions?  What effect does the article have?  Can we identify features that caused the effect?  

· Purpose:  What is the writer’s intention?  What does she or he do to try to reach that?  How well does her or his purpose fit with ours as readers? 

· Context:  Where was this published?  What kind of information does it use and how was it gathered?  How does our knowledge of context influence our reading

· Focus on even deeper critical reading using the following texts:  

· “Is There a Better Word for Doom?”  moderated by Maywa Montenegro 

· “Climate Change:  Now What” by Christine Russell 

· “The Story of Stuff” by Annie Leonard (a web film) 


· “A Cautionary Video About America’s Stuff” by Leslie Kaufman (an article about Leonard’s web film) 

· “Dark Green Doomsayers” by George Will 

· “The 11th Hour” (focusing on the various experts interviewed)

· Understanding of the rhetorical situation and how to evaluate information 

· Develop criteria for assessing the quality of content (timeliness, accuracy, credibility/authority, accessibility, objectivity)

· Re-read articles to assess the effectiveness of their use of green rhetoric 

· Consider questions, ideas and other points for discussion

· Study and analyze established blogs composed by experienced writers addressing wide audiences

· Write a blog entry that synthesizes materials and initiates a critical discussion with the class community

· Respond thoughtfully to classmates’ blogs
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CO150 Phase I Major Assignments

Assignment 1: Academic Summary and Analytical Response

Overview: Throughout your academic career you will be asked to summarize and respond to the materials you engage with. This assignment will ask you to choose a text and explain its purpose within the context of our course theme. To prepare for this assignment we will critically examine the rhetoric of “green” as displayed in a series of texts that address environmental issues. While we will consider the content of each of these texts, our primary concern for this assignment will be in how the message of the text is conveyed to its potential audiences.  As we read and discuss these texts, we will practice various strategies for summarizing and responding.

Purpose: Your purpose for writing this essay will be to accurately represent the ideas of the text, to critically examine and analyze the text, and to thoughtfully respond to the text. Choose one of the following texts to examine critically, summarize accurately and objectively, and respond to with a thoughtful analysis.

Readings:

·  “A Path of Hope for the Future,” by Daniel Quinn

·  “How to Remake the World,” by Paul Hawken

·  “Green, Greener, Greenest,” Daniel Stone and Anne Underwood

Audience: Your audience for this assignment is your instructor and your classmates. Although your readers are familiar with the text you’ve chosen, you should thoroughly represent its main ideas and key points, and provide accurate textual evidence throughout.

Requirements:  Your summary should accurately and objectively represent the authors’ purpose and main ideas in less than 300 words (about one page).  It should also adhere to the guidelines for academic summary covered in class.

To achieve your purpose with your audience, use the following strategies in your summary:

· Introduce the text in the beginning of your summary so your readers know which text you are summarizing. Include the author (or authors’) names, the date of publication, and the publication title within the first few sentences;

· Focus on the writer (or writers’) arguments by reporting the text’s thesis and supporting ideas. Show that you understand the “big picture”—the writer’s (or writers’) purpose and how he or she supports it;

· Avoid giving examples and evidence that are too specific, to maintain the focus of the overall argument of the article. Feel free to generalize about types of evidence, kinds of examples, and rhetorical strategies used by the authors to support their argument;

· Use author tags so that your reader understands that you are reporting authors’ ideas;

· Use an objective tone and a mix of paraphrased and quoted source material.

Your response should be at least 300 words (about one page) and should answer the following question:  Was the author(s) successful at reaching his or her purpose with his or her intended audience? Your response should answer this question by including a thesis, reasons to support your thesis, and evidence to support your reasoning.  Critically Respond to the text’s effectiveness by analyzing one or more of the following rhetorical features.  Choose at least one of the following features on which to focus your response:

· Purpose: Are the text’s aims clear?

· Audience/Reader:  Will the intended audience accept the author’s claim?

· Occasion/Genre/Context: Does the author effectively respond to the occasion?

· Thesis/Main Ideas:  Do the main ideas support the thesis?

· Organization & Evidence: Did the author support his or her contentions in a logical order?

· Language & Style: Did the tone and style support the author’s purpose? 

Overall Strategies:

· Begin your essay with a summary of the article and then lead into your response with an effective transition from an objective academic summary to an analytical response that is well supported with textual examples. Although writers have successfully combined summary and response, it’s best to keep them separate for this assignment;

· To improve credibility with your audience, avoid spelling and grammar mistakes;

· Type your essay in a readable, 12-point font and double-space it. Submit your essay in a pocket folder along with supplemental materials specified in class.

Paper Length: 600-700 words (about 2 pages)

Due Date: TBD

Worth: 10% of your final course grade

Assignment 1 Grading Rubric  (INSTRUCTOR VERSION)

	Excellent (5)
	Satisfactory (4)
	Unsatisfactory (3)
	WT

	Summary:  Purpose/Audience:  The summary convinces the reader that you have read the article closely and understand its argument because the summary accurately and objectively represents the author’s central claim and key supporting points.  The summary does not merely list the main ideas but shows how the reasons support the claim.  The summary is selective about details and examples, choosing only ones that help to illustrate a key point.
	Summary:  Purpose/Audience:  The summary convinces your reader that you have read and understood the key points of the article.  It could, perhaps, improve in showing the connection between the main claim and how it is supported.  The summary may have some extra, unneeded details from the article.  There may be parts of the summary that are inaccurate, incomplete, or subjective.
	Summary:  Purpose/Audience:  The summary doesn’t convince the reader that you have read the article closely because its argument is not clearly represented and/or there may be inaccuracies.  The summary may provide a list of points rather than any sense of a larger claim supported by reasons and evidence.  The summary loses focus through inclusion of minor or off-topic points.  Your opinions and judgments are included in the summary. 
	X5

	Response:  Purpose/ Audience:

The thesis of the response is clearly stated and separate from the summary.  You support your thesis with clear reasons and textual evidence. Your argument is based on an examination of the text’s rhetorical effectiveness. The response convinces the reader that you have a strong sense of the author’s rhetorical choices and how effectively they were at reaching the intended audience—including what assumptions the authors make about their audiences and how each audience will respond to the implications of the article.
	Response:  Purpose/ Audience:

The thesis of the response is stated, although it could be more clearly defined and/or supported.  Your separation between summary and response is difficult to identify.  Your determination of the text’s effectiveness could be more logically explained.  You evaluate the content of the article at the cost of a clear analysis of the rhetorical effectiveness.  The response convinces your reader that you have read and understood the rhetorical choices the authors have made in the article.  It could better connect the author’s rhetorical choices to the intended audience.  The response could touch on more assumptions and implications that the text makes.  
	Response:  Purpose/ Audience:

There is no clear thesis guiding your response.  There is a lack of organization that contributes to making it  difficult to distinguish summary from response.  Your reader may question whether you have read the article closely because there is no discussion of the text’s audience or the author’s rhetorical choices.  The response includes irrelevant textual content and/or does not consider the rhetorical elements.


	X5

	Summary and Response (S&R):  Quotations and Paraphrases:

The essay contains both paraphrases and quotations.  The paraphrased and quoted passages are chosen appropriately and integrated into the summary and response.
	S&R:  Quotations and Paraphrases:

The essay needs a better balance of paraphrasing and quoting.  It needs to choose and integrate quotations more effectively.  The summary may have quotations and paraphrases from the text, but either the summary or the response does not integrate textual material well.
	S&R:  Quotations and Paraphrases:

The essay is mostly quotations strung together, or there are few textual examples from the article.  The material used may be poorly chosen and integrated, or it lacks appropriate balance between paraphrase and quotation.
	X2

	S&R:  Attribution:

The summary cites the author, title, date, and place of publication.  The whole essay (both summary and response) uses author tags so that it is clear when the writer is referring to his or her ideas or the ideas presented in the text.  Every sentence containing borrowed information is appropriately attributed.  There is variety in the kinds of author tags used.
	S&R:  Attribution:

The summary may not present all of the necessary publication information.  Generally, your reader can tell that you are referring to the author’s words and/or ideas, but there may not be an appropriate author tag in every sentence containing borrowed information.  
	S&R:  Attribution:

It is not clear whose ideas are being presented (either from the article or the student writer).  Because of the lack of author tags, the reader is often unable to identify borrowed material.
	X1

	S&R:  Conventions & Style:

You have followed all the guidelines on the assignment sheet.  You have made appropriate choices for an academic essay.  The essay is carefully proofread and edited for accuracy and clarity.
	S&R:  Conventions & Style:

While you follow most of the guidelines on the assignment sheet, sometimes your writing is too informal for an academic essay.  The essay as a whole would benefit from careful proofreading and editing for clarity.
	S&R:  Conventions & Style:

The rhetorical choices are inappropriate for this context and/or the document is unclear.  Attention to conventions is needed.
	X1


Points:  
______/75

Percentage:
______%

Assignment 1 Grading Rubric

	Excellent 
	Satisfactory 
	Unsatisfactory 

	Summary:  Purpose/Audience:  

The summary convinces the reader that you have read the article closely and understand its argument because the summary accurately and objectively represents the author’s central claim and key supporting points.  The summary does not merely list the main ideas but shows how the reasons support the claim.  The summary is selective about details and examples, choosing only ones that help to illustrate a key point.
	Summary:  

Purpose/Audience:  

The summary convinces your reader that you have read and understood the key points of the article.  It could, perhaps, improve in showing the connection between the main claim and how it is supported.  The summary may have some extra, unneeded details from the article.  There may be parts of the summary that are inaccurate, incomplete, or subjective.
	Summary:  Purpose/Audience:  

The summary doesn’t convince the reader that you have read the article closely because its argument is not clearly represented and/or there may be inaccuracies.  The summary may provide a list of points rather than any sense of a larger claim supported by reasons and evidence.  The summary loses focus through inclusion of minor or off-topic points.  Your opinions and judgments are included in the summary. 

	Response:                     Purpose/ Audience:

The thesis of the response is clearly stated and separate from the summary.  You support your thesis with clear reasons and textual evidence. Your argument is based on the examination of the text’s rhetorical effectiveness. The response convinces the reader that you have a strong sense of the author’s rhetorical choices and how effectively they were at reaching the intended audience—including what assumptions the author makes about his or her audiences and how each audience will respond to the implications of the article.
	Response:                        

 Purpose/ Audience:

The thesis of the response is stated, although it could be more clearly defined and/or supported.  Your separation between summary and response is difficult to identify.  Your determination of the text’s effectiveness could be more logically explained.  You evaluate the content of the article at the cost of a clear analysis of the rhetorical effectiveness.  The response convinces your reader that you have read and understood the rhetorical choices the authors have made in the article.  It could better connect the author’s rhetorical choices to the intended audience.  The response could touch on more assumptions and implications that the text makes.  
	Response:                        Purpose/ Audience:

There is no clear thesis guiding your response.  There is a lack of organization that contributes to making it difficult to distinguish between summary and response.  Your reader may question whether you have read the article closely because there is no discussion of the text’s audience or the author’s rhetorical choices. The response includes irrelevant textual content and/or does not consider the rhetorical elements.



	Summary and Response (S&R):                            Quotations and Paraphrases:

The essay contains both paraphrases and quotations.  The paraphrased and quoted passages are chosen appropriately and integrated into the summary and response.
	S&R:                                   Quotations and Paraphrases:

The essay needs a better balance of paraphrasing and quoting.  It needs to choose and integrate quotations more effectively.  The summary may have quotations and paraphrases from the text, but the response does not integrate textual material well.
	S&R:                         Quotations and Paraphrases:

The essay is mostly quotations strung together, or there are few textual examples from the article.  The material used may be poorly chosen and integrated, or it lacks appropriate balance between paraphrase and quotation.

	S&R:  Attribution:

The summary cites the author, title, date, and place of publication.  The whole essay (both summary and response) uses author tags so that it is clear when the writer is referring to his/her ideas or the ideas presented in the text.  Every sentence containing borrowed information is appropriately attributed.  There is variety in the kinds of author tags used.
	S&R:  Attribution:

The summary may not present all of the necessary publication information.  Generally, your reader can tell that you are referring to the author’s words and/or ideas, but there may not be an appropriate author tag in every sentence containing borrowed information.  
	S&R:  Attribution:

It is not clear whose ideas are being presented (either from the article or the student writer).  Because of the lack of author tags, the reader is often unable to identify borrowed material.

	S&R:                           Conventions & Style:

You have followed all the guidelines on the assignment sheet.  You have made appropriate choices for an academic essay.  The essay is carefully proofread and edited for accuracy and clarity.
	S&R:                           Conventions & Style:

While you followed most of the guidelines on the assignment sheet, sometimes your writing is too informal for an academic essay.  The essay as a whole would benefit from careful proofreading and editing for clarity.
	S&R:                    Conventions & Style:

The rhetorical choices are inappropriate for this context and/or the document is unclear.  Attention to conventions is needed.


Assignment 2: Opening the Conversation with Blogs
Overview: When we're involved in meaningful inquiry, listening carefully as other voices shape ideas, we often want to discuss with others what we're learning and the questions our research raises. It can help, too, if we seek out others in our community who may have different ways of looking at the ideas we want to discuss. This assignment asks you to initiate a critical conversation by synthesizing some of the materials that have informed our discussion of “the rhetoric of green.”  We will begin this discussion by creating individual blogs to present and share on our class website, extending the conversation we've begun in class about the rhetoric of green with people who are likewise thinking critically about these issues.

Purpose: To create a substantial blog entry aimed at initiating a critical discussion with your classmates.  You should synthesize an issue raised by one of the films with one of the course readings.  You will need to inform your readers of the content of the materials (film and article) and convince your readers that the discussion you are initiating is worth having, especially in light of the class’s exploration of green rhetoric. 

Audience: Your audience is the instructor and the class—in other words, members of a closed blogging community. 

Synthesis: Choose an issue from one of the following films to synthesize with one of the class readings. Use this synthesis to prompt your blog entry as you begin to engage in the critical conversation:

Films:

· The 11th Hour 

· The Story of Stuff

· Ted Talk: Bjorn Lomborg Sets Global Priorities 

Articles: 

· Russell, Cristine. “Climate Change: Now What?”

· Montenegro, Maywa. “Is There a Better Word for Doom?”

· Lyons, Rob. “The Deification of Earth” 

Author: Demonstrate you are someone who has watched the films and read the articles closely and critically. From this position, engage your readers in working towards a broader and deeper understanding of the issue.

 Strategies. To achieve your purpose with your audience, use these strategies:

· Introduce your readers to the subject and purpose of your blog entry, establishing its critical focus, forecasting your blog entry’s contents, and gaining your reader’s attention.

· Explain why you want your readers to read your post and consider your ideas. You will need to state a central claim that creates a relationship between the ideas in the film and the ideas expressed in the article.

· Synthesize materials accurately and objectively, supporting it with summary, paraphrase, and quotation.  Demonstrate how materials connect through an issue and why this connection is important. Be sure your reader can distinguish your ideas from those of the authors by using appropriate attribution. 

· Use blogging etiquette as discussed in class.

Response:   After you have completed your blog entry, read blog entries of three designated classmates.  Respond in a way that demonstrates you’ve read their entries thoroughly and critically.  Your response engages the material, shows respect for the student’s entry, and is accurate and pertinent to the ideas presented. The objective here is to keep the discussion going. 


The Response Should:

· Be thoughtful and informed

· Represent accurately the blogger’s synthesis

· Supply additional relevant points raised from course readings to continue the conversation

· Be a minimum of 250 words

Details

Length: 1200-1400 words-blog post & 250 words for each response comment

Percentage: 15%

Due: TBD
Assignment 2 Grading Rubric (INSTRUCTOR VERSION)
	Excellent (5)
	Satisfactory (4)
	Unsatisfactory (3)
	Points

	Initiating a critical discussion: The blog identifies and addresses a particular connection that is made between the two texts, clearly arguing for a critical relationship between ideas.  The connection and subsequent argument offer support with sound reasons and concrete examples that are clearly relevant because of your careful explanation. 
	The blog focuses on engaging the texts in a critical discussion but could do so more effectively.  It may need stronger support, stronger explanation of how the texts are connected, and/or more attention to the needs of the audience.
	The blog does not maintain focus on engaging the texts in a critical discussion.  Rather, it merely summarizes or reports information, OR it discusses the texts generally, without a clear sense of audience or purpose.
	X10

	Representing the articles: The blog accurately and objectively represents the arguments of both texts, focusing specifically on the ideas and information pertinent to the way you plan to show the connection between the two texts.  
	Overall, the blog accurately and objectively represents both texts; however, there may be one or two minor inaccuracies.  The information from the articles could be better focused because there are areas of too much summary or where more information is needed.
	The blog shows that you have an incomplete understanding of the texts because it contains incomplete and/or inaccurate information.  Blogs that contain only opinions about the articles are also unsatisfactory.
	X8

	Response:  There are three responses each with a minimum of 250 words.  The responses show thoughtfulness and accuracy to the primary post; the responses are pertinent to the post using concrete examples in order to perpetuate the conversation.
	There are three responses each with a minimum of 250 words, but the response is hasty or shallow; the responses do not show thoughtfulness nor reflect the quality of the critical thinking of the original post; they may only assert or counter-assert the original post; or the writer’s examples are highly generalized or non-distinguishable from the original entry.
	There are fewer than three responses, and/or one or more of the three responses is fewer than 250 words.  The responses do not reflect the critical thinking in the original entry.
	X5

	Using the texts: The blog cites the author, title, date, and publication of both texts; uses author tags for all borrowed material; and frames summary, paraphrases, and quotes with careful and effective explanation.  Not only does the original post use texts effectively, but so, too, do the three responses.
	Overall, the blog makes clear references to the texts, but it could use more variation in author tags and/or it needs to make better choices in what is summarized, paraphrased, and quoted.  References may be effective but framing is thin or missing.  The responses show little effectiveness in using texts.
	The blog does not have sufficient references to the texts, and it is hard to tell when you are referring to them and when you are expressing your own thoughts.  Ineffective use of summarizing, paraphrasing, and quoting raises concerns about plagiarism and/or interferes with understanding.  The response is ineffective in using texts.
	X4

	Conventions & Style: The language, tone, and voice of the blog are those of a careful and critical reader, and the blog is edited for clear communication that is free of distracting errors.  Blogging etiquette and conventions are upheld.
	While the blog could be more careful edited for style, it is generally clear and readable.  There may be some minor breaches of blogging convention.
	Because of poor editing and/or style choices, the blog is confusing, distracting, or offensive to readers. 
	X3


Total points = _____/ 150
Percentage = ______%
Assignment 2 Grading Rubric 
	Excellent 
	Satisfactory 
	Unsatisfactory 

	Initiating a critical discussion: The blog identifies and addresses a particular connection that is made between the two texts, clearly arguing for a critical relationship between ideas.  The connection and subsequent argument offer support with sound reasons and concrete examples that are clearly relevant because of your careful explanation. 
	The blog focuses on engaging the texts in a critical discussion but could do so more effectively.  It may need stronger support, stronger explanation of how the texts are connected, and/or more attention to the needs of the audience.
	The blog does not maintain focus on engaging the texts in a critical discussion.  Rather, it merely summarizes or reports information, OR it discusses the texts generally, without a clear sense of audience or purpose.

	Representing the articles: The blog accurately and objectively represents the arguments of both texts, focusing specifically on the ideas and information pertinent to the way you plan to show the connection between the two texts.  
	Overall, the blog accurately and objectively represents both texts; however, there may be one or two minor inaccuracies.  The information from the articles could be better focused because there are areas of too much summary or where more information is needed.
	The blog shows that you have an incomplete understanding of the texts because it contains incomplete and/or inaccurate information.  Blogs that contain only opinions about the articles are also unsatisfactory.

	Response:  There are three responses each with a minimum of 250 words.  The responses show thoughtfulness and accuracy to the primary post; the responses are pertinent to the post using concrete examples in order to perpetuate the conversation.
	There are three responses each with a minimum of 250 words, but the response is hasty or shallow; the responses do not show the thoughtfulness and critical thinking of the original post; they may only assert or counter-assert the original post; or the writer’s examples are highly generalized or non-distinguishable from original post.
	There are fewer than three responses, and/or one or more of the three responses is fewer than 250 words.  The responses do not reflect the critical thinking in the original entry.

	Using the texts: The blog cites the author, title, date, and publication of both texts; using author tags for all borrowed material; and frames summary, paraphrases, and quotes with careful and effective explanation.  Not only does the original post use texts effectively, but so, too, do the three responses.
	Overall, the blog makes clear references to the texts, but it could use more variation in author tags and/or it needs to make better choices in what is of summarized, paraphrased, and quoted.  References may be effective but framing is thin or missing.  The responses show little effectiveness in using texts.
	The blog does not have sufficient references to the texts, and it is hard to tell when you are referring to them and when you are expressing your own thoughts.  Ineffective use of summarizing, paraphrasing, and quoting raises concerns about plagiarism and/or interferes with understanding.  The response is ineffective in using texts.

	Conventions & Style: The language, tone, and voice of the blog are those of a careful and critical reader, and the blog is edited for clear communication that is free of distracting errors.  Blogging etiquette and conventions are upheld.
	While the blog could be more careful edited for style, it is generally clear and readable.  There may be some minor breaches of blogging convention.
	Because of poor editing and/or style choices, the blog is confusing, distracting, or offensive to readers. 


Phase 2:  Extending the conversation and finding a way to contribute
In the second phase of the course, we extend our conversation metaphor.  Now that we have successfully listened closely and critically to the existing conversation employing the rhetoric of green, it is time to begin asking questions to propel the conversation forward.  We do this by identifying related issues to the rhetoric of green and examining them through various lenses, developing and refining research questions, and finally investigating those questions.  The focus of Phase 2 is to engage in the conversation.  We do this by first collecting information about our issue to help us support what we want to say and finally contributing to the conversation by way of an academic argument.

In the first phase, we learned how writers approach environmental concerns with varying rhetorics of green.  We read closely and critically, paying special attention to the rhetorical situation.  Now we will develop research questions to guide us in meaningful inquiry into the issues we read about in Phase I and investigate these issues in depth.  In the process of doing so, we build information literacy as we find and select sources that offer a variety of perspectives on the questions we pose, as well as credible and authoritative information.  Students will each ask a research question (stemming from the conversations from Phase I) in which she or he is interested.  Once each student is invested, we will work out how the questions the students posed can be grouped together under an umbrella issue.  In this manner, students will work collaboratively to investigate one issue and present their findings to the class in annotated bibliographies.  The work the student does for the group project will help them to create an individual inquiry essay, which will illustrate how the student came to discover the position he or she hopes to argue for in the academic argument.  Students will finally join the conversation on an issue related to the rhetoric of green by writing an academic argument.

Phase 2 builds on phase 1 by asking students to continue reading closely and critically.  In phase 2, however, students will refine and expand on specific research questions and select sources to answer them.  Throughout this phase, we need to work with students to develop focused, significant research questions relevant to the rhetoric of green.  With such questions in mind, we’ll guide students through the process of “listening to conversations” on the issue they’re investigating and evaluating what the “hear.”

Using library resources, especially research databases, comprises a key component of Phase 2.  During this phase, you will have a scheduled time to take your students to Morgan Library for a session with a librarian in one of the Electronic Information Labs (your scheduled Library day(s) will be distributed to you during Orientation).  Working with the librarian, you will help your students learn how to search the library’s collection using SAGE (the library catalog) and research databases such as Academic Search Premier and Lexis-Nexis for sources to help your students gain additional insight into an issue and its conversations.  We focus on developing critical information literacy in this phase, helping students find, evaluate, and select sources that further their inquiry into an issue.  We hope to move students beyond Google and accepting whatever they find toward conducting searches of a range of databases and selecting sources that support their guiding research question.

After students are introduced to effective academic inquiry while working collaboratively, they will define individual questions to inquire into further and write an academic argument that responds to their question.  Thus, this phase of the course will also focus on writing an argument in an academic context.

Phase 2 Objectives
By the end of Phase 2, students should be able to:
· Pose and refine significant inquiry questions to help them direct their research

· Consider how their values, beliefs, and prior knowledge influence their response to an inquiry question

· Conduct effective research into an issue, using library resources such as SAGE, Lexis-Nexis, Academic Search Premier, and other databases

· Conduct effective field research

· Write an annotated bibliography of research into a specific issue

· Write an inquiry essay that examines their research and thinking process, and shows how they came to discover their position on an issue; this will include why they chose the particular question and where they may have stood on the question prior to research as well as any other influential factors.

· Write an effective argument in an academic context

· Document sources using MLA in-text citation and works cited

Phase 2 Sequence
· Review writing-as-a-conversation metaphor, emphasizing the “forming opinions to find ways to support what we think” stage.

· Review the conversation thus far, focusing on readings from phase 1

· Ask questions about the conversation; introduce the idea of sustained inquiry

· Develop and refine questions for further inquiry

· Break into collaborative groups; student questions that could be related under an issue will be grouped together

· Explore multiple perspectives within a specific issue while working collaboratively

· Develop research plans

· Learn research strategies:

· Posing research questions

· Developing search terms

· Keeping a research log

· Accessing and choosing library resources

· Searching library and web resources

· Evaluating and selecting sources

· Compose annotated bibliographies (collaborative) to report inquiry focus to class

· Citing sources in MLA style

· Annotating sources:  summary and evaluation components

· Compose an Inquiry Essay (individual) that explains research and thinking process.

· Consult with instructor during inquiry and writing process 

· Present inquiry findings (the annotated bibliography) to the class

· Submit bibliographies and introductions for assessment

· Review third stage of writing-as-conversation:  contributing to the conversation

· Analyze differences in rhetorical situation for explaining and arguing
· Refine research question on which to focus argument

· Review and apply rhetorical concepts to focusing argument topic, including:

· Audience

· Purpose

· Occasion

· Exigence

· Conference with students about their inquiry essays—prior to the writing of the argument

· Learn and apply key concepts of argumentation, including:

· Claims, reasons, evidence

· Understanding and responding to opposing viewpoints and alternative perspectives

· Appeals

· Logic (and logical fallacies)

· Structuring for effectiveness

· Supporting argument with sources effectively

· Review MLA style in-text documentation and works cited

· Compose arguments and receive peer response

· Revise arguments to best address rhetorical situation

· Submit final academic argument for assessment

Phase 2 Major Assignments:
· Assignment 3, Investigating a Research Question and Illustrating Inquiry Process
· Assignment 4, Academic Argument:  Contributing to the Conversation
Assignment 3:  Investigating a Research Question and Illustrating your Process of Inquiry

Overview:  In the past few weeks, we’ve seen how several authors are immersed in an on-going conversation about environmental concerns, and we’ve asked: what is the rhetoric of green?  As you’ve become more familiar with the conversation, certain questions have likely arisen. The class will now begin to develop a list of these questions within the rhetoric of green that we’d like to find answers to.  You’ll begin by choosing and narrowing an interesting research question. Next, you will go about answering your research question alongside a group of your peers who will be asking similar questions within a guiding topic. Then you will combine your research with your topic group’s, creating a research document that the community can continue to use as a resource throughout the semester. Finally, you will write an inquiry essay which explores in detail the development of your research process, from the seed that began the question, to your informed discovery of the issue’s complexity. 

Annotated Bibliography (AB) Overview:  You will be working with a group of classmates to compile an annotated bibliography.  Prior to the formation of groups, you will ask a question you are genuinely curious about that stemmed from the conversations we’ve listened to closely and critically.  Once all students have asked an inquiry question, we will form groups of three-four students whose questions all fall under a similar topic.  Each group member will be responsible for finding sources that best answer their research question. You will document your sources with an annotated bibliography entry, consisting of an MLA citation, a summary of the source, and a response to the source. Once you have found six pertinent sources, you will compile your annotations with your topic group’s to create a community resource.   

AB Process:  Once the topic groups are formed, group members will share their particular research questions with each other.  The group should have a clear understanding of how/why their questions are related.  Each group member will be responsible for finding six sources related to their research question, keeping in mind that they will also need to connect the source to the overarching topic of the group.  

Group Tasks:
· Work as a community of researchers sharing ideas and points of view

· Identify the connection/correlation between the overarching topic and each group member’s specific research question

· Determine the different approaches people may take in looking at the issue by beginning a stakeholder analysis

· Help each other refine your research questions as you proceed  

· Divide group responsibilities; make sure you are not duplicating research

· Share research by reading each other’s annotations

· Compile an annotated bibliography (this should be one, seamless document; it should look like it has only one author)

Individual Tasks:
· Look for informative sources as well as opinionated sources

· Research thoughtfully—don’t just take the first six sources you find.  Be critical, evaluate your sources, and choose authoritative, credible, current, and relevant ones

· Provide a diverse representation of various stakeholders within your issue

· Read closely.  Write an academic summary of each source

· Read critically.  Provide a thoughtful, thorough evaluation of each source

· Keep track of where and how you found your sources so that others may refer to them as needed (i.e.:  collect complete citation information and cite sources in MLA style)

Requirements for the Annotated Bibliography:

· For each source you contributed to the investigation (at least six), provide a citation (MLA style) and an annotation.  The annotation will be approximately one page long (double-spaced) and include a summary of the source and an evaluation of the source’s credibility, authority, and usefulness to your group’s and your investigation.

· Once each member is done with all of their annotations, the group must compile a seamless document, with each entry appearing in alphabetical order (when it is assessed, it will not be necessary for the instructor to delineate who did which annotation, as it is, after all, a group effort).

Materials to Hand In:  Inquiry Essay and Annotated Bibliography:  

· Each member of the group will submit an inquiry essay, telling the story of their research process, and copies of your six annotations.  

· Together, the topic group will submit the group’s combined annotated bibliography, which will include each member’s annotations.  This single, seamless document will be submitted on the class File Folder, for its convenient accessibility as a resource to help with your progression towards academic argument. 

Purpose:  The main purpose of the annotated bibliography is to keep track of and share your research with your topic group; the secondary purpose is to demonstrate your research skills as well as your ability to closely read and critically evaluate the sources you find. The purpose of the inquiry essay is to contextualize yourself within the conversation surrounding your issue. 

Audience:  Yourself, your group members (who are investigating the same topic with you), your classmates (who may be interested in investigating the topic themselves), and your instructor (who will evaluate your research and reading).  

 Inquiry Essay: This will present the story of your research process thus far.  An inquiry essay differs from other traditional academic essays in that its purpose is not to argue for a specific idea, but rather to illustrate your research and thinking process. The essay will help readers understand how you came to chose your questions and discover your position on an issue.  Since it tends to focus more on your thinking process and less on developing a response, this essay will not begin with a thesis claim that you seek to prove.  Instead, your inquiry essay will start with a discussion of your research question.  It will explain why you chose this question and where you stood on the question before you researched it.  Then, your essay will trace your inquiry process by summarizing and responding to three of the most influential articles you encountered during your research (these could be ones you found or ones found by a fellow group member).  At the end of your inquiry essay, you will explain where you currently stand on the issue by stating the claim you are likely to argue in the academic argument.

Requirements for Inquiry Essay:

· State your research question and explain how and why you chose this question.
· Explain your initial response to your research question.  Where did you stand on the issue before you researched it?  Also, explain why you initially responded to the question this way.  What about your values, background, or other factors may have influenced your thinking?  Use personal experience or previous knowledge to support your explanation.
· Summarize three articles that influenced your thinking on this issue.  What is each author’s purpose?  What is their main argument?  Which of their main ideas did you find most influential?  At least ONE of the articles should reinforce your own initial thinking on the issue.  Likewise, at least ONE of the articles should challenge your initial thoughts on the issue.
· Respond to the ideas from the three articles you’ve summarized.  Reflect on your initial responses from your group discussions to show readers how the articles validated or challenged your own thinking.  How did these ideas support or challenge your thinking?  Did you find the ideas in these articles to be credible and reliable?  Why or why not?
· Conclude your essay with a discussion of what you’ve learned from your research.  What do you currently think about your issue?  How have your views changed?  And finally, state your tentative thesis claim for the upcoming academic argument.
· Include an MLA Works Cited page
· Length:  3-4 pages, double-spaced
Details:
· Annotated Bibliography:  MLA style:  Each of your sources needs an MLA citation, followed by an annotation.  Double-space each entry and organize them in alphabetical order (by the author or first word/s of each citation).

· Inquiry Essay:  Center the issue and your research question at the top as the title.  Double-space.  3-4 pages.

Submitting Assignment:
· The annotated bibliography is a group effort, and as such, ONE, seamless document will be submitted on the class File Folder.  

· In addition to the group annotated bibliography, each student will also turn in the individual inquiry essay and copies of their six annotations in a pocket folder with supplemental materials specified in class.
Percentage Value:  20% of semester grade

Due:  
Assignment 3 (Annotated Bibliography and Inquiry Essay) Rubric (INSTRUCTOR VERSION)

	Excellent (5)
	Satisfactory (4)
	Unsatisfactory (3)
	WT.

	AB:

Bibliography as a whole:  Presents collection of high quality sources that provide enough relevant information about and various perspectives on the inquiry topic/issue to develop an informed position about the issue.  The information comes from reliable research, including library databases.
	AB:  Bibliography as a whole
The bib presents sources that provide information and opinions on the inquiry issue but it needs more perspectives to help develop an informed position.  There may be some question about the reliability of some sources, but for the most part research is reliable.  Research may benefit from searching other databases and/or resources that are equally or more so reliable.  
	AB:

Bibliography as a whole:  The bib does not have enough sources to develop an informed position because it lacks key sources of information, does not represent key perspectives, and/or is comprised of lower quality sources.  The bib may have sources that are unreliable and/or have sources from only one database and/or only from the web.
	X10

	AB:  Annotations:  Demonstrate critical reading accurately and objectively summarizing.  Author tags should be implemented.  A balance of paraphrase and direct quote should be used.  Annotations should also effectively evaluate each source’s credibility, authority, and usefulness to the project.  
	AB:  Annotations:

Annotations do a good job of summarizing the source, but need to develop the evaluations more.  Author tags may need to be used more frequently to keep ideas accounted for.  
	AB:  Annotations:  Annotations have weak summaries and/or do not provide support for source evaluations.  Or summaries may be adequate but evaluations are missing.
	X12

	AB:  Citations:  MLA style is followed precisely.  The correct format was used for the type of source being portrayed.
	AB:  Citations:  Minor citation errors are present
	AB:  Citations:  Citation does not follow MLA style and/or citation errors are prevalent
	X3

	Inquiry Essay:

It will include all elements listed on assignment to accurately represent and explain your research and thinking process based on close and critical reading of group’s sources.  The summaries of three articles will clearly show how your thinking about the issue was influenced.  Your essay will conclude with your current thinking about the issue and a tentative thesis for an academic argument.
	Inquiry Essay:  The inquiry essay shows you have a general understanding of the issue, but does not trace your thinking and/or research process.  The elements of the essay may be underdeveloped and/or incomplete.  
	Inquiry Essay:  After reading the essay, readers are not convinced that you understand the issue or have investigated it well because of missing or significantly undeveloped elements.
	X12

	Conventions and Style:  The AB is correctly formatted:  double-spaced, entries listed in alphabetical order, aligned left except the hanging indent after first line of citation, no extra spaces between entries.  Both the AB and the essay have few editing errors; grammar, punctuation, spelling.
	Conventions and Style:

Minor editing errors are present in one or both texts.  In general, the format is followed (for the AB), but one requirement may be overlooked.
	Conventions and Style:  Repeated, distracting editing errors in one or both texts that interfere with the readability.  The AB may have multiple format errors and/or does not follow format.
	X3


Points:

______/200

Percentage:
______%
Assignment 3 (Annotated Bibliography and Inquiry Essay):  Assessment Rubric
	Excellent
	Satisfactory
	Unsatisfactory

	AB:

Bibliography as a whole:  Presents collection of high quality sources that provide enough relevant information about and various perspectives on the inquiry topic/issue to develop an informed position about the issue.  The information comes from reliable research, including library databases.
	AB:  Bibliography as a whole
The bib presents sources that provide information and opinions on the inquiry issue but it needs more perspectives to help develop an informed position.  There may be some question about the reliability of some sources, but for the most part research is reliable.  Research may benefit from searching other databases and/or resources that are equally or more so reliable.  
	AB:

Bibliography as a whole:  The bib does not have enough sources to develop an informed position because it lacks key sources of information, does not represent key perspectives, and/or is comprised of lower quality sources.  The bib may have sources that are unreliable and/or have sources from only one database and/or only from the web.

	AB:  Annotations:  Demonstrate critical reading accurately and objectively summarizing.  Author tags should be implemented.  A balance of paraphrase and direct quote should be used.  Annotations should also effectively evaluate each source’s credibility, authority, and usefulness to the project.  
	AB:  Annotations:

Annotations do a good job of summarizing the source, but need to develop the evaluations more.  Author tags may need to be used more frequently to keep ideas accounted for.  
	AB:  Annotations:  Annotations have weak summaries and/or do not provide support for source evaluations.  Or summaries may be adequate but evaluations are missing.

	AB:  Citations:  MLA style is followed precisely.  The correct format was used for the type of source being portrayed.
	AB:  Citations:  Minor citation errors are present
	AB:  Citations:  Citation does not follow MLA style and/or citation errors are prevalent

	Inquiry Essay:

It will include all elements listed on assignment to accurately represent and explain your research and thinking process based on close and critical reading of group’s sources.  The summaries of three articles will clearly show how your thinking about the issue was influenced.  Your essay will conclude with your current thinking about the issue and a tentative thesis for an academic argument.
	Inquiry Essay:  The inquiry essay shows you have a general understanding of the issue, but does not trace your thinking and/or research process.  The elements of the essay may be underdeveloped and/or incomplete.  
	Inquiry Essay:  After reading the essay, readers are not convinced that you understand the issue or have investigated it well because of missing or significantly undeveloped elements.

	Conventions and Style:  The AB is correctly formatted:  double-spaced, entries listed in alphabetical order, aligned left except the hanging indent after first line of citation, no extra spaces between entries.  Both the AB and the essay have few editing errors; grammar, punctuation, spelling.
	Conventions and Style:

Minor editing errors are present in one or both texts.  In general, the format is followed (for the AB), but one requirement may be overlooked.
	Conventions and Style:  Repeated, distracting editing errors in one or both texts that interfere with the readability.  The AB may have multiple format errors and/or does not follow format.


Assignment 4: Academic Argument, Adding your Voice to the Conversation 
Overview: Now that you have researched and explained an issue, you are ready to write an argument. The argument you write for this assignment will be an academic, source-based argument. You may use the sources you and your group members found, but you should continue to find new sources to support your argument and represent the conversation on the issue. Furthermore, your argument should add something unique or new to the conversation and not just repeat someone else's argument.

Purpose: The purpose for this assignment will depend on your intended audience. It will most likely fall into one of the following general categories.

a)    To convince undecided readers to accept your thesis.

b)    To make opposing readers less resistant to your thesis

c)    To convince readers who agree with you to take action 

Audience: The audience for this argument has two levels to it. First, there is your general academic audience who expect a clear, logical argument that remains focused on proving a thesis.  These readers, being in some way connected to the academic community, expect that an argument is well-researched and that the argument is supported with reasons and evidence. They want to see that you are familiar with the conversation on the issue and how your argument contributes to that conversation. In addition, such readers require full citations for all sources you use. Your audience also expects your writing to be free from errors. You’ll need to consider these readers' expectations as you write your argument. The second, more narrowed aspect of your audience will be specific stakeholders (such as an academic discipline or group) within the academic realm of the conversation surrounding your topic and your issue.

Issue & Sources: Write your argument about the issue you just investigated or on an issue another group member just investigated. You may use the sources from your annotated bibliography or those of your group members, but you should continue to find sources to fit the rhetorical situation (which will change as you make rhetorical choices about purpose and audience specific to this assignment).You should include a total of five peer-reviewed scholarly sources, and at least one instance of field research: an interview that you conduct with a relevant and authoritative expert here on campus or in Fort Collins.  

Author: Present yourself as a knowledgeable, fair-minded, credible and, as appropriate, empathetic person. You do not need to be an expert on your issue to write an argument, but you do need to have confidence in what you do know and believe about it. Show that you approach the issue with enthusiasm, intellectual curiosity and an open mind.

Strategies: An effective argument achieves its purpose with its audience and is appropriate for an academic context. To achieve your purpose with your audience, be sure to:

· Be active in class as we discuss sample arguments, argumentation techniques, and work on writing this paper as a process.

· Conduct an effective research process by continuing your annotated bibliography and selecting the best sources for your argument.
· Begin the search for your local expert as soon as possible—professors at CSU, for instance, enjoy talking about their areas of expertise, but often require a great deal of advance notice in order to make an appointment.

· It’s a good idea to use your local expert to help you clarify or compare apparent inconsistencies in your secondary sources (or to get ideas for additional useful sources), but be sure to spend some time before your appointment preparing several open questions that will give your expert plenty of room to feed you useful information. Consider these questions directed at an Economics professor here at CSU:

· CLOSED  (limited yes or no response): Do you like Obama’s cap-and-trade plan?
· OPEN (allows room for interpretation): How does Obama’s proposed cap-and-trade plan compare to similar systems in Europe?
· Spend time developing a thesis statement and reasons and be sure you have gathered enough credible and convincing evidence to support your reasons.

· Rely on appeals to facts and reasons (logos) and character (ethos), avoiding logical fallacies. You may, however, use some appeals to emotion (pathos) in your introduction and/or conclusion to show the significance of the issue and motivate readers to read on.

· Organize your argument effectively to best support your claims and reasons.

· Use appeals that suit the rhetorical situation. 

· Become well-informed on other stakeholders in the conversation, including viewpoints different from your own. Accurately and fairly represent and respond to such alternative viewpoints on the issue.

· Demonstrate that you have conducted effective inquiry into the issue by summarizing, paraphrasing and quoting appropriately and by documenting sources correctly in MLA style. This will bolster your character appeal with your audience.

· Give yourself enough time to draft, revise and polish your argument.

Details:
Format: Your paper should be formatted according to MLA conventions. This includes MLA-style heading and page numbers, parenthetical citations within your paper for all sources used (quotes, paraphrases, facts, ideas, etc.) and a Works Cited page at the end of your paper (see our web links for help, if needed.) 

Submitting your argument in a pocket folder specified with supplemental materials noted in class. 

Length: 5 to 7 pages, double spaced (not including Works Cited).

Due: 
Worth: 25% of your course grade

Academic Argument Grading Rubric (Instructor Version)
	Excellent (5)
	Satisfactory (4)
	Unsatisfactory (3)
	Weight

	Logos. Appeals to logic in this argument are effective because:

· Central claim is clearly stated and appropriately qualified. 

· Reasons effectively support central claim, and concrete evidence develops reasons. 

· Connections between claims and reasons, and between reasons and evidence, are clearly stated. 

· Argument is organized in a coherent, linear fashion. 

· Background information and definition of key terms meets the needs of intended readers. 
	The appeal to reason is generally effective but would benefit from revision to clarify reasoning and/or to provide additional  evidence and/or to explain how and why reasons and evidence supports your claim.
	The appeal to reason is not effective because your reasoning is unclear or faulty and/or the argument lacks sufficient support, sufficient, relevant evidence, or connections between claim and support.  The claim may change or is not maintained.
	X15

	Ethos. Appeals to character in this argument are effective because:

· Source authority and credibility is presented explicitly and cited formally. 

· Tone and language are fair and evenhanded. 
	While your readers may have moments of doubt about your character, they will find you trustworthy. 
	Readers will be skeptical about your character because of the sources you cite, a lack of citation, how you deal (or don't) with other perspectives.
	X10

	Alternative Arguments: Specific alternative viewpoints are fairly represented and responded to effectively. 
	Alternative viewpoints could be better represented OR receive a more effective response. 
	Alternative viewpoints are not represented, are misrepresented, and/or do not receive an effective response. 
	X8

	Conventions & Style: A well-informed, academic audience’s expectations are met effectively because:

· Correct MLA citations are used, in text and in Works Cited page. 

· Prose is clear, direct, and free of sentence-level errors. 
	Your paper is generally readable but would benefit from more careful proofreading & editing and/or correct MLA citation.
	Readers will have difficulty understanding your meaning or accepting your claim because your paper needs to pay closer attention to conventions and to readers' needs.
	X5

	Overall Effectiveness: The cumulative effect of this argument is one of thoroughness and unity, leaving well-informed readers likely to accept or at least consider your central claim very seriously. 
	Readers will be inclined to consider or accept your claim, but the argument and/or appeals could be more effective.
	Readers are not likely to accept your claim—you may not have a clear sense of audience and/or purpose.
	X12


Points: 
______/250

Percentage:
______%
Academic Argument Grading Rubric
	Excellent 
	Satisfactory 
	Unsatisfactory 

	Logos. Appeals to logic in this argument are effective because:

· Central claim is clearly stated and appropriately qualified. 

· Reasons effectively support central claim, and concrete evidence develops reasons. 

· Connections between claims and reasons, and between reasons and evidence, are clearly stated. 

· Argument is organized in a coherent, linear fashion. 

· Background information and definition of key terms meets the needs of intended readers. 
	The appeal to reason is generally effective but would benefit from revision to clarify reasoning and/or to provide additional  evidence and/or to explain how and why reasons and evidence supports your claim.
	The appeal to reason is not effective because your reasoning is unclear or faulty and/or the argument lacks sufficient support, sufficient, relevant evidence, or connections between claim and support.  The claim may change or is not maintained.

	Ethos. Appeals to character in this argument are effective because:

· The credibility and authority of sources, both primary and secondary, are presented explicitly and cited formally. 

· Tone and language are fair and evenhanded. 
	While your readers may have moments of doubt about your character, they will find you trustworthy. 
	Readers will be skeptical about your character because of the sources you cite, a lack of citation, and/or how you deal (or fail to deal) with other perspectives.

	Alternative Arguments: Specific alternative viewpoints are fairly represented and responded to effectively. 
	Alternative viewpoints could be better represented OR receive a more effective response. 
	Alternative viewpoints are not represented, are misrepresented, and/or do not receive an effective response. 

	Conventions & Style: A well-informed, academic audience’s expectations are met effectively because:

· Correct MLA citations are used, in text and in Works Cited page. 

· Prose is clear, direct, and free of sentence-level errors. 
	Your paper is generally readable but would benefit from more careful proofreading & editing and/or correct MLA citation.
	Readers will have difficulty understanding your meaning or accepting your claim because your paper needs to pay closer attention to conventions and to readers' needs.

	Overall Effectiveness: The cumulative effect of this argument is one of thoroughness and unity, leaving well-informed readers likely to accept or at least consider your central claim very seriously. 
	Readers will be inclined to consider or accept your claim, but the argument and/or appeals could be more effective.
	Readers are not likely to accept your claim—you may not have a clear sense of audience and/or purpose.


Phase 1 Daily Lesson Plans

Day 1 (Tuesday, August 25th)
Lesson Objectives 

Students will 

· Become familiar with the course and each other 
· Be introduced to the theme: The Rhetoric of Green
· Discuss thesis statements 
· Explore academic discourse-as-conversation metaphor
Prep
After orientation last week, you're well prepared to teach your first class (even if you feel like you're not!).  To get ready for day 1, reread the syllabus introduction, revisit the first few readings you'll assign, prepare your materials (see the list below), and ask for any help you need (the lecturers are here for you!).  Also, review your notes on examples and images of green rhetoric.  Be sure you have familiarized yourself with how “green” is being rhetorically constructed.  Be sure you have reviewed the rhetorical triangle for today.  Write out your own lesson plan. 

Materials (be sure to bring materials for each of your classes)

· Class roster (as up to date as possible) for each class.

· 20 copies of your syllabus (if Writing Studio instructions aren't on your syllabus, prepare an extra handout with those) for each class.

· Yellow handouts about the CO150 drop policy

· Your notes about the definition of rhetoric and the definition of green

· Your notes about the construct of green to go along with presentation

· Overhead transparencies:


· Instructions for student introductions


· Rhetoric of green images and examples presentation
· Writing-as-a-conversation model

· Homework

Lead-In

Some students may have prepared for class today by buying the textbooks.  Also some may have set up Writing Studio accounts.  Today is unique because it's a fresh start.  Your students will come in with few ideas about what the class will be about, what the atmosphere will feel like, etc.  One of your primary tasks for today is to establish a classroom culture that will work for you and your students, and to give students a fair idea of what they can expect for the rest of the semester. You will also be establishing a foundation about green rhetoric, the course theme, around which the entire semester will revolve.
If you arrive a few minutes early to class, you might write the “agenda” on the board.  A brief list of today’s activities could go something like:  Course Introduction/ Getting to Know You / Writing as Conversation/ WTL / Rhetoric of Green/ Homework

Activities
Introduce yourself and the course (2-3 minutes) 

Before class begins, write your name, the course number, section, and title on the board.  Once all (or most) students have arrived, take a moment to introduce yourself--tell students what you would like them to call you, and consider what else you'd like them to know about you.  Make sure everyone is in the right place—have students check their schedules to be sure that they're really in your section.  
Attendance (3-5 minutes)
Use your roster to call names and make note of anyone who is absent.  After you have called all the names on your list, make a general statement that if a student isn’t on the roster to see you after class. Possible reasons why the student isn't on your roster include (in order of likelihood): 

1. The student wants an override (which you can’t give—send the student to Sue Russell in Eddy 359 and she will try to help).

2. The student is hoping a seat will open in your class (send the student to Sue Russell in Eddy 359).

Distribute and review your syllabus (10-15 minutes) 

Spend time looking at the document with your students.  Discuss the course description, your contact information, your grading system, and key course policies. You might not discuss every single thing in detail; if you don't (and even if you do), remind students to reread the document before the next class and to email you with any questions or concerns.  

Distribute and explain yellow slips about CO150 drop policy (2 min)

Student introductions (10-15 minutes) 

Choose one of the introduction activities below, or use another that accomplishes the goal of allowing students to make connections with each other and setting precedents about participation and community.  

Option 1:  In this activity, students pair up and interview each other; then they introduce each other to the rest of the class.  Here are instructions which you can put on an overhead (be sure to enlarge the font to 16pt or larger):

Introductions
· Pair up with someone near you that you do not know. Take a few minutes to find out interesting things about your partner—you can ask the typical questions (name, major, hometown, etc.) but also try to find out something unusual, unique, silly, and/or amazing.

· In a few minutes, I’ll ask you to introduce your partner to the class, so be sure to jot down notes.

Option 2:  In this activity, you generate a handful of questions with the class and then go around the room and allow each student time to answer the questions.  You can start out with the obvious—write, "What's your name?" on the board. Ask the students what else they'd like to know about each other.  Give them time—if nobody suggests anything, make another suggestion.  Something like "What's your major?" works and might get them going with more suggestions. Once you have four or five questions listed, end with one of your own. Feel free to answer the questions yourself.

Option 3:  In this activity, you begin to get the students exploring his/her beliefs about writing.  Students have been writing for some time now, and as such have considerable prior knowledge, so it is good to reexamine beliefs to determine if those beliefs are accurate or helpful.  Until they do this, any new learning in the subject can be limited.  Tell students to form groups of 3-4 to discuss their writing beliefs.  Here are instructions you can put on an overhead.
Writing Beliefs
From the list below, agree or disagree with each statement and provide and explanation of why.
1. Writing proficiency begins with learning the basics and building on them, working from words to sentences to paragraphs to essays.

2. The best way to develop as a writer is to imitate the writing of the people you want to write like.

3. People are born writers.  Either you can or you can’t do it.

4. The best way to develop as a writer is to develop good reading skills.

5. Developing writers should start with simple writing tasks, for instance, telling stories, and move to harder writing tasks, such as research papers.

6. The most important thing that influences a writer’s growth is her belief that she can learn to write well.

Introduce the Idea of Writing as a Conversation Model (5 minutes)
Explain the ways in which writing is similar to conversation.  Here’s a sample explanation: 

Like a conversation, writing involves exchanges of ideas that help us shape our own ideas and opinions. It would be foolish to open your mouth the moment you join a group of people engaged in conversation—instead, you listen for a few moments to understand what’s being discussed. Then, when you find that you have something to offer, you wait until an appropriate moment to contribute. We all know what happens to people who make off-topic, insensitive, or otherwise ill-considered remarks in a conversation.

The following is a visual representation of the way in which this course is designed around the writing as conversation metaphor.  Before explaining, present it to students on an overhead, or draw it on the board:
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Once the students can see the image, explain:

Right now, we are at the first stage:  reading what others have written.  That is, we are listening in on the conversation.  Later in the semester, we will conduct research to form our own opinions and add to the conversation.  

An important part of academic inquiry is being able to set aside one’s own biases and preconceived ideas and really listen to what others are saying about the issue.  This isn’t to say that readers don’t have reactions and responses but that it’s essential to be able to distinguish between subjective reactions to what the writer has said and an objective understanding of what the writer has said.

Stress the importance of remaining open-minded as we look at parts of the conversation going on about “green.” At this point in our inquiry, we are most concerned with the writer’s purpose, audience, and the context of what is being said, and less concerned with agreeing/disagreeing with the content.

Assign a Write-to-Learn (WTL) (5-10 minutes) 

Briefly explain what a WTL is and why/when we do them in this course.  Put an overhead of this WTL up for students (and remember to collect these when the students are done):    

Spend a few minutes and write a definition of “green”.  Then write a definition of “rhetoric”.  Finally, do some freewriting to jot down everything you can think of related to the rhetoric of green.
Conduct a Class Discussion  (10 minutes)  

Ask some students to volunteer their WTL responses.  Get them thinking about their responses to the WTL by asking questions such as “What definitions do you find most persuasive or interesting?”  As students offer answers, encourage them to talk to each other by rephrasing their comments as you understood them and asking another student if he or she agrees, or asking “Who had a different reaction?”  Don’t hesitate to ask for clarification.  Use the board to record discussion ideas.  

When looking at the various definitions of green, have the students think of the various ways they’ve observed green rhetoric in their lives.  List some of these examples on the board and connect the examples to the following aspects of the rhetorical situation.

· Writer

· Text

· Audience

       Example:  On the bottom of my Chaco flip-flop, there is a sentence 

       about the flip-flop being made from recycled material.  What is the   

       writer’s purpose of this instance of rhetoric?  Who is the audience?  

       Fill in the context of the situation.
Introduce examples of The Rhetoric of Green (15 minutes) 

Show a “slideshow” of green ads/commercials/news clippings etc…to show how “green” has hit mainstream and everyone is talking about it! In other words, we are listening to the conversation. The purpose of this activity is to look at ways the rhetoric of green manifests in daily life.
Introduce and discuss Thesis Statements (5 minutes)

Briefly define “thesis statement” so the students can try to identify the thesis in tonight’s homework assignment.  There are many ways of defining this term; for our purposes a definition such as the overall idea that the writer wants to communicate to readers works well.  You might ask students what other words they’ve associated with “thesis,” such as “central claim,” “main argument,” etc…

Brainstorm a variety of ideas of how a reader can find or locate a thesis statement. 
Assign Homework for Thursday (2-3 minutes)

Put the homework on an overhead transparency, explain it, and allow students time to copy it down.  If you plan on using the calendar function on writing studio to post homework, encourage students to find it there.

· Purchase your Prentice Hall Guide (PHG) and Rhetoric of Green (ROG) textbooks. Read the preface of ROG.
· Use instructions on the syllabus (or handout) to log in to our Writing Studio class page at http://writing.colostate.edu. Once there, review the class syllabus to familiarize yourself with course policies and expectations. Be sure to write down any questions and concerns.
· Read and annotate “A Path of Hope for the Future” by Daniel Quinn in the ROG.  Remember to bring your book to class.
Conclude Class (1 minute)  

Wrap up today’s class and point students forward to Thursday’s class.  Be sure to always conclude class, even if you are pressed for time.  Here you might say:  It was great meeting you all today; I’m looking forward to discussing the readings with you on Thursday as we continue our exploration into the conversation about green rhetoric. On Thursday we’ll begin looking closely at a text and summarize the content and analyze the rhetorical situation.

Connection to Next Class

Today you've taken care of a lot of "business" and you've introduced the course theme:  “The Rhetoric of Green.”  You also introduced students to some fundamental course concepts.  Quite a busy “first” day, but necessary to start the course off on the right foot.  Take time to read over today’s homework to assess students’ prior knowledge of and opinions about the topic, to casually assess their writing abilities.  On Thursday, you will continue with concepts you introduced today.  You’ll move into identifying an author’s thesis and summarizing the argument as well as analyzing it in a rhetorical context.

Teacher Post-Script

You might take a moment to reflect on today’s class, to assess what went well and what could have gone better (and go easy on yourself—you’re probably way more aware of what you did or didn’t say/do than your students are!), and to make notes about anything you need to remember for next time.  Be sure to check email now and then before Thursday so that you can help students out with questions, Writing Studio issues, etc.

Day 2 (Thursday, August 27)

Lesson Objectives

Students will 

· Discuss close reading strategies, focusing specifically on thesis statements and main points

· Be introduced to academic summary

· Collaborate to write a summary

Prep

· Before today’s class, re-read “A Path of Hope for the Future,” read the WTLs from Tuesday, and review your notes about how to write a summary.

Materials

· Your notes on academic summary, thesis, and main points
· Your notes/annotated copy of ROG (the preface) and “A Path of Hope for the Future” (annotated for thesis and reasons)

· 12 blank overhead transparencies (you can get these from the mailroom in Eddy)

· 6 overhead markers, such as vis-à-vis, which you’ll need to supply yourself

· Overheads:

· Reading Quiz or WTL to hold students accountable for reading

· Summary Outline

· Identifying Thesis Statements activity instructions

Lead-In
For today’s class students should have created a writing studio account, purchased both texts, read the Preface of the ROG and “A Path of Hope for the Future” annotating each piece and expecting to discuss the readings.  It’s not uncommon to have a few students come to class the second day without having done the homework, or for new students to show up.  Unprepared students will be able to join in a group without too much floundering.  Arrange a way to help students with any problems (couldn’t log on to Writing Studio, bought the wrong textbooks, etc…), but plan on a WTL, quiz, or other means of holding students accountable for the reading assignments and check students’ understanding of the texts. Remind students of the upcoming limited add/drop policy deadlines. Refer them to the yellow sheet you handed out on Tuesday. 

Activities

If you arrive to class a few minutes early, you might write the "agenda" on the board. A brief list of today's activities could go something like:  WTL / Discussion / Thesis Statements and Key Points / Academic Summary 
 If you choose to put up an agenda, make it a reliable routine.

Attendance (2-3 minutes)

Take care of any remaining registration issues (such as new students or students that were absent on the first day), and be sure to note which students are absent. You might take attendance by asking each student to describe one thing he or she remembers about a classmate from the getting-to-know-you activity last time. Or, you can collect the WTL as a means of taking attendance.  Be sure to tell students you are taking attendance this way if you choose to do so.
Reading Comprehension WTL (5 minutes)  

It’s important to consistently hold students accountable for class reading assignments, and a quiz focused on close reading or a WTL are both good methods of doing so.  Whatever you choose, introducing your preferred method during the first weeks of class is a good way to signal that students need to keep up with their reading.

Possible Quiz questions:

· Why is a CO150 class at CSU studying The Rhetoric of Green, according to the ROG preface?

· What does the title “A Path of Hope for the Future” refer to?

· Who is Daniel Quinn addressing?

· What does Quinn think we can do to make a difference?

· What are Quinn’s rules for changing our thinking?

· What would happen if Quinn addressed a different audience, such as Obama’a cabinet members?

Or try this WTL:

Are you familiar with what Quinn refers to as “commencement rhetoric”? Do you ever feel cheated that it is all “up to you,” to “save the world”? What advice would you give to the next generation? How is this similar to and/or different from Quinn’s advice to the Houston Environmental Youth Conference?  Does the preface of the ROG contain any advice?  If so, how is it similar to and/or different from Quinn’s advice?
Discuss “A Path of Hope for the Future” and the Preface of the ROG (10-15 minutes)

Collect the WTL’s and discuss the answers with the students.  This will give you an opportunity to review the main ideas of the article and for students to check their understanding of it.  Refer students to the text as questions arise and reinforce the idea of reading closely.  Move the discussion from simply comprehending the article to the students’ responses to it.  

Review Thesis Statements and Introduce Main Points (5-10 minutes)

 Take time to review "thesis statements." Remember, there are many ways of defining this term; for our purposes a definition such as "the overall idea that the writer wants to communicate to readers" works well. You might ask students what other words they’ve associated with “thesis,” such as “central claim,” “primary argument,” etc.  

How can a reader find a thesis statement? Brainstorm ideas.

Take time to define “Main Point” and how it is different from the thesis.

Activity (5-10 minutes)

Continuing the class discussion, you might provide a summary outline of the Rhetoric of Green Reader Preface in a chronological fashion.  
Summary Outline:  The stuff you’ll need to identify 

1. Contextual Information you’ll need to begin summary:

a. Who is the author?

b. What is the title of text?

c. What is the publication/place appeared?

d. When was it published? 

2. Thesis: What is the authors’ main argument?

3. Main Points: What reasons are given by the authors to support the thesis?

This summary outline example can and should be used for all upcoming articles.
Introduce Summary Writing (10 minutes)

Introduce academic summary by explaining that summaries require one to set aside one’s own biases and preconceived ideas and really listen.  On the board, write:

Academic Summary
Purpose:  To offer a condensed and objective account of the main ideas and features of a text; to demonstrate your accurate comprehension of a text.

Audience:  Your instructor

Make sure students understand what “objective” means, and then ask students to talk about how they might about writing a summary that accomplishes the above purposes for the audience.  That is, how can students write a summary that will show you, the instructor, that they have understood what they have read?

Give them time to think through your question, and be encouraging about even minor suggestions (provided they apply—if a student says “write about why I disagree,” for example, don’t validate that because it will confuse everyone in the class).  Below “Purpose” and “Audience” on the board, make a list of “strategies”.  Once students have offered everything they seem to have, take time to assess the list of strategies.  If there’s anything that seems off, clarify it.  If anything essential is missing, add it and explain why you are adding it.  It’s okay if this list isn’t 100% complete because students will read more about writing summaries for homework, and you will cover it more in class next week.  In a perfect world, the following would be on the list in some form (explanations you might give are in parentheses).

· Include the writer’s thesis (this shows that the student has understood the main argument in the article)

· Include key points that support the thesis (this shows that the student has read closely to understand why the writer holds his/her thesis statement to be true)

· Don’t offer your own opinions or reactions (this would show that the student is able to “listen” to a writer without responding).

· Use some quotations (this shows that the student has looked closely at the language and the writer’s voice)

· Include the author’s name, the title of the text, and where it was published (this shows that the student is aware of the writing situation—more on this next week).

Model the Process of Summary using Quinn (15 minutes)

Using Quinn’s “A Path of Hope for the Future,” model the process of summary writing for students.  On the board put the headings of the summary outline up and as a class, put pieces together.  Start with the context, and then help students identify the thesis and key points.

The following can be made into a summary outline notes overhead.

Summary:  The stuff you’ll need to identify

1) Publication Information you’ll need to begin summary:

a. Author

b. Title of text

c. Publication/place in which text appeared

d. Date of publication
2) Thesis

a. The overall argument the author is trying to get across (this can be implicit or explicit)
b. It is a statement, not a question, and it is typically rather concise (but packed with meaning).

c. It is not, usually, the title of the text (although titles often hint at the argument)

3) Main Points

a. How the author supports her thesis.  They can sometimes be seen as “because” statements.  These are usually followed by supporting details (which you may choose to include if it is indeed striking or illustrative)

b. Main Points…should be separated

i. Main Point 1
· Supporting detail, if appropriate (ie:  a striking quotation that supports
ii. Main Point 2
·  Supporting detail, if appropriate (ie:  a paraphrased section of a striking illustration)
iii. Continue until all main points are identified

Often, main points are reasons or "because" statements that support the thesis. Sometimes they are not phrased with the "because" conjunction, though they could be. Ask students to find specific language in Quinn’s essay that explains why he thinks we should, indeed, change our “cultural vision”. Possibilities include: "To end a vicious cycle of passing on the responsibility to save the world to future generations," "you will set an example for other people," etc.  

How do these statements differ from ones like "it means we have forty years to find a new path for ourselves " and “back in the eighties, a lot of eight-year-olds-came home and told their parents, ‘By God, we’re going to start recycling aluminum cans!’—and they made it stick”? The difference, mainly, is in scope—the statements quoted in the paragraph above are broader and use general language; they are reasons. The statements quoted in this paragraph are narrower and give specifics; they are evidence that support the reasons. Writers often offer several pieces of similar evidence to prove a reason; Quinn has done so in this essay.  

With a thesis and some reasons listed, you’ve got a good start.  But does this cover all of Quinn’s main points? Not really; arguments often contain more main points than just a thesis and reasons (sometimes they offer concessions, refute counter arguments, or suggest solutions; these things do not offer direct reasoning for the thesis, but still they are integral parts of the argument). In Quinn’s case, he has included a few “fundamental notions” for saving the world. These notions are important key points, though it is not a reason for the thesis (stop continually waiting for someone else to solve the world’s problems by passing on the responsibility through the generations.) Leaving the fundamental notions out of the summary altogether, though, would be misrepresenting the text.  

On the board, now, you should have the basic things that would need to go into a summary of Daniel Quinn’s essay. Ask students how they would turn this list into paragraphs. How long might the summary be?  Might they incorporate quotes?  

Group Summaries (15 minutes)

From outline to paragraph form. In this activity, students will work in small groups (3-4 students) to complete the same tasks you just worked through on the board, and to write the summary in paragraph form. Explain the group work instructions (on an overhead transparency) and then give groups time to work.  

Group Summaries Work with your group to write a summary of Quinn’s essay. 

Come up to the front of the room to get a blank transparency and an overhead pen.  Write an academic summary in paragraph form.  Please write your summary on the overhead transparency so that we can look at it next week during class.
Note:  Each group member should retain a copy of this group summary (or at least detailed notes) because you will be asked to review this summary in the future.
Once all (or most) groups are finished, collect the transparencies and markers.  Talk about the writing process, and ask if students have questions about writing summaries.

Assign Homework for Tuesday (3-5 minutes)

· Read in The Prentice Hall Guide for College Writers (the PHG for short) about summary on pages 190-198.

· Read “Green, Greener, Greenest," by Daniel Stone and Anne Underwood in our Rhetoric of Green Reader. (It’s very important that you bring your book to class.) Be sure to mark up the text, annotating the important pieces.  

· Using your notes from today’s class as well as summary example and guidelines on pages 190-198 in your PHG, draft a summary of “Green, Greener, Greenest.”  Print out your draft and bring it to class with you

Conclude class
Conclude class by saying something like, next time we will continue our exploration into the conversation about green rhetoric by looking closely at a text and being able not only to summarize the content, but also to analyze the rhetorical situation.
Connection to Next Class
Take time to read over today's in-class summaries to casually assess students' writing abilities.

Next week, you will continue on with concepts you introduced today.  You’ll move from close reading of a text and summarizing the argument toward  analyzing it in a rhetorical context. 

Day 3 (Tuesday, September 1st)

Lesson Objectives

Students will

· Continue to develop close reading strategies 

· Be introduced to critical reading 

· Hone summary skills by doing a self-workshop 

· Be introduced to types of responses

· Understand critical response

Prep

Decide how you will prefer to keep your attendance record from here on out (you shouldn’t have any more roster changes), and prepare what you need in order to do so. Also, decide how you will hold students accountable for reading—quizzes? WTLs?  Collect homework? Another strategy? Review critical reading strategies (PHG 153-156.) Make sure you have notes about critical reading strategies.  Also review types of responses and how the analytical/evaluative response fits into the first assignment.

Materials

· Attendance record

· “Green, Greener, Greenest” (annotated)

· Your notes on and summary of the article 
· Copies of Assignment 1 to distribute (unless you want to use the Assignments function on the Writing Studio and leave the responsibility of printing it off to the students)
· Overhead transparencies:

· Summary criteria

· Self-workshop instructions

· Group summaries from Thursday (if you didn’t finish)

· WTL questions

· Conversation model

· Rhetorical situation graphic

· Assignment 1 overhead and assessment rubric

· Types of Responses 

Lead-In

For today, students have read “Green, Greener, Greenest,” and they have drafted summaries (remember to collect these in order to hold students accountable). They expect to discuss their summary choices, including why they chose when to use direct quotes and when to paraphrase. 

Activities

Agenda (before class begins)

Write the agenda on the board if that’s what you’ll prefer to do throughout the semester.  
Attendance (2 minutes)

After today’s class you should not have any roster changes, so you can begin to take attendance in the same way you’ll take attendance throughout the semester.  Be sure to keep an accurate record so that you can apply your attendance policy fairly.  Keeping accurate attendance records is essential.  

Introduce class (2 minutes)

Introduce today’s class by linking back to last week (last week, we began to inquire and to learn about summary writing for example).  Preview the activities you’ll do today.

Complete the Group Summaries Activity from Thursday (if necessary)  (10 minutes)

WTL  (5-10 minutes)

You might use today’s WTL overhead to get students warmed up for critical reading. 

Please use your own paper to provide brief answers to the following prompts:

· What is the authors’ purpose for writing “Green, Greener, Greenest,”? In other words, what do they hope to accomplish with their audience?

· Who is the intended audience for “Green, Greener, Greenest,”?

· What is the author's tone (casual, humorous, ironic, angry, preachy, distant, academic, or other)?

· Do you think the authors were successful in accomplishing their purpose with their audience? 

Summary review and self-workshop (15-20 minutes)
Present the following summary criteria on an overhead and use it to review with students what is expected in an academic summary.

When we write academic summaries when want to consider the following:

Purpose/Audience: You want to convince your audience that you have read the article closely and understand its argument. We show this by accurately representing the author's central claim and key supporting points. 
Objectivity: You must be sure your summary reports the argument objectively, avoiding anything subjective (such as personal reactions or judgments).
Attribution: Your summary should cite the article’s author, title, place and date of publication. Use author tags so that it remains clear whenever you reports the author's ideas and words.
Quotations/Paraphrases: Your summary should contain a mix of both paraphrases and quotations. The paraphrased and quoted passages should be chosen appropriately and integrated well into your summary.

·  quote when:

· You want to capture the writer’s tone

· The writer has said something particularly memorable

· paraphrase when:

· It’s the idea and not the tone, voice, or style that is important

· You can rephrase the writer’s ideas both accurately and briefly

Present the following prompts on an overhead transparency, and ask students to work through them with their own summaries (anyone without a summary can work on drafting one now).  Explain how they reflect the criteria you just reviewed so that students don’t think of them simply as a checklist.

Summary Self Workshop
This workshop will help you determine how well you have accomplished the goals of representing the participants’ arguments both accurately and objectively.  

1. Underline the sentence(s) in which you have restated the text’s thesis.

2. Circle the author’s name, the date of publication, and the title of the magazine or newspaper in which the article was published.

3. Put a star by each reason or key point.

4. Draw a box around each author tag.

5. Draw [brackets] around anything superfluous: any of your own opinions or reactions and/or minutiae from the article (evidence, anecdotes, etc.).

Now, look over your paper.  You should have: an underlined sentence or two, three circles, a few stars, and a few boxes.  If any of those things are missing, make a note to yourself that you need to add them in revision.  If you have anything in brackets, be sure to remove them in revision.

Review close reading and writing as a conversation (3-5 minutes)
To transition students into critical reading, spend a few minutes reviewing what it means to read closely.  Students have this knowledge now, so you can rely on them to explain it to each other.  Get them started with a question like, “What does it mean to read closely?” and record their answers on the board.  Leave some room to one side so that, in a few moments, you can compare critical reading with close reading.

Remind students of the writing as conversation metaphor.  If they seemed to pick up on this well last week, you can ask “in what ways is writing similar to conversation?” or you can explain it again.  Have the conversation model overhead handy so you can remind them that the class is designed with this metaphor in mind.  Right now we’re still in stage 1 (reading what others have written), but we’re no longer reading only to understand the writer’s argument.

Introduce critical reading and the rhetorical situation (5-10 mins) 

Ask for student ideas regarding the concept of critical reading.  If students get caught up in “criticism” and “criticizing,” present them with the alternative phrase “active” reading.  What does it mean to read actively?  What can you do to/with a text beyond reading closely?

List student ideas on the board next to your “close reading” list.  There will be some overlap, since it’s impossible to read critically if you’re not also reading closely.  Let students come to this realization on their own; if they don’t, be sure to point it out.  Here is the language that the PHG uses to describe critical reading: “Critical reading simply means questioning what you read.  You may end up liking or praising certain features of a text, but you begin by asking questions, by resisting the text, and by demanding that the text be clear, logical, reliable, thoughtful, and honest.”  Students will read more about critical reading for homework, so it is not essential that you cover all of the ground now.  

Observe the lists you’ve made on the board, and ask students to point out similarities and differences.  The major difference is that close reading involves finding out what a writer is saying, and critical reading involves evaluating how (and how well) a writer has composed his/her text. 

During this discussion, you may also want to talk about the role of critical reading in academic inquiry to help students understand why we do it.  For example, understanding how an author addresses purpose, audience and context can help us evaluate the quality of information and arguments. 

To begin looking at how the text is composed, readers need to ask questions about the rhetorical situation.  Your students likely have never heard of “rhetorical situation” (though they may have heard the same concept referred to as the “writing situation”), so this will be new to students.  Introduce the key terms and relationships with the Rhetorical Situation graphic on the overhead. 
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Next, show students questions they can ask to find out about the rhetorical situation (see pages 153-156 of the PHG).  
Discuss “Green, Greener. Greenest” (15-20 minutes)

To guide your discussion on the reading use these Questions for Understanding the Rhetorical Situation

Writer and Purpose

· Who is the writer?  What does the writer know about the subject?

· What is the writer’s frame of reference (or lens or point of view)?

· What is the writer’s purpose?

Reader/Audience

· Who are the intended readers?

· What do these readers likely know and think about the subject?

· What assumptions does the writer make about the readers’ knowledge or beliefs?

Occasion/Genre/Context

· What is the occasion for this text?

· What genre is this text?

· What is the cultural or historical context for this text?

· What key questions or problem does the writer address?

Thesis and Main Ideas

· What is the writer’s thesis?

· What key points support the thesis?

Organization and Evidence

· Where does the writer preview the text’s organization?

· How does the writer signal new sections of the text?

· What kinds of evidence does the writer use (personal experience, descriptions, statistics, interviews, authorities, analytical reasoning, observation, etc.)?

Language and Style

· What is the writer’s tone (casual, humorous, ironic, angry, preachy, academic, other)?

· Are sentences and vocabulary easy, average, or difficult?

· What key words or images recur throughout the text?

Once a reader has answered these questions, he/she can go on to respond and evaluate, asking questions like: “Is the overall purpose clear?” and “Does the writer misjudge the readers?” and “Did the tone support or distract from the writer’s purpose or meaning?” 

Introduce Types of Responses (10 minutes)

If you like, have students refer to their book (163-164) as you present the following overheads:

Agree/Disagree Response

This form of response is not merely the writer's opinion. However a writer chooses to respond, he/she should show the reader how and why he/she responded to the text as he/she did. Also, in crafting a response, writers don't have to focus on one or the other. They might find that they disagree with some of the author's points, but agree with others. In that case, their response will be a combination of agreeing and disagreeing. Whether they agree or disagree, or some combination of both, the writer must support their response with details, examples, facts, and evidence. Again, this support can take the form of personal experience, evidence from the primary text, or evidence from other texts. 

Interpretive/Reflective Response
In this type of response, writers focus on a key passage or idea from the text, explaining and/or exploring it further. They also might reflect on their own experiences, attitudes, or observations in relation to the ideas of the text. Writers might use their responses to consider how the author's ideas might be interpreted by other readers, how the ideas might be applied, or how they might be misunderstood. 

 Analytic Response
This is the type of response we will be using in the first assignment. This sort of response analyzes key elements of the text, such as the writer’s purpose, the audience, the thesis and main ideas, the argument, the organization and focus, the evidence, and the style. For example, how clear is the main idea? What sort of evidence is used to support the author's thesis and is it effective? Is the argument organized and logical? How are elements such as the author's style, tone, and voice working? This type of response looks at the essay in terms of the effectiveness of specific elements, whether they are working or not. Part of the writer's response might include suggestions for how the author could have made the essay more effective.

Introduce Assignment 1 (if time allows):

Either distribute handouts of Assignment 1 or show an overhead of Assignment 1 and direct students to the Assignment function on Writing Studio to print their own copy later.  This should be a brief introduction to the assignment, highlighting essential key sections.  Tell students to read through it closely and critically for homework.

Assign homework (3-5 minutes)

Today you should begin to assign homework the way you will do so throughout the rest of the semester. If you plan to post homework to the Writing Studio, it is fine to remind students of that and simply talk through the homework assignment. You might continue to put the homework on the overhead, but be aware that your students might come to rely on that and ignore the Writing Studio calendar. Some teachers choose to write the homework on the board with the agenda. 

Homework for Thursday

· Read pages 17-29 (rhetorical situation), pages 151-158 (critical reading), and pages 163-164 (types of responses) in the PHG.

· Read “To Remake the World,” by Paul Hawken in the ROG.

· Continue working on close reading by writing a summary of Hawken’s article.

· After a summary of Hawkens, you should have a total of three summaries in various stages…bring all three to class on Thursday.

· Choose one of the three summaries you’ve completed and polish it for a workshop draft on Thursday.

·  Preview and print out Assignment 1 (located under the assignments tab on our writing studio page.) and bring a copy to class on Thursday.
· Print and bring to class the Academic Summary Workshop Sheet (Materials)
Conclude Class

You might conclude class today by handing out Assignment 1. Alternatively, some teachers leave most of the printing to their students. You might consider using the Assignments function on your Writing Studio page and have students print these out themselves.

Connection to Next Class

Today you’ve emphasized the importance of both close & critical reading. You’ve gotten students familiar with questions that describe what they are reading critically. Now you will move them into responding to their critical observations. 

Day 4 (Thursday, September 3)

Lesson Objectives

Students will:

· Understand analytical responding for Assignment 1
· Be introduced to workshop/peer editing best practices

· Review a peer’s summary in a workshop

Prep

Today you will need to review types of response and how the analytical/evaluative response fits into the first assignment.  Before this class, be sure to familiarize yourself with workshop best practices and review the assignment sheet looking for areas you think will need to be addressed before students will be ready to draft the second part of assignment 1.

Materials

Overheads:

· WTL over Hawkens’ article

· Assignment 1 (Overhead or Handouts)

· Why Workshop?
· Academic Summary Workshop Sheet

· Transitioning from Summary to Response (notes or you may want to create an overhead)
Lead-in

For today’s class, students have completed a summary for each of the three major readings (one was done in class) and they are ready to be introduced to response writing. While close reading is necessary for summaries, critical reading is necessary for response. A major component of CO150 is peer-editing, where students share their works in process, reading each other’s papers critically to give specific feedback geared towards the revision process. Since peer-review is such an important part of the course it’s worth taking the time to explain why we workshop.

Activities

Attendance (2 minutes)

Take attendance as you have in previous classes.

Write To Learn (10 Minutes)
Turn to Hawken’s “To Remake the World,” in your reader and using the annotations you made, answer the following questions:

· How clear is Hawken’s main idea? 

· Who is Hawken’s intended audience and how will they respond to his ideas?

· Is the effect that the article had on you different than the one it would have with the intended readers?

· Does the author understand or misjudge the reader’s knowledge and beliefs?

· Is the argument organized and logical?

· How are elements such as the author's style, tone, and voice working?

Discuss Hawken’s “To Remake the World.” (10-15 Minutes)

Use today’s WTL to generate the discussion of the text. Remember you’re moving the students towards and analytical/evaluative response where they will be assessing whether an author was effective at attaining her/his purpose with her/his intended audience.
Go over assignment sheet 1 and explain criteria for academic summary and analytical response (10 minutes)

Certain educators have adopted a growth circle concept from developmental psychologist Lev Vygotsky’s zone of proximal development, which looks something like this:
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When we introduce new concepts and challenges to our students, the idea is to get them out of their comfort zones (where no learning happens) and into the growth zone (where the learning happens.) When we do this, we must provide enough clarity and direction to keep them from entering the panic zone, another zone where no learning is happening. When introducing a new assignment, try using this metaphor to allow the students to consider the assignment sheet actively, deciding which concepts they feel comfortable with (ex: objective vs. subjective), which concepts they feel are still growing on them (ex: paraphrasing and quoting), and which concepts they are feeling panicky about (ex: analytical/evaluative response). As you go over the assignment, you might ask them to generate lists under three column headings: 

Comfort Column: Which concepts they feel comfortable with

Growth Column: Which concepts they are growing more comfortable with, but need more time to master

Panic Column: Which concepts are completely foreign and panic inducing

Have students take out the assignment sheet, or distribute it at this time. Then walk them through it (no need to read it word-for-word, but be sure to highlight the essentials, perhaps by calling on specific students to read key sections) and allow time for questions.  Ask students to read and listen to the assignment actively and critically, generating their three-columned lists. If a student asks a question you don’t want to answer right away, simply say, “let me get back to you about that” and then be sure to return to it on Friday. Be sure to include the grading rubric with the assignment sheet.  Make connections between the criteria on the rubric and in the PHG.  Ask that they read these documents carefully before next class and to bring questions they raise.

Why Workshop? Overhead (3-5 Minutes)

Allow this overhead to begin the discussion on the subject of workshopping. If you want you can extend this discussion by asking students for examples for each numbered point, but keep an eye on the time.

The verdict is in…12 Arguments for Writing Workshops

1.   More input leads to better ideas and decision

2.   Higher quality writing 

3.   Involvement of everyone in the writing process enhances the writing community

4.   Increases the writer’s appropriation and ownership of the process

5.   Higher likelihood of the implementation of new ideas in the writing

6.   Widens the circle of communication

7.   Shared information means increased learning

8.   Increased understanding of other people’s perspectives

9.   Increased opportunity to draw on individual student strengths

10. Ability to identify areas of potential growth 

11. Provides a sense of security

12. Develops personal relationships

Summary workshop (20-25 minutes)

We’ve incorporated peer workshops into the syllabus in a number of different ways; we use workshop to help students engage in an academic community as well as to learn more about writing and its processes.  The aim of a workshop is not to have a paper “pre-graded” by a peer (there are more problems with that idea than we have room to explain here) and so, more often than not, we ask students to describe the text they are workshopping and to explain their reactions as readers (not evaluators). Based on their prior workshop experiences, students may also believe their job is to "correct" their peer's paper, editing it for spelling, punctuation and grammar.  We want students to avoid focusing on editing in most workshops. In addition, rarely do we ask students to evaluate their peers’ writing, though that is what many students will expect out of workshop. When we do ask for some evaluation, it is always linked to major criteria such as, in this case, accuracy and objectivity. Our aim, therefore, is to give students an idea of how their writing could be read. We encourage students to consider every reading and response as valid to some extent, and to make their revision choices as carefully as they read. 

Still, many students expect that their peers will tell them that their paper is either “good” or “bad” and, depending on past experiences and personalities, some students will be eager for this kind of praise or will dread this kind of criticism. It’s useful, then, to work through a workshop with a sample summary (one of the group summaries from last week will work well) and discuss the kinds of comments that one could give.

Distribute copies of the workshop instructions (it’s worth it to make a handout—you may have provided this on the class page and had them print it out—so that students may refer to it as they revise and as they seek more feedback from others). Give students a moment to read over them, and then practice on the sample summary. Take a moment to describe useful comments vs. not-so-useful comments (useful comments are specific, thoughtful, point out both strengths and weaknesses, etc. while not-so-useful comments are vague, hasty, too “nice,” too “mean,” etc.).   The student should now take out the summary they decided to revise as a workshop draft for today.
Summary Peer Workshop

In this workshop, one of your classmates will give you feedback on your summary’s accuracy and objectivity. (Accuracy and objectivity are the first two grading criteria for the summary, so the feedback you give and receive will be especially valuable!) as well as on attribution and quoting and paraphrasing.  

First, trade summaries with another student.  Take out your copy of the article your partner has summarized.  Re-read the article.  Read your partner’s summary and then:

1. Underline your partner’s restatement of the author’s thesis and then check it for accuracy.  Does it fully capture the author’s main message?  Is it worded fairly?  On the back of your partner’s summary, explain your ideas.  If you recommend revision, be specific.

2. Put a star next to each reason or key point and then check these for accuracy.  Do they fairly represent the writer’s ideas?  Are any key points/reasons missing?  On the back of your partner’s summary, explain your ideas.  If you have time, make note of anything extra (minor points, evidence, etc.).

3. Read back over your partner’s summary, looking closely for subjectivity.  Has your partner included his/her opinions at all in the summary?  (Look for moments of response: agreeing or disagreeing, supporting or refuting, etc.). Has your partner passed judgment on the writer or his/her ideas?  (Look for adverbs and adjectives in phrases like "Pollan outrageously suggests that. . .” or “Pollan’s wise advice is. . .”).  Suggest ways for the writer to revise any subjectivity out of the summary.

4. Circle moments of attribution.  These include information about the article such as its title, when and where it was published, and author tags.  Let the writer know if at any point you lost track of the fact that he/she is writing about another writer’s ideas or if the writer needs to vary the author tags.

5. Thinking back to the quoting and paraphrasing activity we just did, identify quotes and paraphrases by writing a “q” next to each quote and a “p” next to each paraphrase.  Is there a good balance of quoting and paraphrasing? Are quotes copied word-for-word? Are quotations surrounded by quotation marks? Are any of the paraphrases too close to the original phrasing? Can you suggest any revisions?

When you receive your paper back, take time to consider your partner’s understanding of your summary: is the sentence he/she underlined what you intended to be read as your restatement of the author’s thesis?  What about the key points? Assume that your partner read carefully.  What, in the writing, might have allowed the misreading?  How can you revise it?  

Finally, read over what your partner wrote on the back of your summary, ask your partner any questions you have, and then write a revision plan for yourself so you remember what you want to do when you sit down to revise.

Review assignment sheet (3-5 minutes)

Ask students to take out the assignment sheet you distributed last time, to re-read it (especially the response) and to ask any questions they have. If your students don’t have any questions, verify that they understand what you are asking of them by posing questions like, “what would a sample thesis statement look like in your response?” and “what are the top two criteria for an academic summary?” 

Discussion: How to write your response (10 -15 Minutes)


Generate a brainstorming discussion that clarifies the shape and content of the students’ responses.Choose one of the three articles (Quinn, Stone & Underwood, Hawken) to get the class to answer these questions:

Transitioning from Summary to Response 

How will I know when you’ve switched from the summary section of your paper to the response section?

Thesis

What are some possible thesis statements that you could use to focus your response?

Reasons

What reasons could one use to support this thesis?

Evidence

What evidence could one provide to support the above reasoning? 

Assess the inquiry (if time)

You’ve been talking about green messages for two weeks, and sometimes it’s important to check in with the students. Use a few minutes at the beginning of class to discuss where the class is now with its inquiry in what is the rhetoric of green.  Call to mind the WTLs from the first day of class, and ask students to compare what they knew then with what they know now.  What new questions have come up?  Is the question "What is the rhetoric of green?” more complex than the students thought at first? What examples of green rhetoric have they been noticing? Have they noticed it more since they began the course inquiry?  

Assign homework (2-3 minutes)

Assign the following as homework using the method you’ve established:

Homework for Tuesday

· Begin revising your summary and drafting your response

· Come to class with a full draft of your response. A full draft includes a substantial beginning, middle and an end. 

· Print out the  Academic Summary & Analytical Response Workshop Guide
Conclude Class

Remind students of office hours and/or email and encourage them to come to you if they are struggling.  While you may not have had a student visit your office yet, with the major assignment underway, that’s bound to change. Also, remind students of any policies (late work, attendance, etc.) that could impact their grade on assignment 1.  Whether you've had a Writing Center consultant drop in to introduce the Writing Center service or not, remind students of its existence and hours.  Encourage them to seek additional reader response from a Writing Center consultant as they revise their summary.  Remind students that the Writing Center hours are posted at writing.colostate.edu.

Connection to Next Class

Next time you’ll briefly reintroduce the goals of peer-review workshops.  

Day 5 (Tuesday, September 8th)

Lesson Objectives

Students will

· Be re-introduced to workshop/peer editing best practices 

· Have a second peer-review session for assignment 1

Prep 

To prepare for class today, you might re-read the assignment sheet to foresee any possible terms and concepts which you think your class still needs to work on to complete the assignment effectively.

Materials

· Workshop guides

Lead-in

For today’s class, students have begun to revise their summaries and have drafted their responses for Assignment 1.  You might introduce the class by asking about possible problems students may have had in the revising or drafting process.

Activities

Take attendance and introduce class (2-3 minutes)

Begin class as usual, being sure to preview activities and connect this class to Monday’s.

Conduct a workshop review (10-15 minutes)

With a short workshop under their belts, students are far from being expert peer reviewers—few of us ever are—so a review and some introduction of more workshop best practices is still very important. In fact frontloading all of your peer-review sessions with a review of goals and objectives will help to prevent bad habits from developing and ensures fruitful workshops. Here are a few sample exercises to reinforce Workshop Best Practices.

Sample Exercise 1: Workshop Focus

Vision

Often times we feel pressed for time in our classes and so we skip seemingly trivial corners in order to move onto the next big thing. One place we often cut corners is in prefacing a workshop. After the initial detailed lesson covering effective workshop procedure, we forget to return to preface, emphasize, and provide focus on workshop goals, opting instead to assume our class has become professional peer-editors.

Objective
To get students into a focused state of mind for peer review sessions by highlighting concrete goals.

Procedure

At the beginning of class, hand out index cards. On the cards have students anonymously respond to the following questions and prompts using concrete and specific language. Collect the cards, shuffle them and then read them aloud to the class, allowing the responses to initiate a brief discussion centered on strategies for an effective workshop.  

Index Card Question & Prompts

1) In the last workshop, the most effective piece of advice I received was…

2) In the last workshop it would have been more helpful if…

3) In this workshop, I would appreciate if my peers spent more time _____then on ______?

4) Because I want to be a better writer, I would like my workshop peers to _____and I pledge to do ______in order to help my peers become better writers.

Sample Exercise 2: But Nothing Feedback
(Source: Brian Cole Miller)

When to use: This is a quick verbal activity that you can do with your students before a workshop to get the in the right frame of mind for peer review. This is especially useful when feedback is not being received well or when students are reluctant to “criticize” a classmate. 

Overview: 

1. Have the students pair-up.

2. Each student has 30 seconds to think of something she/he likes about the other’s outfit, shoes, major, backpack, or something else altogether, and one way the “thing” could be improved. 

3. The first student tells the other what she/he likes first, then says, “but…” and finishes the sentence with how it could be even better. 

4. The other student then does the same to the first student. 

5. Finally each student repeats what they said, replacing “but,” with “and.”

Examples:

“I like your Che Guevara T-shirt, but it would bring out the blue in your eyes better if it were a darker color.”

“I like your Che Guevara T-shirt, and it would bring out the blue in your eyes better if it were a darker color.”

Questions to consider:

· How did it feel to hear “but?” (Annoying, defensive, insincere, etc.)

· How did it feel to hear “and?” (Helped, respected, supported, etc.) 

· What does “but” usually mean? (Disregard what you just heard, because here’s the truth.)

· Why do we say but so often when giving feedback? 

· What implications does this have as we workshop and review each other’s writing? 

Assignment 1 Workshop Part 2 (30-45 minutes)

In the summary workshop, students worked in pairs. For this workshop, you might try groups of three to expand the collaboration. You can split the workshop questions so that the first reader is covering question 1-5, the second reader 6 -10, with both readers answer questions 11 & 12. Remind students to read through their peers’ drafts once with their pens down before reading it a second time actively marking up the text. 

 

Writer: Write two questions or concerns you'd like your workshop partner(s) to address at the top of the first page of your draft.  

 

Readers: Put your name and email address on the top of the writer’s draft so that they can contact you if they have any questions about your comments.  Read through the writer's essay first without making any comments. Then read through the questions on the workshop sheet below. Address these questions when you re-read the essay, providing a thoughtful and detailed response. 

Response: Answer the following questions on the back of the writer’s draft.  Please be sure to number your answers.
 1.  Write down the writer's claim for his or her response. Then look back at the response and circle where the claim is stated. Explain to the writer how effective the placement of the claim is in the response (is it apparent from the beginning?). If the writer doesn't include a claim for the response, point this out. 

 

2. How effectively does the claim act as a map for the reader? What might the writer do to make the claim more effective? 

 

3. Label where the writer uses REASONS and EVIDENCE to support his or her response. Point out where the writer needs to develop more reasons and/or evidence to make the claim valid. 

 

4. How clearly does the body of the response (development of reasons and evidence) connect back to the claim (focus)? Are there any surprises in the body? Is anything promised in the claim that isn't fulfilled? Explain. 

Overall:  Again, answer these questions on the back of the writer’s draft or, if necessary, on a piece of scratch paper.  Make sure to give any extra sheets of paper to the writer. 
 

5. Does the beginning of the response have a clear transition from the summary (which may or may not be included in this draft)? What language is used to signify a transition to a subjective tone? 

6) Is it clear when the author is describing elements of the essay and when the author is responding to the effectiveness of what is being described? 

7) Is it clear from the tone that the author is offering her/his opinions? 

8) Has the author continued using appropriate paraphrases and direct quotations to make clear points? 

9) Are there any places where attribution is unclear, tags are missing, or you generally become confused as to whose ideas are being expressed?

10) Offer any suggestions you may have to improve the writer's focus, organization, or development. Rank/order your top three recommendations. 

 

11) Note two strong points from the essay. Try to be specific (rather than just writing "good" or “it flows”). What is working well? Why? 

 

12) Respond to questions or concerns the writer has for you. 

Assign homework and conclude class (2-3 minutes)

While students are busy workshopping, you might take the time to put on the board what materials you expect students to include in their Assignment 1 folders. Remind students of your office hours and let them know your availability in case they have questions during their revision process. 

Homework 

1) Reread the Academic Summary/Response grading rubric.

2) Using suggestions from your workshops, revise your summaries and responses into polished, final drafts.

What to include in your pocket folder for Assignment 1:

· Process work; include the three original summaries we wrote for the articles 

· Workshop drafts for the summary and response 

· Your final, polished draft

3) Bring in a visual example of the rhetoric of green. This could be some rhetoric on your cereal box, an advertisement in the magazine, or a t-shirt. It can be just about anything, but it must relate to green rhetoric and be something concrete you can bring to class. 

Connection to next class

Next time students will continue to build their critical thinking base by expanding critical strategies to visual texts.   

Day 6 (Thursday, September 10th)

Lesson Objectives

Students will:

· Reflect on their first assignment

· Continue to discuss and practice critical reading, including comparing and evaluating texts

· Learn about the next assignment: Blog Writing: Opening the Conversation.

Prep

To prepare for class today, you should have a stash of visual examples of green rhetoric just in case some students come unprepared themselves.  Also, re-read the assignment 2 sheet to foresee any possible terms and concepts which you think your class will need to explicitly focus on in order to complete the assignment effectively.    

Materials

· Visual examples of green rhetoric (as a back-up; five would be a good safety net)

· Notes about visual rhetoric and synthesizing texts 

· Assignment 2 overhead or handouts (whatever method of distribution works best for this class)

· Overhead Transparencies

Postscript questions

Visual Rhetoric Guide (this is optional)

Group work instructions and questions

Lead-in

For today, students have revised a summary and response and are preparing to turn in the first graded assignment of the semester.  The class is moving quickly and before you introduce assignment 2, it’s a good idea to check in, assessing how students’ ideas about the rhetoric of green are expanding and changing. While it’s always a risk to introduce a new assignment on the day a major assignment is due, it’s a perfect way to begin laying the foundation for the next assignment. 

Activities

Take attendance and introduce class (2-3 minutes)

Begin class as usual, being sure to preview activities and connect this class to course goals.

Discuss revision, assign a postscript, and collect summaries (15-20 minutes)

Chat with your students for a few minutes, asking them to talk about how they revised their assignment, what they did with the workshop feedback, etc.  If your students don’t want to get specific, ask them to talk generally about the experience of writing and revising the assignment. 

Next, put “postscript” questions on the overhead and give students a few minutes to answer them.  You might ask them to write answers on the backs of the summaries they’re about to turn in.  We do a postscript at the end of each graded assignment, and this allows students to reflect on the writing process as well as to communicate with you about their writing.  Think about what kinds of things you want to hear as you grade your students’ writing.  Questions like “what did you get out of workshop?” or “what should we do differently as we work on our next assignment?” leave students very open to give all kinds of feedback that’s not directly relevant to their writing process and/or the final product they are about to turn in, and can be saved for a mid-semester evaluation.  

General postscript questions follow that tend to work well for most any assignment.  Feel free to modify them to suit your students’ needs and to suit each assignment.  

Postscript Questions

1.  Are you satisfied with your final draft?  Why/why not?

2.  What was most successful about this project?  

3.  Where did you struggle most?  How did you overcome that struggle?

4.  What did you do to revise?  How did you use your workshop feedback?

5.  What else should I know about your writing process as I read your final draft?
Collect Assignment 1 from students and explain your grading practices—you use the same criteria for every student, you write comments that are intended to help them recognize their strengths and ways to improve for the next assignment, it’ll probably take about 1-2 weeks for you to grade the assignment, etc.

Visual Rhetoric Discussion & Group Exercise (30-35 Minutes)

In the next assignment students will be asked to synthesize information from various texts. This requires a new level of critical thinking, since not only will students be asked to respond to texts critically, they will be asked to make intertextual connections. Furthermore, students will be asked to broaden their definitions of what constitutes a text and an argument. It will be helpful at this time to introduce visual rhetoric so students can begin to build the necessary scaffolding for Assignment 2. 

 For homework, students were asked to bring in examples of the Rhetoric of Green working in popular life (this could be anything visual, from a magazine advertisement, to a shopping bag, to a Chocó flip-flop, which has “save the planet” rhetoric on the sole.) Either introduce visual rhetoric with the following Visual Rhetoric Guide, or move directly into the group exercise.
Visual Green Rhetoric Analysis 
 In your groups, share the example of visual green rhetoric. Each person should explain how his or her sample fits in the conversation. After everyone shares their sample, choose one to focus on as a group and answer the following questions on your overhead transparency. When you’ve completed the questions, share your findings with the class.  

1.)    List five adjectives that describe this visual rhetoric sample.

 

2.)    What is the tone or mood for the visual rhetoric (funny, sarcastic, serious, cozy, mysterious…)?

 

3.)    What is the visual rhetoric for?  Is there a product being sold or some form of an argument being made?

 

4.)  Where did this visual rhetoric appear?  Was it in a publication or found in a store? What is the purpose of this publication/store (i.e. to promote fitness; to show fashions, sell cheap products in mass quantities)? Does it make sense to have this visual rhetoric dispersed through this venue and means? Provide reasons as to why or why not?

 

5.)    Who is this visual rhetoric targeting for an audience (men, women, fitness enthusiasts, sports fans, environmentalists, health nuts…)? How can you tell? 

 

6.)    Where is the argument placed?  Is it a prominent feature of the visual rhetoric, or is it more subtle? Is it given any human like qualities (i.e. a bottle of wine shaped like a woman's body)?

 

7.)    If you’re analyzing an advertisement, where does the brand name appear in the ad? How many times does it appear?

 

8.)    Are there any people represented in the visual rhetoric?  What genders and races are represented? What are the people doing?  What role does the argument play in what they are doing?

 

9.)    If there are people represented, describe the visual rhetoric’s treatment of the subjects' bodies?  For example, are some body parts cut off (i.e. a woman's body is shown but her head isn't in the picture)? Or are bodies fragmented or objectified? Which parts of the bodies seem most important and least important?   

 

10.) What does the visual rhetoric’s text say? What feeling or idea is the text meant to convey? How does the text add to the ideas expressed by the images?


 11.)  Examine the font.  How big is it?  What type of font is it (typed letters or personally handwritten)?  How do the details of the font contribute to the overall effect of the visual rhetoric?

 

12.) How is the camera used?  Where does the camera appear to be?  Is it close to the subject or far away?  Is it above the subject, below the subject, or facing the subject head on?  What effect does the camera angle have?  How does it contribute to the visual rhetoric’s effect?

 

13.) What colors does the visual rhetoric use?  Are they bright?  Black and white?  What associations are connected to these colors?  What effect does the use of color have?

 

14.)    In your opinion, does the visual rhetoric glorify being green or does it truthfully represent its qualities? Explain.

 15.) Now, consider the readings we’ve though critically about this semester. Can your group make any connections between the visual rhetoric and our readings?

16) Now, look back at your list of responses and notes.  Highlight the points that you feel would be necessary to include in your presentation of this visual rhetoric to the class.
Group Presentations (5-10 minutes) 

Have groups present their analysis to the class. 

Introduce Assignment 2 (10-15 minutes)

As you introduce assignment two, consider what worked and didn’t work when you introduced the first assignment. You might revisit the comfort circle metaphor to generate new terms and assess terms they should be more comfortable with at this point.

An example of a potential three-columned list your class might generate for Assignment 2:
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Assign homework, and conclude class (2 minutes)

Assign the following as homework, and then wrap up today’s class:

Homework for Tuesday

· Review pages 18-21 in the PHG about the rhetorical situation.

· Review pages 151-154 in the PHG about critical reading strategies (pay close attention to the double-entry log method)
· Read and complete a double-entry log for “Another Word for Doom” in your ROG.  Be sure to bring your book and double-entry log with you to class.

· Read about visual rhetoric in the PHG, pages 215-230.

· Watch the following short film “The Story of Stuff” (link found in the ROG), with Annie Leonard and then thoughtfully answer the prompts and questions in the Rhetorical Situation Movie Guide (Materials).  And/or have the students complete a critical re-reading guide (from pages 155-156 of the PHG).  You will need a computer with internet access and sound to complete this assignment.

Connection to Next Class

Remind students that next week they will be required to view the screening of the 11th Hour Movie.  Clark A101 and Clark A102 are both reserved at 7pm on Tuesday, September 15 and Wednesday, September 16 for students to come and see the film for free.

If a student asks what to do if he or she is unable to attend either night, ask him or her to see you after class. The film can be found at Google video, Netflix, and various video rental places, and we try not to advertise these venues first just because it increases the possibility of “my computer broke” or “the internet in my dorm was down,” etc. 

Day 7 (Tuesday, September 15th)
Lesson Objectives

Students will apply their growing understanding of rhetorical situation to critically viewing and discussing more complex articles 

Prep

Today’ class will have a heavy focus on the rhetorical situation. Your prep should include re-viewing and annotating the film, “The Story of Stuff.”  Although you won’t be discussing the article “A Cautionary Video of America’s Stuff,” you should still review this to learn as much as you can about the context of the film.  The reading for today has a lot of ideas about rhetorical situations, though often different language is used. On top of reading, “Another Word for Doom,” you might review the rhetorical situation making connections to the language used in the article. 

Materials 

· Handouts with instructions for small group activity

· Notes from Leonard’s movie, talking points and discussion questions

· Overhead transparencies:

· Rhetorical situation

· Blank transparencies for small groups (optional) and overhead pens

Lead-in

Students have read and watched more pieces on the rhetoric of green—“Another Word for Doom” and “The Story of Stuff.”   They’ve practiced critical reading some more, doing a double entry log and/or a critical re-reading guide.  In order to fully explore both texts, discuss them in class one at a time.

Activities

Attendance and introduction (2-3 minutes)

Take attendance and introduce class as usual.

Conduct a reading quiz or assign a WTL (8-10 minutes)

Develop questions or prompts, like the ones below, that focus on the article’s purpose and that call for critical thinking as well.  Have students review their homework to “nail down” the article’s purpose.

1) According to the article, studies by EcoAmerica show that words like “global warming,” “cap and trade,” and “carbon dioxide” make people feel how? 

· Why do you think these words make them feel this way?
2) What does the firm EcoAmerica advise leaders to do with the above words? 

· Do you think this approach will be effective? 

3) What does the article mean by a “frames and nudges” approach? 

4) Who embraces this approach and who warns against it? 

· Do you agree or disagree with the frames and nudges approach?

Conduct a general discussion of the homework (3-5 minutes)

Ask for reactions to “Another Word for Doom.”  Having read the piece critically, students should have more to say than “I liked it” or “I didn’t like it.”  They can talk about the ways in which it appealed to them (or not) and the questions it raised for them.  Or ask which panelist was the most different in their thinking.  

You might review the rhetorical situation and ask for the class to make some general connections between the article’s purpose and our purpose in studying rhetoric. Ask the class how the issue of framing language and concepts for specific audiences relates to our study of the rhetorical situation?

Check in with students about the critical reading work—be sure they understand that they need to turn in one double-entry log and one critical reading guide (this includes the rhetorical situation movie guides) with their Assignment 2 process work.  Now that students have had a chance to practice both, they can discuss which they prefer, and why.

Group Activity for “Another Word for Doom,” (20-25 Minutes)

Remember to work actively in groups, helping to clarify directions, getting students to question the material, and offering insights when appropriate. 

Group Activity Instructions:

Take out your annotated copy of the article and your critical reading strategy notes (probably the double-entry log) for “Is There Another Word for Doom?” We will break into six groups of 3-4 people. Each group will analyze and discuss one of the panel members from the article. With your group members, answer the following questions. Finally, each group will lead the class in a discussion of their panel member.

Group 1: Panelist Michael E. Mann

1) What is this panelist’s expertise and why does he belong in the conversation?

2) Mann says that communicating science to the public is a great challenge. Do you agree? If so, why is it so challenging?

3) Mann says the most effective tool for meeting the challenge of conveying science to the public is effective language choice? Do you agree? Do you think that most scientists have the skills to make effective language choices? 

4) Mann says that many special interest groups “judge themselves to be threatened by the implications of the scientific findings” and so they engage in “intentional disinformation efforts,” while scientists have to “play by the rules,” and maintain their integrity. Do you agree with Mann on this point? Can you brainstorm some of the threats that these groups may see science presenting?

5) Mann gives an example of a rhetorical choice he made in the title of his book. How, if at all, is that different than intentional disinformation?

6) The panelists offered up some language that they wish to see thrown into the “compost pile.” As a group, come up with your own words and phrases within the rhetoric of green which you would like to see disappear. 

Group 2: Panelist Ann Kinzig

1) What is this panelist’s expertise and why does she belong in the conversation?

2) Kinzig works as a professor at Arizona State University. Keeping the rhetoric of green in mind, do you notice anything of note about the name of her department? 

3) Kinzig believes sloganeering is okay. What reasons does she give for this? Do you agree with these reasons? 

4) Kinzig mentions a possible, “deep-seated cynicism about the nature of civic discourse.” Contemplate what she means by this. Can you come up with examples of what she’s referring to?

5) Though she is a scientist, Kinzig is very open about criticizing certain values of the scientific community. Summarize her criticism and explain how she proposes to overcome the shortcomings of her discipline.

6) Create a list of green rhetoric slogans that have infiltrated our public discourse (Ex: Reduce, Reuse, Recycle.)

Group 3: Panelist Clark A. Miller

1) What is this panelist’s expertise and why does he belong in the conversation?

2) Miller suggests two competing models of framing. He rejects one and embraces another. Do you accept or reject either of these models? Does another model exist? 

3) Miller says that, “Both models recognize that humans structure their understanding of policy through narrative and story.” We’ve been asking the question, what is the rhetoric of green? But what if we replaced rhetoric with story, asking, what is the story of green? Does green have a story? Come up with one. 

4) Miller proposes that the challenges facing humanity are more complex than choosing whether to buy Tide or Cheer. Do you think there is a problem in conveying complexity to the public? Can you think of examples of complexity being reduced to laundry detergent choices? 

5) In this class we consider the rhetorical situation, which includes considering multiple perspectives of on an issue. Some propose that hearing from multiple perspectives causes overall confusion, but Miller says in his own phrasing that “multiple frames enhance understanding and improve the ability to reach diverse audiences.” What do you think?

6) The panelists offered up some language that they wish to see thrown throw into the “compost pile.” As a group, come up with your own words and phrases within the rhetoric of green which you would like to see disappear.

Group 4: Panelist Gavin Schmidt

1) Schmidt says that the problem worse than misunderstanding scientific jargon is the inaccuracy of the overall picture. What does he mean by this? Any examples he provides? What about your own?

2) What does Schmidt think causes complacency and fatalism and how does he suggest we avoid these extremes?

3) Schmidt says that obviously framed language causes science to appear as if it is selling something? What are the dangers of this implication? Any examples of science appearing to sell something? 

4) Consider what we’ve learned so far about the rhetorical situation. How does Schmidt consider some of the same aspects of the rhetorical situation that we consider? Does he use the same language we do? Similar language? Or different language altogether? 

5) Explain what Schmidt means by a forced binary separation and why he warns against it. 

6) The panelists offered up some language that they wish to see thrown throw into the “compost pile.” As a group, come up with your own words and phrases within the rhetoric of green which you would like to see disappear.

Group 5: Panelist Robert Henson

1) Henson is critical of “save the world.” What explanation does he give for his reservations here? Where have we seen this rhetoric so far this semester? 

2) He says that this type of rhetoric is no different than that used by fundamentalist religions. What does he mean here? Any examples?

3) Henson distinguishes between rhetoric that preaches and rhetoric that motivates. Which do you prefer? When would each of these choices be appropriate?

4) Henson also distinguishes between a vivid tangible threat and future threats. Why don’t these pack the same punch and what could rhetoricians do differently to get people to take future threats differently?

5) Why would climate scientists and conservative pollsters agree on the same rhetorical choice, though for different reasons?

6) The panelists offered up some language that they wish to see thrown throw into the “compost pile.” As a group, come up with your own words and phrases within the rhetoric of green which you would like to see disappear.

Group 6: Panelist Matthew Nisbet

1) Nisbet says there is no such thing as unframed information. What does he mean by this? Do you agree or disagree?

2) Consider Nisbet’s definition of frames. How is this similar to the rhetorical situation that we have been studying? Is the difference more than semantics?

3) Nisbet says that not every citizen cares about disastrous environmental impacts. Why would this be? Can rhetoric change this? 

4) What is Nisbet talking about when he says we must get beyond polarization? How should we go about doing that?

5) Do you ever feel marketed to by science and/or environmentalism? What effect does this have on you? How is it different than being marketed to by your favorite beverage? 

6) The panelists offered up some language that they wish to see thrown throw into the “compost pile.” As a group, come up with your own words and phrases within the rhetoric of green which you would like to see disappear.

Group-Led Discussion Summaries (10-15 Minutes)

Finish today’s class by having group’s summarize their answers to the questions and discussion points for the rest of the class.  The discussion points should include how these panelists could “talk” to each other.  In other words, how does each panelist’s ideas engage with one another.  What are some points of similarity?  What are some points of contrast?  At times the ends are the same, but the means are different…what are some of the different means to the same end?

WTL Movie Review (5-10 minutes)
With blogging growing in popularity, these days anyone can go out to the movies, come home, and become an  “influential” critic on Twitter, Facebook, etc…  Let’s write a movie review keeping in mind a specific rhetorical situation.  In this case, you are the reviewer and you are writing to an audience of educators who are thinking of using the movie “The Story of Stuff” in their lesson plans.

Prompt:  Educators should/shouldn’t use Annie Leonard’s movie, “The Story of Stuff,” because…

Ask students to provide specific reasons and details from the movie so you can collect the WTL and hold them accountable for the homework.

Break into Small Group Discussions (20-30 minutes)
In five or six small groups, ask students to consider “The Story of Stuff.”  Ask them to find aspects of this text which connects in some way to earlier readings from the semester (Quinn, Hawken, Montengro’s panel, etc…).  For example, is a rhetoric of doom emerging within the rhetoric of green?  How about a rhetoric of hope?  Which is louder?

The Rhetoric of Green…for children?

The movie brings up the question of how the rhetoric of green is being framed for children.

· How were environmental problems framed for you growing up?

· Are there any identifiable gaps in information?  What is the role of teachers when it comes to filling any gaps?

Frame of Reference

What is Annie Leonard’s background and expertise?  In other words, what is her frame of reference?

· How does Leonard’s background affect how she view her subject?

· How does her frame of reference affect her choice of audience, context, and genre?

· What conclusions can you draw about the rhetorical choices structuring the movie, given what you know about the author and her frame of reference?

Synthesizing Rhetoric

At this point we’ve read enough texts to begin identifying certain common themes within the rhetoric of green. Consider all of the reading we’ve done so far. Can you begin making concrete connections between ideas in the different texts?

Give students about 10 minutes or so to discuss and jot down answers to the questions, and then ask each group to present their findings, or have a whole class discussion to which each group contributes.  Have someone in the group save their notes as this discussion will expand on Thursday when you enter into the discussion of Leslie Kaufman’s article “A Cautionary Video of America’s Stuff.”

Assign homework and conclude class (o-3 minutes)

· Read "A Cautionary Video about America's Stuff." (ROG)
· Attend the screening of The 11th Hour on Tuesday (recommended) September 15th or Wednesday, September 16th.  The movie starts promptly at 7:00pm in either Clark A101 or Clark A102 (both lecture halls will be showing the movie to accommodate all CO150 students.  The event is free.  You will need to take careful notes and complete the Rhetorical Situation Movie Guide (materials) for this film.  Be ready to discuss the film on Thursday.
Connection to Next Class

Today, students have been thinking about what they read rhetorically, which they’ll need to do as they write their next assignment.  Thursday’s class will focus on how texts engage with one another. Dealing with multiple texts, and synthesizing information from them will be an important component of Assignment 2, so be sure to remind students to make their own connections, like when Henson discusses his dislike of “save the world rhetoric,” which we saw in week one with Quinn’s article. The next class will help them to narrow these connections as students will learn how to identify issues within topics.  

Day 8 (Thursday, September 17th)

Lesson Objectives

Students will

· Be able to discuss the rhetorical situation of two films

· Continue learning about frames of reference

· Understand the difference between a topic and an issue

· Continue understanding how texts engage with one another

Prep

You should review Leonard’s film and read “A Cautionary Video of America’s Stuff.”  If you haven’t yet seen The 11th Hour, you might attend the campus viewing.  You might review the movie either way and take some critical notes to inform your class discussion.  On the movie website, http://wip.warnerbros.com/11thhour/, you’ll find a comprehensive list of topics that the movie covered.  This would be an excellent source for today’s lesson.
Materials

· Your annotated copy of “A Cautionary Video of America’s Stuff,”

· Notes from The 11th Hour , talking points and discussion questions

· Notes on topics vs. issues
· Overheads:  You may want to create the following:

· Narrowing Tree

· Topics and Issues Matrix
Activities

Attendance and Lead-in (3-5 minutes)

Take attendance your usual way and introduce class, focusing on how today’s activities will help students understand the rhetorical situation of their upcoming assignment and will help them to better identify connections between texts by focusing on the issues texts present.

WTL Movie Review (5-10 Minutes)

This was done Tuesday, but in light of reading Kaufman’s article, it would be a good idea to see how thinking has shifted.  With blogging growing in popularity, these days anyone can go out to the movies, come home, and become and “influential” critic on Twitter, Facebook, etc. Let’s write a movie review keeping in mind a specific rhetorical situation. In this case, you are the reviewer and you are writing to an audience of educators who are thinking of using the movie in their lesson plans.
Prompt: Educators should/shouldn’t use Annie Leonard’s movie, “The Story of Stuff,” because…

Ask students to provide specific reasons and details from the movie so you can collect the WTL and hold them accountable for the homework. 

Ask students to compare this response to the response from Tuesday.  Has their thinking been influenced and/or challenged in light of Kaufman’s article?  Why might this be?  What additional issues does Kaufman bring to light that you may not have considered and/or known about when initially viewing the movie?  

Review Assignment 2 (2-5 minutes)

You might revisit the comfort circle metaphor.  Today you will be focusing on two “panicking” concepts…synthesizing and intersecting facets.  
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Small group discussions (10 minutes)

In five or six small groups, ask students to get back into the groups they were in on Tuesday.  Ask them to reconsider “The Story of Stuff,” and the New York Times article, “A Cautionary Video…” Ask them to finish their discussion by finding aspects of these texts that connect in some way to earlier readings from the semester (Quinn, Hawken, the Seed Panel, etc.) For example, is a rhetoric of doom emerging within the rhetoric of green? How about a rhetoric of hope? Which is louder? 

The Rhetoric of Green…for children? 

The movie and the article bring up the question of how the rhetoric of green is being framed for children. 

· How is this specific rhetorical situation overlooked, like the article suggests? How were environmental problems framed for you growing up?

· Kaufman’s article identifies a gap between science and what our textbooks teach kids. Do you think this is a gap? What is the role of teachers when it comes to filling this gap?

Frame of Reference

Kaufman’s article presented much information about the context that Annie Leonard is writing in, including her background and expertise, or what we might call her frame of reference

· How does Leonard’s background affect how she views her subject?

· How does her frame of reference affect her choice of audience, context, and genre?

· What conclusions can you draw about the rhetorical choices structuring the movie, given what you know about the author and her frame of reference?

         Continuing the Conversation

One of the goals for assignment 2 is to keep the conversation surrounding the rhetoric of green alive and moving. This happens by finding concrete places for discussion.

· Can showing a video threaten academic freedom? 

· Is an anti-capitalist message a threat? Should every reading given to students have a positive capitalism element for it to be worth reading? 

· Do you think the school board voting to remove the movie shuts down the conversation of how to frame the rhetoric of green for students, or will there act only feed the conversation fire?  

        Synthesizing Rhetoric 

At this point we’ve read enough texts to begin identifying certain common themes within the rhetoric of green. Consider all of the reading we’ve done so far. Can you begin making concrete connections between ideas in the different texts?

Give students about 10 minutes to discuss and jot down answers to the questions, and then ask each group to present their findings, or have a whole class discussion to which each group contributes.  Especially focus their attention on Continuing the Conversation as this helps students understand how texts engage and intersect with one another through specific issues.

Discuss The 11th Hour (30-35 minutes)
Ask students to take out their Rhetorical Situation Movie Guide and critical reading strategy (ie:  double-entry log) to refer to in the class discussion. At this point in the class students should begin to make intertextual connections between the readings, films, and soon, the blogosphere.  One way to begin making these connections is to identify topics within the green rhetoric conversation, and current debatable issues within those topics? The movie provides a rich list of possible topics to discuss within the conversation. 

Use the tree below to convey to students how to distinguish between a topic and an issue. This is also a good time to encourage them to move their abstract thinking into the more specific realm where inquiry takes place. 

Use the table to get students to come up with the current debatable issues within the broader topics. 

Topic                                  Narrowing Issues                     Issues
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	Topics: The following are topics covered in the 11th Hour Movie
	Issues: Within our rhetoric of green inquiry, what is being said—what debates, questions, and frames—within these topics, either in the movie or our other texts.

	Environment and ecoliteracy
	Issues: 

	Human thinking and human capacity
	Issues:

	Fresh water
	Issues:

	Oceans
	Issues: 

	Air pollution
	Issues: 

	Forests and lands
	Issues:

	Species & biodiversity
	Issues: 

	Human health
	Issues: 

	Environmental justice
	Issues: 

	Civil society civilizations collapse
	Issues: 

	OIL
	Issues: 

	Economy and corporations
	Issues: 

	Consumers and media
	Issues: 

	Sustainable design
	Issues: 

	Renewable energy
	Issues: 

	Solutions from nature
	Issues:

	Individual action
	Issues:

	Religious perspectives
	Issues: 


Synthesis  (8-10 minutes)
To complete this discussion ask students to look at some of the issues they came up with and think about the other texts they’ve read or viewed. Can they make some connections? Connections are happening at the topic level and at the issue level. Make sure students recognize the difference. For instance, over-consumption might be a topic addressed by multiple texts, but what people are suggesting we do about it might vary between texts (issue level).  

Discussion: Clarifying Assignment 2 Goals (5-10 minutes)
One area where students will have confusion in this assignment is in determining the difference between initiating a critical discussion and making an argument. While their discussion might have minor contentions, it will not have an informed stance on a current debatable issue, backed up by logical reasoning and credible evidence (all in due time!) Rather this assignment asks students to gather bits of the conversation from different sources we’ve read/viewed and connect them in an engaging way that will enhance our understanding of the polyphony within the rhetoric of green. This exercise will begin to clarify the students’ purpose.

One way to split up the rhetoric at this point is by distinguishing between the rhetoric of problem and the rhetoric of solution. In other words, how do the various texts frame the problems within the rhetoric of green, and how do they frame the solutions. 

	Problems: How are these being portrayed?
	Solutions: How does the movie frame solutions?
	Solutions: How do other texts frame solutions?

	
	
	


Intertextual Connection Example: Quinn says that humans have to change their way of thinking in order to be able to solve some major environmental problems. Did any experts in the movie say something similar?

Assign homework and conclude class (2-3 minutes)
Take time today to reiterate the importance of 1) having internet access for homework assignments, since we’ll be moving into analyzing blogs 2) bringing thorough notes to class, since you won’t have the blogs and films on hand. 

Homework for Tuesday

· Read “Climate Change: Now What?” by Christine Russell (ROG) Answer the Critical Reading & Response (Materials) prompts and questions.
· Familiarize yourself with the blog function on the Writing Studio
· Go to the Environmental Defense Fund’ Climate 411 blog: http://blogs.edf.org/climate411/
· Fill out the Blog Analysis Worksheet (Materials) and bring this to class to enhance the discussion
Connection to Next Class

Today's class helped students begin to make important connections between the texts. Make sure that you continue to reinforce this synthesis as students struggle with “what to say,” in continuing the conversation assignment. You might remind students that you plan on returning their first major assignment on Tuesday, though don’t go so far as to make promises, since none of us can foresee extenuating circumstances that could prevent the assignment’s return. 

Day 9 (Tuesday, September 22nd)
Lesson Objectives

Students will 

· continue to make intertextual connections for assignment 2 by learning about stakeholders.

· expand their critical analysis skills to include a blog

· learn about blogging: best practices and etiquette

Prep

You’ll want to begin analyzing the blogs we’ll be using in this assignment, if you haven’t done so already. As you read and prepare notes for “Climate Change: Now What?” make your own connections to the other texts to help model synthesis for your students.   Today you will be introducing blogging: best practices, so read up on your notes. You will also continue to help students make connections between our expanding resources: essays & articles, blogs and films. It’s not up to you to make every possible connection for them, but modeling what you want from them by making some of your own connections will help them understand what’s expected for this assignment.  If it is possible, return Assignment 1 to students today.
Materials

· A copy of the “Analyze a Blog” worksheet and your notes on the Climate 411 blog

· Notes on “Climate Change: Now What?” 

· Blogging best practices handout or overhead

Lead-in

Students may come to class today unsure of their purpose in Assignment 2. Today’s activities should help to clear up any lingering confusion.  Students are continuing to listen to the rhetoric of green conversation, which is expanding rapidly. They might be feeling overwhelmed, like they’ll have to cover the entire conversation in the upcoming assignment. Remind them that this couldn’t be further from their purpose, which is to make connections between texts and to comment on specific ideas and their implications.  

Activities

Attendance and Introduction (2-3 minutes)
Take attendance and introduce class as usual. You might begin class today by asking about your students’ about similarities and differences in the issues within the various rhetoric of green topics.  

WTL Creating Your Own Blog (5-10 minutes)

You might begin class today by asking students to write for a few minutes about the blog they analyzed for homework. What did they like about the blog’s layout and presentation, and organization? What did they think could be improved? Did they see any rhetorical choices that they would incorporate into their own blog? What wouldn’t they include? 

If you want to collect this WTL to hold students accountable for the homework, be sure they incorporate telling details to display that they did the analysis work.

When students finish writing, have them share some of their ideas.  

Blogging: Best Practices Overhead & Discussion (15-20 Minutes)
Blogging: an Overview

	Blog is short for Web Log. In general, most blogs allow writers to make multiple, dated entries, and allow readers to leave comments. In the Writing Studio environment, you can use a Blog as a private journal, share a Blog with one or more of your Writing Studio classes or co-ops, share your Blog with another Writing Studio writer, and publish a Blog in the Writing@CSU Writing Gallery. For Assignment 2, you will be publishing your blog for the audience of your peers and your instructor. 

Remember that blogs have the potential to be seen by anyone with an internet connection. While our blogs will most likely be limited to our class community, keep in mind your purpose and refrain from using this blog as a personal journal, diary or confessional. 

When blogging, remember Berry’s words from our ROG preface: disagreements are welcome and expected, as long as the conversation is kept alive, “Long live the conversation!” There will always be differing opinions. Remember to always respect other’s views and opinions. At this stage in our discussion, we don’t wish to change minds or points of view, only to initiate a critical discussion.


Blogging Tips

A well-written blog is an effective way to communicate within our writing community. Writers often want to know how others feel about issues, especially when those issues are contentious within the public discourse.

Bloggers are very much like the rest of us in that they are unable to read everything on a topic before they weigh in on it publicly. A well-written blog will describe your experiences, observations, and opinions based on what you have read and viewed within the rhetoric of green. Your goal is to be helpful. You want to open up the conversation, not close it, by bringing ideas together (synthesis) to discuss their implications. 

This guide is designed to help you prepare effective blogs. These are only suggestions to help you make your initial rhetorical choices for the assignment. You do not have to use all the numbered suggestions. 

 1. Always be respectful. This rule is essential and invariable. Your aim is to help, not to vent your frustrations. People don't respond well to abusive or condemnatory blogs.

 2. Always write your blogs on the basis that the audience concerned is open to reason and discussion.

 3. It is important to research the authors and the experts you are discussing. This shows respect for who they are, and what they do, regardless of whether you agree with them or not. This will add to your own reputation as a writer, making it easier to respond to your critical discussion.

 4. Be clear and concise about your intentions for discussion. For instance do not include random appeals that will appear out of context or appropriate in another case.

5. Be wary of political jargon and media slogans. Often they effectively shut down discussion, rather than continue it. Don't give the impression that you are writing because you are ideologically or politically opposed to the ideas and experts in question. It is far more effective to stress the fact that your concern for your issue is not politically based in any way, but in keeping with basic principles of your values.

 6. If you like, please explain a bit about your frame of reference, and how that has influenced your blog. This indicates that the letter is genuine, and also shows that people from varying walks of life are part of our writing community.
 7. If you have any special interests or link with the ideas, authors and experts you wish to discuss, it is a good idea to mention this in your blog. For instance, you may have read an experts book for another class.
 8. It’s okay to write something about yourself. Example: “I love travel. However, I’m concerned that with all the environmental and energy problems I won’t be able to do much traveling in the future.
 9. Tell why you are writing the blog. Example: “I am writing to see if others are interested in the possibilities of a sustainable economy.”
 10. Summarize your understanding of the topic being considered. But don’t rely solely on summarizing various texts. Remember it’s time to add your voice to the conversation.
 11. Tell why you think an expert take on an issue is right or wrong. Describe in detail why you feel the decision made will lead to the impact you foresee.

12. Tell what any ideas mean to you personally. Describe the idea’s positive or negative effects for you. 
13. If you think others will also be affected, identify them. Explain in your blog who and how many other people will be affected by a particular issue. 

15. Describe what action you hope people take on an issue and explain why. State specifically what action you hope your audience will take – perhaps what you would do if you were in charge. 

16. If you oppose some action, can you offer an alternative? Tell your audience what decision or action you believe would be best. 

17. Tell your readers that you would be willing to continue the dialogue. Example: “If I can clarify anything I’ve written, please don’t hesitate to mention this in your response to my post.”
18. Conclude your blog. See the Beginnings and Endings Notes for ideas on how to conclude (Materials).
When Posting: Consider Your Title 

A good title can act as an effective hook. While in this assignment we will be assigned to respond to our peer’s blog posts, in the blogosphere, a good title can determine whether someone reads your post or the thousands of other posts available at the click of their fingertips. 

When Commenting on your peer’s blogs:


1. Make your comments thoughtful and informed, meaning you’ve done necessary research and are not basing your posts on your “gut feelings.” Be sure to reference what stood out to you in the post or in another's comments. Strive to keep the conversation alive in your comments, whether you agree or disagree with the post. 

2. Post comments that are related to the entry. Save class small talk for e-mail or in-person exchanges. 

3. Don’t blatantly promote your own blog. Especially if the entry is unrelated to your post. 

4. Always behave with the utmost decorum! This goes without saying. If you don’t share a blogger’s opinions, don’t make it your mission to infiltrate his/her blog with personal attacks. 

5. If you’re emotionally riled by a blog, pause before you hit submit. You might regret what you wrote.

Introduce the idea of Stakeholders (10 minutes)
Another way for students to make intertextual connections for their blog entries is by identifying and analyzing stakeholders. When we identify stakeholders, we come up with specific individuals, groups, states, countries, institutions, etc., who have something at stake in a topic or an issue. When we analyze stakeholders we examine their values in relation to the topic and issue. Stakeholder values can be shared or in opposition when it comes to a given issue. But even if values are shared, the means of means of achieving those values can be in conflict. For example, a businesswoman proposing to build a coal power plant on a piece of Indian land might value family. She may want the deal to go through so she can continue to support her family. An Indian living on the land near the proposed coal plant might object to the plant’s construction. The reason she might object to the plant could be because she values family. Both stakeholders value family, but have different ways of achieving their goal of supporting their families.

Introduce the idea of Stakeholders

Glade Reservoir Project: In phase 2 we will look at the local issue of the proposed Glade Reservoir which will damn unallocated sections of the Poudre River to provide water to Northern Colorado. This project is very controversial, which usually means it has various and conflicting stakeholders. Let’s create a stakeholder sun. At the center of the sun is the issue. The sun’s rays represent the various stakeholders: groups, individuals, institutions, etc. who have something at stake in the issue.

Stakeholder Sun: One model for introducing the idea of stakeholders is called a stakeholder sun. Draw a circle on the board and label the circle “Damming the Poudre.” Next draw “sunrays” or triangles shooting out from the issue circle. Have students label each of the sunrays with a specific stakeholder (examples include: City of Fort Collins, Northern Colorado residents, recreational enthusiast like kayakers and fisherman, farmers and ranchers, etc.) Next  you might ask students to consider possible values that the stakeholders have in relation to the issue (Ex: farmers and ranchers value their livelihood which includes access to water, while kayakers value an undammed river, etc.)

Conclude by asking students to choose an issue within the conversation of the rhetoric of green and brainstorm specific stakeholders within that issue. 

Pose this question to students: How can an understanding of stakeholders help you initiate a critical discussion in assignment 2? 

“Climate Change: Now What?” Group Discussions (20-25 Minutes)

Today’s group discussion on Christine Russell’s “Climate Change: Now What?” students can share their critical reading of the text, while expanding the possibilities of making intertextual connections by learning about stakeholders. You might have the class form groups and divvy up the questions, but make sure that each group answers the stakeholder questions 5 & 6 and questions 14 & 15

1. We saw in “Another Word for Doom,” how some scientists are changing how the rhetoric of green is being framed for the public. In “Climate Change: Now What?” Christine Russell looks at how the media is at a similar “crossroads.” How are these frames of reference (science and media) different? 

2. Russell says that journalists “will play a key role in shaping the information that opinion leaders and the public use to judge the urgency of climate change.” How is this approach different from journalism’s past tendencies? 

3. Do you think that the media is moving away from past frames (is it happening? is it caused by humans?), when dealing with climate change, to new frames (how will we stop it? how will we prepare for changes?)?

4. When we began this course, we proposed the idea that environmental rhetoric has infiltrated all aspects of our modern context. List some of the ways that Russell says newspaper editors will have to integrate climate change concerns into sections of their news coverage.

5. The list you’ve generated above can be labeled a list of stakeholders, that is groups, lenses, frames of reference, people, organizations, countries, institutions, etc. that have something at stake in the issue. Expanding the context from climate change to green rhetoric, can you add to the list of possible stakeholders?

6. Can you think of people, groups, institutions, who do not have something at stake when it comes to the rhetoric of green? If so, what is preventing them from having a stake in the rhetoric of green?

7. Why do you think newspaper editors were so surprised to find such a comprehensive scientific agreement that climate change is happening and it’s is man made? How do you think this discrepancy between the media and the science affects the rhetoric of climate change? 

8. Russell explains that when it comes to economic impacts of climate change that the rhetoric heats up. No longer a consensus, how do stakeholders differ on ways of approaching economic impacts of climate change? 

9. Russell talks about “yo-yo coverage,” where journalists grab on to the latest contradictory scientific studies rather than waiting for lager patterns and consensus science to emerge over time. How has this yo-yo coverage affected the rhetoric of climate change? How has it affected your opinion on the topic? 

10. Within the rhetoric of green we have seen short-term rhetoric and long-term rhetoric. Russell says “You can’t see climate change out your widow,” meaning that weather equals short-term and climate equals long-term. How have we seen this short-term/long-term rhetoric working in our inquiry this semester? 

11. What I the rhetoric of techno-optimism? Why does Russell warn journalist to watch out for it? 

12. Russell warns journalist to choose experts carefully. She quotes long-time climate science reporter Andrew Revkin’s simple rule, “when writing about climate science, seek comments from respected scientific experts who have published in major journals in the field, not the experts offered by various policy think tanks and interests groups.” As we move along in our own inquiries into the rhetoric of green, how can this advice help us? 

13. Russell mentions green fatigue in the media. Since we are involved in a sustained inquiry into the rhetoric of green, some of us might relate to this phrase “green fatigue.” What advice does Russell give to journalist tracking green promises, and how can this advice help us in our inquiry? 

14. Russell says about climate change what we’ve been discovering about green rhetoric: that it “encompasses virtually all aspects of contemporary life.” She gives a list of possible starter stories, which we will call inquiry questions, to journalists. Which of these inquiry questions do you find interesting and can you add to the list with your own questions within the various topics in the realm of:

· Science:

· Land use and transportation:

· Technology:

· Government & policy:

· Economics: 

· Internationally:

15. Finally, what connections can you make between this article, which features Russell’s advice to journalists reporting on climate change, and other texts we’ve been studying?
Your Turn: For the last 5-10 minutes of this exercise, design a way for groups to share the information they collected with the whole class. 

Assign homework and conclude class (2-3 minutes)

Conclude class by handing back assignment 1. You might announce that you are happy to discuss a student’s writing with them, but that if they want to discuss grades, they should take 24 hours to read over and think about your comments before coming to talk with you about it. In general everyone is always welcome in your office hours, for whatever CO150-related reason. 

Homework for Thursday

1. Watch the Ted Talk : Bjorn Lomborg Sets Global Priorities and choose your preferred method for critical reading (ie:  double-entry log)
2. Visit the blog Gristmill (link found in ROG), and complete the Analyze a Blog Worksheet (Materials). Be sure to read some readers’ comments to blog postings. What do you notice about these?
3. Analyze the Treehugger blog (link found in ROG).  Now it’s your turn!  Read one of the featured blog articles and type a thoughtful comment that synthesizes the ideas found in the article with one we’ve read, heard, or discussed this semester.  You may need to sign up on the site before your post will be viewable.  Please print a copy of your post and bring it to class.
4. Read “The Deification of Earth” by Rob Lyons (in ROG), and choose your preferred method for critical reading (Critical Rereading or Double-Entry Log).  
5. Bring all materials (notes and ROG) with you to class on Thursday.
Connection to Next Class

After completing the latest homework students will have all the data they’ll need to make choices for this next assignment. The next class will focus on providing the synthesis students will need to make their own rhetorical choices in Assignment 2.  


Day 10 (Thursday, Sept. 24th)
Lesson Objectives

Students will

· discuss, practice, and plan their blog posts for assignment 2

· practice intertextual connections and synthesis

· discuss their blog comments

· continue critical analysis of films, blogs, and essays

Prep

You will be discussing videos and blogs that you don’t have immediate access to, so it is necessary for you to have very clear notes so that you can help students keep the ideas straight.  It’s also a good idea to review all of the materials students may use for Assignment 2 since you will be discussing topics and issues in these texts.  

Materials

· Notes on the Bjorn Lomborg Ted Talks video

· Notes on Rob Lyons’ “The Deification of Earth”

· Notes on the Gristmill blog.

· Notes on Treehugger blog.

· Notes on all materials applicable for Assignment 2

· Questions for the blog comment discussion (perhaps on overhead)

· Issue Matrix Overhead/Handout

Lead-in

Remind students that the purpose of Assignment 2 is to make connections between texts and to comment on specific ideas and their implications.  Now we have all the resources (articles, films, logistics, etc…) we need to write the blogs for assignment 2, so today we’ll focus on specific topics and issues students may want to discuss in their blog.

Activities

Attendance and introduction (2-3 minutes)
Begin class by letting students know they have all the resources needed to complete assignment 2.

Discussion of Bjorn Lomborg Talk (8-10 Minutes)
What topic does Lomborg cover in his talk and where have we seen this topic in other texts?

What is Lomborg’s frame of reference? 

What issues does Lomborg discuss within the topic? 

How is his discussion of the issue similar or different than what we’ve read, heard or seen in other texts? 

What gaps in our inquiry does Lomborg fill? 
WTL (8-10 Minutes)
We’ve now critically examined three blogs. Using your blog analysis you did for homework, consider the gristmill log. What did you think was effective about this blog? What was ineffective? What about this blog would you use in your own blog? What wouldn’t you use? Which of the blogs do you prefer and why? Remember your audience for assignment 2. How will your blogging choices keep their needs in mind?  

You posted a comment on the treehugger blog.  How was this blogging experience for you?  How can posting a comment help you with your own blog post?  How did posting a comment change how you think about your own writing?

Discussion of the Gristmill blog (8-10 Minutes)
General blog questions:

1. How is a blog different than a newspaper, or other genres? 

2. What are some advantages of blogs, compared to other genres?

3. What are some disadvantages of blogs, compared to other genres? 

4. Do you use or frequent blogs in your daily lives? 

5. Do you think blogging is becoming an important means for discourse in our lives? 

Gristmill blog questions:

1. What is the purpose of this blog? 

2. Who are the readers for this blog? 

3. Do you think that this blog effectively meets the needs of the intended audience? Provide some reasons and examples. 

4. Consider the blogs organization. Was it easy to navigate? Enjoyable? Annoying? Explain. 

5. Consider the reader comments to the blog post. What are some things you noticed? Is there a common “comment rhetoric”? Did you observe any undesirable comment behavior? 

Discuss blogging experience (5-10 Minutes) 
Questions about posting comments on the Treehugger blog:

· How did you feel about posting a comment? 

· Was there any fear involved in taking into account such a public audience? 

· Were you able to overcome these fears? 

· What types of thinking did you use while considering what to post?

· How can posting a comment help you with your own blog post? 

· How did posting a comment change how you think about your own writing? 

· Will you use similar techniques when posting comments on your peers’ blogs?

· Will you do anything different when posting on your peers’ blogs?

Group WTL (15-20 Minutes) 
Return to the Issue Matrix we used while discussing The 11th Hour.  The assignment asks for a synthesis between ideas from the articles and the films. It’s time students begin making the connections they’ll wish to discuss in their blog. This time, have students work in groups to create the topics & issues that they wish to discuss. Here are a few examples to get the class started.
	Topics & Issues: 
	Article/Film: How is the issue discussed

	Topic: Environment and ecoliteracy

Issue: How is climate change being taught to children? 
	11th Hour: 

Lomborg:

Story of Stuff:

Lyons:

Montenegro:

Russell:

	Topic: Economy and corporations

Issue: sustainable economies/ zero waste corporations 
	11th Hour: 

Lomborg:

Story of Stuff:

Lyons:

Montenegro:

Russell: 

	Consumers and media

Issue: Reduce, Reuse, Recycle 
	11th Hour: 

Lomborg:

Story of Stuff:

Lyons:

Montenegro:

Russell:

	Students’ turn
	


Student Freewrite (you determine the time)
Allow some time after today’s activities to give students a chance to work on their own blog entries. Remind students of the assignment expectations and strategies and offer a few ways for them to approach this writing time.

Approach 1: Freewrite. Begin writing down all of the ideas you might like to discuss in your blog. Don’t worry about right or wrong. Juts write! You can go over what you wrote later and pick out any good ideas to revise into your draft. 

Approach 2: Outline. Consider all of the parts that make up this assignment, such as an introduction, conclusion, main point for discussion, supporting points for discussion, etc., and begin to fill in the scaffolding of your draft. 
Review the grading rubric (if time) and conclude class 
To end class today, ask students to reread the assignment sheet and the grading rubric and to ask you any questions they have. If there isn’t time, you could always add this to the homework.  Be sure students know that Tuesday is a workshop day—you might refer them to your policy for attending workshops on your syllabus.

Assign homework for Tuesday (1-3 minutes)

· Review Assignment 2, including the grading rubric before drafting your blog entry.  Make sure you come to class with a complete draft (it has a beginning, a middle, and an end), prepared for a fruitful workshop.

· Print out the Assignment 2 Workshop Guide and bring a copy to class (Materials)

· Read about the writing process on pages 34-48 of the PHG.  Please bring both the PHG and the ROG with you to class.

Connection to Next Class

Today’s class helped students organize their ideas and “pre-write.”  They should be ready to write a draft for workshop next week.
Day 11 (Tuesday, September 29th)
Lesson Objectives

Students will

· Complete the blog workshop

· Discuss, practice, and plan revision of their blogs

Prep

You’ll need to decide which revision activities you want to present to your class. If you like, review the workshop sheet, identify any gaps, and design questions to fill those gaps based on the needs of your students. Organize and arrange the activities according the needs of your particular classes.  

Materials

PHG

Revision activity materials (in case students finish workshop early)

Lead-in

Today students will begin revising each others’ blog postings and beginning to compose a response to others’ blogs.  It is important for the students to consider their peers’ blogs rhetorically, seeing how these address a public audience.  

Activities

Attendance and introduction (2-3 minutes)
Begin class by letting students know how much time they’ll have to finish workshopping.
Assignment 2 workshop (you determine the time)
Break students into groups of three. This might be a good time for you to consider reasons for determining how to form groups. Cliques may have arisen. Reticent students may be quietly congregating n the back of the room. Feel free to create workshop groups based on getting students out of their comfort zones. 

Revision activities (you determine the time)
Depending on how much time your students need to workshop, design two (or three or four) activities that will show what revision can mean.

Discuss the textbook reading first, reminding students that “in practice, a writer’s process rarely follows the simple, consecutive order that these four stages [collecting, shaping, drafting, revising] suggest.”  Ask students to describe their writing processes up to this point.  Use Neil Petrie’s “Athletes and Education” along with his postscript as a reference point—would students describe their process similarly?

Then focus on revision, which seems to be the often-overlooked aspect of the writing process.  Are there ways in which students have already revised?  There probably are—we “re-see” some things as we write.  Show students some revision methods.  Here are some ideas (draw on your own experience as a writer-who-revises as you decide which activities to do):

· Work through question #4 on page 49 to see what it means to revise for a different audience (some of your students may need to do this if they have not targeted their audience carefully).

· Give students some blank paper (unlined) and ask them to write a troublesome passage on it in a way that will enable them to see it “new” (perhaps they write it in large letters, or in cursive, or they ask a peer to write it for them).  

· Read a paragraph aloud several times for students, and then ask them to rewrite it.  They can do this for each other, too.

· Allow students time and space to read aloud parts of their paper (or to have a peer read it aloud) so they can hear the language rather than see it.

Revision plans (as time allows)
Allow students time to get their revision ideas onto paper so they can remember them when they sit down to revise.  Revision plans can include whats (“connect more with my reader”), as well as hows (“quote more from Lyons’s article so my readers understand the situation”).  You might ask students to explain their revision plans to class.

Review the assignment sheet (you decide the time)
Ask students to reread the assignment sheet and to ask you any questions they have.  Be sure students know what they will need to turn in next time, and remind them to use a folder to contain all of the process work.

Conclude class and assign homework:

· Revise your blog entry.  Print the final version and bring to class in a folder with [insert your requirements here—remind students of policies regarding late work, grading, etc…].

· Post your final draft of your blog to the writing studio.  
· Bring 3 hard copies to class to share with your responding group.

Connection to Next Class

Next time, students will post their revised blogs along with any other materials you specified in class or on the calendar. You will clear up any questions about students responding to each other’s blogs, before transitioning towards phase 2, developing inquiry questions that students want to explore further. Remind students to bring a copy of their blog entry, so that they can share these and work on peer responses in class. 

Day 12 (Thursday, October 1st)

Lesson Objectives
Students will

· Reflect on composing the blog and their inquiry so far

· Read each other’s blog entries and begin to compose response posts.

· Look ahead to Phase 2

Prep

For this class you’ll want to form the groups you will use for responding to each other’s blogs. Each student will respond to three blogs. Groups can be created randomly, say by using the alphabet, or more thoughtfully. You are beginning to know your students intimately and you may want to assess them and put them in groups accordingly, based on emerging strengths and areas needing improvement.  

Activities
Attendance and introduction (2-3 minutes)

Take attendance and introduce class as usual.

Assign a postscript and collect student work (10 minutes)

Put postscript questions on the overhead and instruct students to answer them, then turn them in with the other things that are due today.  Here are some sample postscript prompts:

· Explain which aspect of your blog was most successful and why.

· Explain which aspect of your blog was most difficult and how you addressed it.

· Describe an idea from the workshop—a peer’s suggestion or something that occurred to you while reading other blogs—that you used in revision.

Remind students that as you grade, you’ll use the grading criteria that are listed on the assignment sheet.  You might give them an idea of when they can expect the assignment back.

Share Blogs (30-35 minutes)

In the groups your created, have students exchange copies of their final blog drafts. Remind students of their purpose in this activity, that they are not workshopping but critically reading the blog with the intention of responding—the last aspect of Assignment 2. Have student s read the three blogs twice, once initially with their pens down, before rereading critically and actively, marking areas of question, where they want to respond, etc. When students finish reading each blog, have them outline or compose their responses, making notes to themselves on texts they want to revisit for accuracy and clarity, as well as research they may want to conduct to fill any gaps in their knowledge which would hinder a thoughtful response. 

Transition from Phase 1 to Phase 2

Once students finish reading blogs, you can have them take time to reflect on where you’ve been and discuss how it relates to where you’re going.  Bring back the writing as a conversation idea (you likely have an overhead of this from week 1):
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Ask students to describe how the writers we’ve read so far find answers to questions about climate change.  Some of this will be review from Day 5.  Your list might include things such as: They get involved with something they care about; they talk to other people; they think about the questions raised by their research; they read books, popular magazine articles, scholarly articles, newspaper articles, etc.  
Now, we’re moving to the second stage of the conversation model: the stage during which we form our own opinions and find ways to support our ideas to prepare for "entering the conversation" by writing an academic argument.  We’ll be working in small groups to research answers to some of the questions we formulated during Phase 1.
We can take direction from the writers we’ve been talking about as we go forward with these inquiries: We should inquire into something we care about, we should remain as open-minded as possible, and we should aim to become as informed as possible as we try to find answers to questions.  Also, we need to allow ourselves to leave some questions unanswered.

After the research, each student will write an academic argument based on his/her own inquiry or on another group’s inquiry.

Introduce Topics and Inquiry Issues list (5 minutes)

At this point we’ve discovered that within the rhetoric of green there are seemingly endless topics of inquiry and issues within them to consider.  Sustained inquiry asks us to continue questioning further into a topic and find interesting and unique ways to think about the issues.   In order to keep track of our sustained inquiry, begin a topics & issues list. On a piece of paper, create two columns. In the first column, list all of the topics that have been raised so far this semester within the rhetoric of green. In the second column, being to list inquiry questions, or current debatable issues that different stakeholders are having within the topic.  

You can start this as a class activity and ask students to finish it independently for homework.
Conclude class and assign homework for Tuesday (2-3 mins)

1) Finish Assignment 2 by posting your comments to three of your peers’ blog entries. Review the Blogging Overview to remind yourselves of best practices and ensure we conduct ourselves civilly. Long live the conversation! 
2) Finish the topics and issues list for homework.  Come to class ready to share your list.  
3) Read “Cache La Poudre” by AmericanRivers.org in ROG.  Also preview the Glade Reservoir material and NISP link found in the ROG.

Phase 2 Lesson Plans
Day 16 (Tuesday, October 6)
Lesson Objectives

Students will

· Share ideas and explore initial opinions on their inquiry question

· Form topic groups based on similarities of their inquiry questions 

· Ask questions and review Assignment 3

· Consider the multiple perspectives on the subject of the Glade Reservoir (Poudre River) project

· Consider the multiple perspectives on their subject

· Develop research strategies, identifying stakeholders

Activities

Attendance and introduction (2-3 minutes)
Narrowing Lecture & Exercise (10 minutes)
Students will have difficulty coming up with an inquiry question. Reviewing the difference between topics and issues will be helpful here. Use the following overhead to review and get students thinking about what topic group they might fall under. 

	Topics: The following are topics covered in the rhetoric of green inquiry.
	Issues: Within our rhetoric of green

 inquiry, what is being said—what 

debates, questions, and 

frames—within these topics, either in 

the movie or our other texts.

	Environment and ecoliteracy
	Issues:

	Human thinking and human capacity
	Issues:

	Fresh water
	Issues:

	Oceans
	Issues:

	Air pollution
	Issues:

	Forests and lands
	Issues:

	Species & biodiversity
	Issues:

	Human health
	Issues:

	Environmental justice
	Issues:

	Civil society civilizations collapse
	Issues:

	OIL
	Issues:

	Economy and corporations
	Issues:

	Consumers and media
	Issues:

	Sustainable design
	Issues:

	Renewable energy
	Issues:

	Solutions from nature
	Issues:

	Individual action
	Issues:

	Other topics?
	


On the board create the following narrowing tree, using the rhetoric of green example or one of your own. Have the students continue to narrow the question until they are asking questions that are specific, narrow, current and debatable. 

Topic                                 Narrowing Issues                      Issues
[image: image8.png]Narrowing: is it
happeninig?

Topic: Climate
Change

Narrowing: how
fastis it
happening

Issue: Is it caused
by humans?

Issue: can humans
reverse it?

Issue: Will
reducing CO2 stop
climate change?





Narrowing Further
    Narrowing Further
             Inquiry Question 
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Write-to-Learn (10 minutes)
Have students write about their initial ideas for inquiry. They may write in paragraph form or try their hand at their own narrowing tree, like the one above. What are the topics they are thinking of working with for a sustained inquiry? What are the issues within said topic? What inquiry questions can be narrowed from the topic’s issues?

Getting into Groups (10-15 Minutes)
Have students choose their inquiry question and then decide which topic they feel their inquiry question belongs under. Write the topic headings on the board with room to put students’ names and questions alongside the headings.
	Topics: The following are topics covered in the rhetoric of green inquiry.
	Inquiry Questions:

List student names and

inquiry questions

next to the appropriate topic

	Environment and ecoliteracy
	

	Human thinking and human capacity
	

	Fresh water
	

	Oceans
	

	Air pollution
	

	Forests and lands
	

	Species & biodiversity
	

	Human health
	

	Environmental justice
	

	Civil society civilizations collapse
	

	OIL
	

	Economy and corporations
	

	Consumers and media
	

	Sustainable design
	

	Renewable energy
	

	Solutions from nature
	

	Individual action
	

	Other topics?
	


You may need to take some liberties in order to ensure a manageable number of groups, and a balanced number of members between groups. 

Review Assignment 3 (5-10 minutes)
You might use some of the strategies for introducing assignments that you used successfully in phase 1, or you might try something different. Either way, make sure that students are becoming comfortable with the goals and objectives for Assignment 3.   

Explain reasons for annotated bibliography and introduce basic research strategies (5-10 minutes)
Why should I write an annotated bibliography?
To learn about your topic: Writing an annotated bibliography is excellent preparation for a research project. Just collecting sources for a bibliography is useful, but when you have to write annotations for each source, you're forced to read each source more carefully. You begin to read more critically instead of just collecting information. At the professional level, annotated bibliographies allow you to see what has been done in the literature and where your own research or scholarship can fit. 

To help you formulate a thesis: Every good research paper is an argument. The purpose of research is to state and support a thesis. So a very important part of research is developing a thesis that is debatable, interesting, and current. Writing an annotated bibliography can help you gain a good perspective on what is being said about your topic. By reading and responding to a variety of sources on a topic, you'll start to see what the issues are, what people are arguing about, and you'll then be able to develop your own point of view.

To help other researchers: Extensive and scholarly annotated bibliographies are sometimes published. They provide a comprehensive overview of everything important that has been and is being said about that topic. You may not ever get your annotated bibliography published, but as a researcher, you might want to look for one that has been published about your topic. Since you will be working in groups looking into specific questions under the same topic, sharing our annotated research will be helpful to the community as a whole. 

Research Strategies: Part of students’ homework will be to find and annotate their first source, which they will most likely do through Google.  Explain three basic criteria for a source for this project: relevance, reliability, and currency.  The source needs to help answer the inquiry question, it needs to come from a credible author or organization, and it needs to be current enough that its contents still matter.  In addition, the source needs to be useable in an academic paper (therefore, no Wikipedia).

Tell students that you will collect bibliography entries next time to provide feedback.

Consider the inquiry list from multiple stakeholders (15-20 minutes)
We now have inquiry questions which will focus on an issue within our topic groups.  It is important to know that questions will change from their current state—this is normal. As the conversation comes to light, the question will be refined. The current objective is to research as broad a spectrum of the issue as possible. This means that the sources we annotate should come from as many different perspectives, or stakeholder point of views, as possible. Today we will begin working in our topic groups to create a community of critical thinkers, researchers, and writers, working with similar topics, although the issues and inquiry questions are varied.

Stakeholder Analysis
A stakeholder analysis is a technique you can use to identify and assess the importance of key people, groups of people, or institutions that may significantly influence your topic and issue. The more you know about who is involved in the issue, the more thorough your research can be. 
Use a stakeholder analysis to: 
· identify people, groups, and institutions that will influence your inquiry issue (either positively or negatively) 

· anticipate the kind of influence, positive or negative, these groups will have on your issue. 

· develop strategies to research and understand the worldview of various stakeholders 

 

Develop a Stakeholder Analysis Matrix like the one below

 

1.    Identify all the types of people, groups, and institutions that will affect or be affected by your issue and list them in the column under "Abstract Stakeholder." 

 

2.    Once you have a list of abstract stakeholders, accompany the list with a group of specific stakeholders that represent the abstract stakeholders. For instance, if you have scientists as an abstract stakeholder category, you might list David Suzuki as a specific stakeholder.

 

3. Once you have a list of some potential stakeholders, review the list and identify the specific interests these stakeholders have in your topic. Consider issues like: the issue's benefit(s) to the stakeholder; the changes that the issue might require the stakeholder to make; and the aspects of the issue that might cause damage or conflict for the stakeholder; what the stakeholder stands to lose (what’s at stake?). Record these under the column "Stakeholder Interest(s) in the Issue." 

 

3.    Now review each stakeholder listed in column two. Ask the question: what values does this person have in regards to the issue? Consider the values list from our exercise on Monday. 

 

4.    The final step is to consider the kinds of things that you could do to research specific stakeholders. What kind of media do your stakeholders use? How important is it to involve the stakeholder’s worldview in your inquiry? Are there other groups or individuals that might influence the stakeholder? Record your strategies for researching stakeholders in the last column in the matrix. 

 

	Abstract Stake-

holder
	Specific Stake-holder 
	Stakeholder Interest 
	Stakeholder Values
	Potential Strategies for researching and understanding their worldview

	 Scientists
	David Suzuki  
	A biologist interested in persevering ecosystem strength 
	 Justice

Health 

Education 

Nature 
	His website

Google Scholar

Science based databases such as Web of Science  

	 Next Stake-holder 
	 
	 
	 
	 

	Etc. 
	 
	 
	 
	 


Before sending students off into groups to brainstorm stakeholders, values and strategies for each of their questions, do a sample stakeholder matrix on the board or an overhead using the reading from “Cache La Poudre” and http://www.gladereservoir.org/
Make Individual Inquiry Plans (5minutes)
Students should create an inquiry plan using their own inquiry question/issue.  For example:
 Inquiry question: “Does green advertising work?”

· Interested stakeholders: psychology, business, marketing, environmental science (this will be more specific after having done the stakeholder analysis matrix).
· Search terms: green, advertising, marketing, commercials, environment

· Related questions: What kinds of advertisements feature green products?  What do marketers do to sell green products?  What are the economic risks and benefits to businesses when they advertise “green”?  How do green advertisements affect viewers?  (etc.)

Get Into Topic Groups to Workshop Inquiry Plans (5-10 minutes)

Have students break into their topic groups and share these inquiry plans with the group.  The group should help each member brainstorm additional related questions and search terms.

Conclude class and assign homework (3-4 minutes)

Wrap up class as usual, reminding students to meet in the library next time.

Homework

· Read PHG (pp. 657-670 and 677-692) about research processes and strategies.

· Complete the “Five Steps to Better Research” tutorial on the library's web site. http://lib.colostate.edu/tutorials/five_steps_info.html
· Find at least one source that begins to answer your inquiry question.  As you search, remember the criteria we discussed in class: reliability, relevance, and currency. 

· Read the source you find closely and critically, then write an annotated bibliography entry for the source.  Bring both to class on Tuesday.  Use your PHG (pp. 700-720) as you write the MLA bibliography entry.

· Please remember to meet in the library on ____ (whatever date applicable)

Day 14 (Thursday, October 8)

Today is an English Department Reading Day and you are not required to hold class.  The Reading Day is designed to allow students the opportunity to meet with their instructor individually, to work collaboratively outside of class, and/or catch up on reading and research. Your students should spend this time finding possible sources and/or meeting their groups to strategize.  The Composition Staff strongly encourages you to observe reading days by not holding class and taking care of your own student needs, be it catching up, resting or a combination of the two.

Day 15 (Tuesday, October 13)
Note to GTA’s
All GTA’s classes have been scheduled for a specific library session.  Some of them will be for today, but if your library sessions are scheduled for a different day, please adapt the syllabus and daily lesson plans to meet your schedule.

Lesson Objectives

Students will

· become familiar with Morgan Library resources

· learn to search library resources, such as SAGE, Academic Search Premier and Lexis-Nexis.

Activities

Attendance, introduction, and instruction
Begin class by reminding students why you’ve brought them to the library today.  You might preview the homework (bring at least one library source and one more new annotation to class next time) to encourage involvement today. Finally, introduce the librarian who will be conducting today’s class, and hand over the reins.

Library Instruction

The librarian will introduce students to library resources and allow time for them to conduct searches on their inquiry question.  

Collect homework, conclude class and assign homework 

Ask students to turn in the annotation they brought to class today.  Remind students to check the Writing Studio for specifics on homework.

Homework

· Find the rest of your sources.  Bring all of your sources and at least one new annotation to class next time.
· Acquire a periodical, either a print newspaper, a magazine, or an academic journal and bring this to class on Thursday
· Read the Evaluating Sources Overview on Writing Studio http://writing.colostate.edu/guides/trad_research/eval/
Day 16 (Thursday, October 15)

Lesson Objectives

Students will

· work collaboratively to organize and evaluate research 

· consult with their instructor about their work-in-progress on the annotated bibliographies and the inquiry essays

· Choose from multiple exercises designed to meet the objectives for Assignment 3

· Think critically about evaluating sources

Activities

Attendance and introduction (2-3 minutes)
Follow up on library instruction (10 minutes)
Now that your students have attended library instruction and attempted searching their topics, they will doubtless have new questions and concerns about researching their topics.  Choose an activity that will allow you to respond to their needs and to reinforce the lessons of the library session.  You may want to ask students about their searches, soliciting both successes and failures.  Focus on troubleshooting individual problems in a way that is instructive for the whole class.  For example, if students "couldn't find anything" on the topic, ask a volunteer which keywords she used in her searches.  List these on the board and engage the class in refining or adding keywords.  

Annotation workshop (40-50 minutes)

Trade annotations with your group members, and give feedback by answering the following questions (explain all yes/no responses, please):

· Is the source relevant, reliable, and current?

· Does the annotation represent the source objectively, accurately and briefly for members of the group and the class?

· Will the evaluation convince the group and the class that the source is worthwhile?

· Does the response show how the source influenced the annotation-writer’s opinions, thoughts, and ideas about the subject?

· Will the MLA bibliography entry enable others to find the source?  Will others be able to use the entry as-is for their academic argument Works Cited page (i.e. is the entry 100% accurate?)? (Use the PHG to help answer this question.)
Conference with groups (during annotation workshop)
As students work, you can conference with groups.  Aim to help them assess their inquiry: are they asking the right questions? Are they finding relevant, reliable sources?  Are they finding a range of perspectives on the subject?  Is anyone behind (if so, how can you and the group help the person catch up?)  Are there group dynamic problems that you can ease?  Also, be sure you have communicated that you understand where each individual student is with his/her research. This should help motivate anyone who is lagging behind, and it should ease any concerns that the best-prepared students may have. While you are conferencing with groups and they are finishing their annotation workshops, have the students who are “finished” work on the following exercises:
Assess your inquiry

What answers have you already found?  What answers do you need to find?  What perspectives have you found?  What perspectives do you need to find?  Share your sources with your group members.  Help each other out by suggesting good databases, search terms, and other search strategies.

Begin drafting your Inquiry Essays

Reread the assignment sheet to remind yourselves of what your Inquiry Essay needs to accomplish.  Use your values exercise to begin examining how you came to choose your inquiry question.  Be sure to hold on to whatever you draft today, as you will be able to use it later.

Values Exercise

Exercise: For your inquiry essay, it is important for you to contextualize yourself within the rhetoric of green, your topic and your issue, by making connections to your life in a meaningful way. Thoughtful consideration of your values, particularly those which initially brought you to your topic and inquiry question, will be helpful in providing your audience with an engaging narrative. The responses generated by the prompts below might make their way directly into your inquiry essay. 

 1. Think about three values that have shaped your life. Think about specific ways they have benefited you in your life. List values here.

2. Now review your list above and consider how those values might relate to your topic. If none of these values seems to fit, what other important values do you associate with your topic?

3. Finally, write a brief narrative telling of a specific example of a value working in your life, or an incident that influenced you to choose this as a value, followed by a connection describing how the value(s) applies to your topic and potential argument. (In the student sample below, the first paragraph describes an incident influential in developing a value, followed by the second paragraph, which connects the value to the issue they were working on).

 Student Sample 

 Value = Justice

           I prefer life to be fair.

           Once, when I was around five years old, I was invited to play at a cousin’s house. My cousin was older and, on this particular day, unkind, as all children can be at times. My cousin got some finger paints for a gift and he decided it would be fun to play with them. I liked the idea, but it turned out that he wanted to play with them exclusively while I watched. He would not let me touch them. I sat stewing, close to tears, as he played with the colorful paints. When it came time to clean up, my cousin insisted I help. I refused and he began to complain. From the other room his mother heard us and came into the room. Instead of correcting the injustice as I saw it, she yelled at me! She told me that I was a selfish person with poor manners and I was to clean up immediately or I would be sent home.

          This was my first memorable experience with injustice. I had naively assumed that adults knew right from wrong and did not make mistakes in this regard. What my aunt showed me back then was that authority, which I believed to be just, can sometimes support those who receive all the benefits before insisting that other, weaker parties clean up their messes.

          Up through and beyond the 1970’s the General Electric Corporation rose in wealth and power due in part to the Hudson River in upstate New York. While receiving energy and resources from the river, the company, in turn, deposited toxic waste back into the water. When their waste polluted the river, and people began to take notice, GE moved their factories elsewhere. The people asked them to clean up their mess but GE refused. Even the government got involved, making laws and asking the company to clean up after themselves. They still refused on the grounds that there was no law in place at the time they polluted the river. People felt betrayed, left to clean up a mess as their jobs left town. 

         I have a strong reaction to things that I believe to be wrong. When something is broken, I want to fix it. I want to make it right, fair and just. Justice, for me, is when we all get a chance to finger paint and, once we’re finished, we all pitch in and clean up. 

Group Publication Analysis (20-25 Minutes)
In your groups look over each other’s publications. Choose one of the periodicals to examine closely and critically. Notice the editorial page, the table of contents, the different sections, the ads, pictures, graphics and colors, before answering the specific questions. 

To learn more about the general outlook of a periodical, take a moment to skim through it, noting the following.

· Editorials. In these, the editors, making no pretense of being impartial, set forth their views. In most magazines, editorials will be in a front section and may not even be signed, since the names of the editors are on the masthead, near the table of contents. If you can find an editorial commenting on a familiar issue, you can discover the bias of the magazine's editors. 
· Featured columnists. Usually the job of a columnist depends on his or her voicing opinions congenial to the magazine's editors and publishers. But this test isn't foolproof. Sometimes a dissenting columnist is hired to lend variety. 
· Lead stories. The lead story is usually the one placed most prominently in the issue; the cover of a magazine often reflects the lead story. If you don't have time to read the whole thing, skim the last paragraph, in which the writer often declares the overall message. 
· Letters to the editor. You can often deduce the level of schooling and intelligence of the letter writers, and this will tell you something about the magazine's readers. Political positions aren't always easy to decipher from letters to the editor since many magazines, such as Time, strive to offer space to a diversity of opinions. 
· Advertisements. Ads are usually a good guide to a magazine's audience. To whom are its editors trying to appeal? The many ads for office copiers, delivery services, hotels, and corporations in Newsweek, for instance, tell you that the magazine is trying to appeal to well-educated professionals. 

Step 2: Publication Analysis
Now have a volunteer from your group scribe answers to the following questions.

 

1. What is the title of the publication? What type of publication (magazine, newspaper, website, academic journal, etc.) is it? How do you know?

 

2. What is the purpose of the publication? How do you know? Provide some examples that support your thoughts. 

 

3. What type(s) of authors are regularly featured in the publication? Are there names listed? Does the publication provide bios and credentials? 

 

4. Who are the primary, intended readers? How do you know this? Can you use the language of the articles, the subject matter, the advertisements, etc. to provide evidence for your answer? 

 

5. What values, beliefs, needs, concerns, and expectations do the readers of the publication hold? Describe these fully. How can you tell? Provide details. 

 

6. What topics/issues does the publication seem to cover? What lenses or points of view are used to look at said topics?  

 

7. What is the typical length of an article in the publication? What does this tell you about the readership? 

 

8. What kinds of graphics are used throughout the publication? Do the articles carry photos, charts, etc.? 

 

9. What patterns do you note in the layout of main articles in the publication? (i.e. Do all the articles or columns begin the same way? Do they each contain a certain number of graphics?)

 

10. What is the tone, style or level of language (formal, use of jargon, etc.) used by writers in the publication? What does the language tell you about the readership? 

 

11. Do you notice anything else significant about the publication?

Step 3. Write a Review

Each group should finish today’s analysis by writing three paragraph long product “reviews” for specific audiences. Have groups share their reviews with the class. 

Review #1 Write a review of your periodical for an audience that will like the magazine/journal (Example: soccer moms and dads might enjoy Parenting magazine. Tell them why they should/shouldn’t buy it.)

Review #2 Write a review of your periodical for an audience that will not like the magazine trying to make them less resistant to it (Example: gun control activist might not like Guns & Ammo, try and convince them it has some merit.)

Review #3 Write a review for people who don’t care either way about the periodical’s subject. Perhaps they are looking for something to read on a plane. Why should they buy your periodical? 

Conclude class and assign homework (3-5 minutes)

Wrap up class as usual, emphasizing the importance using today’s activities to help them be concrete and specific in their annotation responses as to why a source is credible or not.

Homework
1) Read the Evaluating Sources Overview on the Writing Studio http://writing.colostate.edu/guides/trad_research/eval/
2) Begin to revise your annotations to include resources for specific evaluation discussed in this guide. 

3) Continue finding quality research that represents a range of ways of looking at your issue and answering your inquiry question. 

4) Complete the Annotated Bibliography Check Sheet:

1. Is your MLA citation correct? What sources are you using to ensure a correct MLA citation? 

2. Are you finding a mix of informative and opinionated sources? Which ones are easier to find? What ideas do you have for providing both types?

3. Are your annotations mostly coming from scholarly sources? If not, how can you remedy this gap in your research? 

4. Do your annotations have a clearly differentiated summary and response? Aside from white space, consider what transitions you are using to switch from summary to response. 

5. How would you describe the range of stakeholders represented in your annotations so far? Do more point of views need to be represented? 

6. In the response section of the annotation, in what methods are you using to evaluate the source, including the publication, genre and author? Do the most important evolution points to consider depending on the source? 

7. Are you explaining in your response section why the source is current and relevant to both your group topic and answering your specific inquiry question? 

5) Finish reading your sources, writing and revising annotated bibliography entries.  Bring all of your sources and all of your bibliography entries to class next time.

Day 17 (Tuesday, October 20)

Lesson Objectives

Students will
· Work collaboratively to evaluate research 

· Consult with their instructor about their work-in-progress on the 

inquiry/research project,

· Explore strategies for writing the Inquiry Essay. 

Activities
Attendance and introduction (2-3 minutes)
Interview activity (25-30 Minutes) 
In your groups share your initial opinions through the following interview activity:

Inquiry Interview

Goals: Your aim here is to learn about your own and your group members’ frames of reference regarding your topic and issue.

Interview:

Take turns interviewing each other.  Have one person ask the questions, one person answer the questions and one person act as a scribe, writing down the answers. The scribe will return the generated answers to the interviewee. You may ask any of the following questions and any others that you think of.

Questions:

· What interests you about this question?

· How much do you know about this topic?

· Do you think you chose your question randomly, or is there something about who you are that led you to your question?

· How do you see your question fitting with the group’s topic? 

· How do you answer your inquiry question right now?

· Where do you think your views on this subject come from?

· Where did you grow up?  When did you grow up? How might this background affect how you think about your subject?

· What do your family and friends think about this subject?  Do their opinions influence you at all?

· How do you identify yourself politically?  How do your political leanings affect how you view your subject?

· What sorts of values do you hold that might influence your opinions on this subject?

· What else about you might influence what you think?

Discuss Inquiry Essay strategies (10-12 minutes)     
Take time to revisit the assignment sheet and to reiterate the purpose, audience and strategies for the Inquiry Essay.  

Work on drafting Inquiry Essays

You can begin drafting your essay even if your research is not 100% complete.  Reread the assignment sheet to remind yourselves of the explanation’s purpose and audience.  Begin drafting.  Be sure to hold onto what you write today so that you can use it as you draft the rest of your explanation.
WTL (10-15 minutes) Have students reflect on their current purpose and objectives. 
Your Topic: State your Topic in a word, phrase or sentence. 
Your Issue: State your Issue in a word, phrase or sentence.

Inquiry Question: State your inquiry question in a sentence. 

Step One: You might be used to writing in a situation where it seems your feelings about your topic don't matter or are not relevant, but exploring those feelings can help you find out more about your issue. Exploring emotions related to an issue can also uncover the aspect of the topic that interests you most.

Write about the feelings you associate with the issue-anger, pride, sadness, fear, accomplishment, etc.-and what about the topic makes you feel that way?

Step Two: As you become more knowledgeable about the conversation surrounding your issue, what is emerging about your issue that you are sure is true? What kinds of things do you still need to know?

Make two columns, one where you list facts you know and one where you list things you would still like to find out about?

Step Three: Not only do you want to explore your own opinions about an issue, but you also should be collecting as many other opinions as possible. Doing so will give you a better sense of what people are saying about the topic and may help you find a direction for a future paper. Since you will eventually need to argue about your issue, you have to know the opinions of others to be able to incorporate or refute them. How are you going about incorporating multiple stakeholder perspectives into your annotations? Make a list of your opinions as well as other opinions you have heard about your issue.

Step Four: Knowing where you can find information about your issue can lead you to different perspectives on it. By talking to people and researching in the library and on the Internet, you can find out more about the issue. Thinking about what sources might be useful can give you various ways to approach your issue. List what sources might provide information about your topic which you haven’t looked into yet.

Step Five: Even though the annotated bibliography assignment ends with six, thorough, thoughtful, and pertinent annotations, the research phase of this course is only beginning. As we move toward your academic argument paper, you will need to refine your research around a specific thesis. If you had to make an argument within your issue right now, could you present a possible thesis statement? Granted this will most likely change, but a tentative thesis can provide insight into where you currently stand on the issue.

Groups merge annotations into topic documents (25-30 minutes)
Have students take time in class today to read each other’s annotations and come up with a plan for merging them and posting the combined document on their writing studio group page.

Conclude class and assign homework (3-5 minutes)

Wrap up class as usual, emphasizing the importance of sharing research so that a) they can enhance their understanding of the topic, including other issues within the topic, b) they can build the writing community by sharing research strategies and ideas, and c) the can comment on other perspectives in their inquiry essays.  Allow groups a few minutes to arrange a meeting outside class if necessary to combine and post their merged annotated bibliographies.


Homework
1) Post your group’s merged Annotated Bibliography onto writing studio
2) Print a merged Annotated Bibliography with all group members’ names on it to hand in on Thursday.
3) Finish your Inquiry Essay to hand in on Thursday.
Day 18 (Thursday, October 22)

Lesson Objectives

Students will
· Reflect on the collaborative process of the annotated bibliography as well as on the inquiry essay

· Transition to argument

· Understand the differences in the rhetorical situations of reporting/explaining inquiry and arguing an issue
Activities

Attendance and introduction (2-3 minutes)
Assign a post-script and collect student work (10 minutes)

Prompt students to reflect on the Annotated Bibliography assignment by giving them postscript questions to answer.  Collect the postscripts along with annotations, sources, and the Inquiry Essay.  Here are some sample postscript questions:

· Did you find the answers you set out to find?  Why/why not?

· Are you satisfied with what answers you did find?  Why/why not?

· What did your group do to find a range of perspectives on your subject?

· Have you ever worked collaboratively before?  How did you group members approach the merger of annotations?

· How did you approach your inquiry essay?

· Is there anything else you would like me to know as I read your work?

· Transition to argument (10-15 minutes)

Now that students have inquired, they are ready to write arguments.  Because of the research and questions generated by the inquiries, students have many options.  They can use any of their group members’ sources to write an argument about their inquiry subject, or they can use another group’s research to write an argument about another topic and issue, or they can draw from several inquiries to write an argument about an issue that is relevant to more than one inquiry.

It’s important that students understand that they will be working within a new writing situation, which means that their argument should “feel” different from their Inquiry Essay (sometimes students say “it feels like I’m writing the same paper” when they write an argument about a topic they have just explained; it shouldn’t).

Show the differences in writing situations by prompting students to describe the writing situation for the Inquiry Essay and then asking how it might be different in an argument.  You might end up with a two-column list like this:

Inquiry Essay                                           Argument
Writer:  peer, familiar individual             Writer:  individual reader

                                                                               doesn’t  know

Purpose:  to explain inquiry process        Purpose:  to convince others

Audience:  this class and teacher             Audience:  wider academic

                                                                                    community

Text:  Inquiry Essay (narrative)               Text:  MLA-style academic

                                                                             essay

Subject:  your inquiry question                Subject:  individual position

Distribute and discuss assignment sheet for Assignment #4:  Academic Argument, Adding Your Voice to the Conversation (10-15 minutes)

At the end of the inquiry essay, students presented a tentative thesis statement in preparation for this argument.  However, before students decide upon a subject for the argument essay, they need to understand the assignment itself.  Distribute the assignment sheet and discuss it in the way your class has become accustomed to.  Be sure to allow time for students to ask questions.       

Distribute and discuss conference sign-up sheet (15-20 minutes)
You will need to allow some time to prepare students for individual conferences.  You’ll need to explain and schedule conferences.  Also your students need to see an example of the conference dialogue sheet so they understand what they need to prepare for a fruitful conference.  

Explain to students that they will not meet for class on the Tuesday of Week 10 (or other class you'll forgo for conference time) but instead they will meet you for a 10-15 minute conference at your office to discuss the transition from inquiry to academic argument.  Send around a sign-up sheet that has at least a few more conference times than you have students.  When you create this sheet, remember to leave yourself a few breaks here and there.  Even though you will cancel Tuesday’s class in order to hold conferences, you can spread conferences out over Monday, Tuesday, and Wednesday.
Conference Dialogue Sheet (10-20 minutes)
To prepare for next week’s conferences, distribute the conference dialogue sheet and have students interview each other in order to begin formulating ideas to be discussed in conference. This will allow students to see where they need to fill in gaps over the weekend in order to prepare for a fruitful conference:

Conference Dialogue Worksheet
 
1)      What question did you begin with and how has it changed? (You should be prepared for this section of the dialogue, since most of these questions were answered in your Inquiry Essay)
· What was your inquiry subject?
· Why were you interested in researching this question?
· What prior knowledge or experience do you have with this issue?
· Where/how did you get your knowledge (e.g., reading, word-of-mouth, school, church, etc.)?
· What was your position on this question at the beginning of your inquiry?
 
2)      Summarize the various arguments and/or opinions you discovered during your research.

· What are the different ways of expressing the problems within your issue

· What are some of the ways of addressing the problems in your issue?

· Are some of the ways of expressing the issue at odds? 
· Are some of the ways of addressing the problem at odds?
3)      What have you found out about the context of this issue? In other words,
· Who else is interested in or affected by this issue? 

· Who would you single out as the most important stakeholders in the issue?

· What kinds of publications are addressing this issue?
· Which academic disciplines are researching this issue?
· Which local experts might serve as effective sources for your argument? What gives them credibility?
 
4)      Transitioning to Argument
· What is your current position on the issue (i.e., your claim)?
· Why is this position right now? 
· Did your inquiry lead you here logically?
· Who needs to hear your claim? 
· Who will disagree with your claim? 
· Considering your potential audience, will they agree with your claim; will they disagree with your claim; will they be ambivalent or uninformed about your claim?
· Considering your claim and your potential audience, are there any identifiable gaps in your research that you may need to fill?
Conclude Class and Explain Conference Expectations (3-5 minutes)

Next week we will conference individually in my office for about 15 minutes to talk about your transition from inquiry to argument. Monday’s class will be canceled in lieu of these conferences, though we won’t be able to do all of the conferences on one day. Please write down the conference day and time you signed up for, as well as my office number, so that you are on time and prepared for our discussion. Missing a conference will result in a class absence. 

Homework for Week 10 (next week is the shift from daily plans to weekly plans, so be sure to adjust homework accordingly in your own daily plans and agenda).

· Prepare conference dialogue worksheet for your scheduled conference.  Once again, remind students of your expectations for conference and any consequences there may be for missing the conference or being late.

· Read Deborah Tannen’s “Argument Culture” in PHG on pages 474-480.  Be ready on Wednesday to talk about Tannen’s definition of “argument” and how it does or doesn’t coincide with your own pre-conceived ideas about argument.

· Read about argument and claims on pages 509-516 of PHG.  Decide what kind of claim your tentative thesis from the inquiry essay (and the conference) is and if it would work better as a different kind of claim.  Write out several versions and types of claims for your argument.  Bring your claims and your PHG to class.
Week 10

(Tuesday, October 27th and Thursday, October 29th)

This week begins the shift from fairly explicit daily lessons plans to a weekly schedule that includes recommended activities. Use the practice you’ve gained drafting your own lesson plans based on this syllabus to take more ownership of your classroom and begin designing some activities that you feel will help to guide the writing needs of your particular students.
This being said, Tuesday, October 27th is the day students should meet with you individually to discuss their transition from their inquiry essays to the argument assignment.  Therefore, there should be no formal class on Tuesday, October 27th.  
Weekly Lesson Objectives

Students will

· Conference with their instructor individually about their inquiry essay and their focus and plan for upcoming argument essay

· Choose and refine argument claim

· Learn broad definitions of argument
· Learn and develop strategies for argument
· Learn and develop different types of claims
Suggested Activities

Cancel the first day of class this week to make room for conferences!

Conference with each student (15-20 minutes per student)
You should have had the opportunity to at least read (if not grade) the students’ inquiry essay, so you should have an idea of where their curiosity about this issue stems from and what direction they may want to go.  They will also have included a tentative thesis statement/claim at the end of their inquiry essay.  This information, combined with the conference dialogue worksheet, will allow for a fruitful and meaningful conversation between you and your student.  The primary goal of each conference is to help students decide how they would like to proceed from this point forward.  This is an excellent opportunity to help steer students away from too broad or vague of issues or topics and to help them find a narrow and interesting focus.  It is much better to intervene in the beginning of the process than before it’s too late.  This is also an excellent opportunity to discuss any confusing areas of Assignment 4.
Secondary goals of each conference are numerous; it’s important to be flexible (it’s very likely that some students will show up with no Conference Dialogue Worksheet at all), so you will need to adapt each conference and make it productive for each student. 

Conduct a WTL about “The Argument Culture” and Discuss (10-15 minutes)
Ask students to write about their responses to “The Argument Culture" (assigned for homework due today).  Prompt students with questions on the overhead: 

Write-to-Learn

· How does Tannen define “argument”?
· Do you agree with her definition of argument and her idea that the “sports and war” metaphors don’t help us solve anything?  Why/why not?
· How might you use Tannen’s ideas about argument as you write your own argument?
Ask students to share some of their WTL ideas and point out that while the academic argument’s purpose is to convince readers, students do not necessarily have to set out to “win” or bully their readers into agreeing.  

Introduce argument structure (15-20 minutes)
Since the purpose of many arguments is to convince readers to agree, it’s important to have a central claim for readers to agree with.  An argument’s main idea is its central claim (think back to the summary assignments in which students looked for the claim/thesis in the articles in the ROG).  Writers build arguments off of claims by providing reasons, statements that show why the writer believes the claim to be true.  Since reasons often are opinions, they need evidence to show that they can be considered valid.  

Show students an example like this one:

Claim: The U.S. government should subsidize solar power. . . 

. . .because it is good for the environment (reason 1)

. . . because it is renewable (reason 2)

. . . because if it cost less, more people could afford it (reason 3)

Each reason needs to be supported with evidence (which can include firsthand observations, examples from personal experience, statistics, facts, quotations from your reading, results of surveys and interviews, etc.). Remind students of the kinds of evidence they found convincing in articles throughout the semester and your discussions of how the authors’ choices of evidence reflect their purposes, audiences, and contexts. 

It may be beneficial to brainstorm a few possible claims and reasons examples as a class.  They could even be ones the students have been working on themselves.

Introduce the 4 types of claims (10-15 minutes):

Students should have read about these different types of claims in the PHG, but it is still a good idea to review them in class with different examples.  Students should also have identified what kind of claim theirs is.  Claims are, essentially, the foundation of an argument and should have occasion, exigence, and a level of complexity behind them.  You will need to explain these things to students.

· Occasion:  The motivation the writer has to write about the issue.  (“The issue is important to ME” or “I’m really interested in the issue”).

· Exigence:  The urgency and significance of the issue (“The issue really matters to others” or “The issue really needs to be addressed”).

· Complexity:  The argument needs to be debatable and complex enough for there to be multiple perspectives that students can consider.
With these criteria, students should be able to decide if they need to further think about their own claim.

The claim will become the focus of the argument, so it is worth taking time to develop one that will work. Claims for arguments need to be debatable and of an appropriate scope (neither too narrow nor too broad). To help students understand these concepts, present a few sample claims on the board:

Sample claim: Wind power is safer and less expensive than nuclear power. 


What kind of claim is this? [claim of fact]


Is it debatable? [yes, people could argue against it.]

To determine if the claim is appropriate in scope, test out reasons and opposing arguments.  If the writer needs more than a few reasons to prove that the claim is valid, the claim might be too broad in scope.  If the writer can prove the claim with just one reason, the claim might be too narrow.  If nobody would disagree with the claim, it may be too narrow (or it may have no exigence).  If there are many legitimate opposing arguments, the claim might be too broad in scope.

What reasons could the writer give?

What opposing arguments would the writer need to refute?

If the writer can support the claim by proving a few reasons and by refuting a couple of opposing arguments, the claim is appropriate in scope.  

Show a few more examples on an overhead transparency (include at least one that won’t work—in these examples, the claim about value is somewhat moot while also being too broad in scope):

Claim about cause and effect:

Cap-and-trade would reduce carbon emissions. 

Possible reasons: 

It would make emitting carbon expensive.





It would encourage companies to 

                                                  autoregulate.

What other reasons could the writer use to support the claim?

What opposing arguments will an academic audience most likely bring up?
Claim about value:



Fossil fuels are bad.

Possible reasons:

They emit carbon into the atmosphere





They’ll eventually run out

What other reasons could the writer use to support the claim?

What opposing arguments will an academic audience most likely bring up?

Claim about policy or solution:


The government should subsidize biofuels.

Possible reasons:

It would expedite new technologies





It would make biofuels less expensive





It would help farmers

What other reasons could the writer use to support the claim?

What opposing arguments will an academic audience most likely bring up?

Practice claims, reasons & opposing arguments (20-25 minutes)
Ask students to “test” one of the claims they've written by brainstorming reasons and opposing arguments for it.  Once the class has had time to work on their own for a bit, ask a few students to write a claim, reasons, and opposing arguments on the board.  Talk these through with the class just as you did with the examples.  Be sure to point out any problems you see if the class is being “too nice.”  Likewise, if the class is finding fault with everything, show them the ways in which the examples could work.  

          Recommended Homework for Week 11
· Read about field research in PHG (pages 312-328)

· Read “Welfare is Still Necessary for Women and Children in the US” on pages 583-591 of the PHG.  Bring PHG to class.  

· Schedule an interview with a local “authority”

· Work on your argument draft

Remember to adjust your homework accordingly for each of your own daily lesson plans.  You may need to incorporate more detailed homework, or re-organize these recommendations as needed.  
Week 11

(Tuesday, November 3 to Thursday, November 5)

Lesson Objectives

Students will

· Learn about different types of evidence and how to use it to develop an argument

· Learn about field research and how to schedule and conduct effective interviews.

· Analyze a student argument focusing on the claim, the reasons and how the reasons support the claim, and the evidence and how the evidence supports the reasons.  
Activities

Demonstrate how to use evidence to develop an argument (12-15 minutes)
Development is one of the aspects of writing that CO150 students struggle with most, so they can benefit from guided practice on how to use evidence to support reasons to support a claim. Start by showing an example of sufficiently relevant evidence for a reason that supports the claim that the U.S. government should subsidize wind power:

Claim:  The U.S. government should subsidize wind power.

Reason:  Wind power could help to replace fossil fuel energy.

Evidence:  The Kurtzweil Energy Center reported “that each turbine means less mining, shipping, and combustion of fossil fuels.”
Evidence:  A 2003 John Hopkins study found that “every additional kilowatt hour generated by low- or zero-running-cost units such as wind turbines, hydro dams, and photovoltaic arrays translates one-for-one  into reduced output by plants running on fossil fuels.”

Evidence:  The US Department of Energy reports that “by 2030, the U.S. wind industry could provide 20% of the nation’s electricity needs, nearly leveling projected increases in CO2 emissions over the next 25 years.”

Next, show an example of the above written in paragraph form:

Wind power could help to replace fossil fuel energy. The Kurtzweil Energy Center reported “that each turbine means less mining, shipping, and combustion of fossil fuels,” and a 2003 Johns Hopkins study found that “every additional kilowatt hour generated by low- or zero-running-cost units such as wind turbines, hydro dams, and photovoltaic arrays translates one-for-one into reduced output by plants running on fossil fuels.” The US Department of Energy has released a report announcing that “by 2030, the U.S. wind industry could provide 20% of the nation’s electricity needs, nearly leveling projected increases in CO2 emissions over the next 25 years.”
This paragraph is typical of CO150 writing. While it starts out with the reason and then presents evidence for the reason, it does not explain how the pieces of evidence connect to each other nor how they support the reason. This paragraph asks readers to make the logical connections between the evidence and the reason. This compromises the purpose of the argument; if a reader is already skeptical or even just indifferent, how likely is it that he/she will be willing to do the work to understand how the evidence supports the reason?  

Present another example that uses the same reasons and evidence much more effectively:

Wind power could help to replace fossil fuel energy. For every wind turbine that goes up, we can reduce our use of fossil fuels to create the electricity that we need to run our society. The Kurtzweil Energy Center reported “that each turbine means less mining, shipping, and combustion of fossil fuels.” Some have argued that the uncertain output of alternative energy sources like wind and solar—which stop making electricity when the wind stops blowing or the sun stops shining—keeps them from being a realistic replacement for fossil fuels, but as a 2003 Johns Hopkins study states: “every additional kilowatt hour generated by low- or zero-running-cost units such as wind turbines, hydro dams, and photovoltaic arrays translates one-for-one  into reduced output by plants running on fossil fuels.” Even if wind energy can’t supply the entirety of our energy needs, it can still help to reduce the amount of carbon dioxide we put into the atmosphere—or at least keep us from adding more as energy needs increase. The US government has started to take notice. The Department of Energy has released a report announcing that “by 2030, the US wind industry could provide 20% of the nation’s electricity needs, nearly leveling projected increases in CO2 emissions over the next 25 years.” If a concerted wind strategy can at least keep CO2 emissions from increasing, other conservation strategies might have a better chance of actually reducing them.

This second example is much more effective in showing how the evidence supports the reason.  The writer has done the work that the first example asks readers to do.  It directs readers to the writer’s preferred interpretation of the evidence, thus making readers much more likely to agree with the reason and with the argument as a whole.  If your students need more of a push to see the benefits of the second example, point out that the first example is 101 words long while the second example is 238 words long (a third of a page vs. almost an entire page). This can help students who tend to say what they have to say and then fill in the rest of the required length with “fluff.”

Group activity for practicing using evidence (25-30 minutes)

Use these examples from an argument about organic food for the following activity in which students will practice providing evidence and showing how evidence supports reasons.

Reason: Organic farming is much easier on the environment.

Evidence:  The FDA says that, “Organic food is produced by farmers who emphasize the use of renewable resources and the conservation of soil and water to enhance environmental quality for future generations.”

Evidence: Whole Foods Market lists these environmental benefits of organic food:

· Organic farming practices help protect our water resources.

· Organic production limits toxic chemicals in our environment. 

· Organic farmers are less reliant on non-renewable fossil fuels. 

Evidence: A 2006 study at Stanford found that organic farming reduces groundwater contamination and nitrogen gas emissions while being the most sustainable method of agriculture.

Reason: If the price of organics decreases, demand will go up (resulting in a healthier population and environment).

Evidence: I used to have to pay $5.00 for a gallon of organic milk at the local food co-op.  I could only afford to do this now and then.  Now, I can find organic milk at Whole Foods for less than $4.00 and at Safeway for around $3.00.  I buy organic milk a lot more now.  

Evidence: According to Chip Wilson, author of Principles of Economics, “the law of demand states that, in general, price and quantity demanded in a given market are inversely related. In other words, the higher the price of a product, the less of it people would be able and willing buy of it.”

Evidence: The USDA reported that in 1997, consumers spent 3.6 billion dollars on organic products.  In 2003, consumers spent 10.4 billion dollars on organic products.  During that time, the price of organics decreased.

Break students into small groups and give each group a handout that includes a reason and a few pieces of evidence.  Also give each group an overhead transparency and pen.  Present the following instructions on the overhead:

Work with your group to develop the reason you are given.  You may use the evidence provided in any order and you may omit some of the evidence if you find that it is somehow flawed.

Remember to set up each piece of evidence and then to explain what it means, how it supports the reason, and how it relates to other pieces of evidence.

Write in paragraphs as though you are writing an essay.  Please write on an overhead transparency so you can present your work to the class.

When groups have finished, collect transparencies and pens, and call on groups to present their work.

Introduce interview techniques (10-15 minutes)
One of the requirements for the Academic Argument is to incorporate field research, specifically an interview with a local expert/stakeholder/authority figure.  Therefore it is necessary to spend time talking about and strategizing ways to incorporate this piece of evidence.

Discuss interviewing techniques using pages 320-322 in the PHG to guide a discussion.  See if students can produce or add to these points:

Interviews
· Provide you with more control because you’re there to guide the discussion (you can ask interviewees to elaborate on their answers and you can clarify confusing questions for more accurate responses). 

· Provide a more comfortable atmosphere for raising personal questions 

· Lend themselves to witnessing body language (you can note which questions interest your interviewees and which make them nervous). 

Discuss audience. Students should question a range of people in order to make their interview or questionnaire results the most meaningful.  If, for example, a student is inquiring into how students incorporate church into their lives as college students, they need to talk to people from a variety of churches as well as people who don’t attend church regularly if at all.
Discuss effective questions.  

Most importantly, effective questions will address the writer’s purpose, which in this case is to find out what the local expert knows about the topic at hand. In other words, the interview should give students a better sense of the conversation surrounding their topic. The right expert can also serve to illuminate apparent contradictions in a student’s other research materials and point the student to further resources.
Practice interview techniques (10-15 minutes)
Allow students time to draft potential interview questions. As students work, offer to address their questions and concerns one-on-one.  

After students have completed a draft of their questions, have them exchange drafts in pairs or groups. Refer them back to the criteria established earlier to provide some useful feedback. Put some workshop questions on the overhead to guide students’ feedback. Before students provide feedback, they need to provide one another with the context surrounding their inquiries, including which expert(s) they hope to interview.

Interview Workshop
· Will these questions lead the writer to a better understanding of the existing knowledge and opinions about their topic? 

· Which questions will most effectively help the writer accomplish his/her goals for this interview or questionnaire?  Least effectively? 

· Are there more questions that you think the writer should include? 

· Where might the writer improve tone or clarity? 

· For questionnaires, comment on the overall design: would this questionnaire overwhelm you if you were asked to take it? 

Analyzing "Is Welfare Still Necessary for Women and Children in the U.S.?" (15-20 minutes)
Take some time to talk with your class about their reactions to "Is Welfare Still Necessary…?" Your discussion need not be scripted, but try to work in the following:

How does this essay differ from students’ arguments-in-progress? [possible points of difference include: where the writer places the claim, how she organizes her ideas, how she uses paragraphs, her inclusion of evidence and cited sources, etc.]

How does the writer begin the paper?  [Ask students for more ideas about introducing arguments.  Give them time to jot down ideas for their own papers.  Point out that some students will need to include some narration including background information in order for readers to understand the argument.]

What kinds of evidence does the writer use? [Make a list on the board and ask students to add to the list—what other kinds of evidence are possible for an argument?  Give them time to make notes on their drafts.]

Recommended Homework for Week 12

· Work on your argument draft

· Schedule and conduct interviews

· Read about in-text citations in the PHG (700-720)

· Read “Death and Justice” by Edward I. Koch in the PHG (pgs 534-540)

· Read about audience appeals in the PHG (pgs 516-520)

· Read George Will’s “Dark Green Doomsayers” and subsequent articles in the ROG
Week 12

 (Tuesday, November 10 to Thursday, November 12)

Lesson Objectives

Students will

· Learn how to cite sources in the text parenthetically as well as narratively

· examine and practice strategies for effectively appealing to readers,

· practice recognizing and avoiding logical fallacies,

· engage in peer response to argument drafts.

Activities

MLA in-text citations lecture (35-40 minutes)

There is a powerpoint presentation you can use to help you through this lecture. Remember, at this point in the semester, students should be well aware of how to use narrative citations (author tags), but they haven’t been formally introduced to parenthetical citations and using parentheses for page numbers when using an author tag.  Students should have done research prior to this class (at some point in their high school career), but don’t assume that they still remember these skills.  Take it slow and be prepared to answer lots of individualized questions. 

It may be a good activity to have them take out their working bibliographies and determine what would need to appear in their essay according to the bibliography. Consider the following, for example:

Bird, Big.  “Secrets of the Street.”  Sunny Skies 32.04 (14 Jan 2000): 

          32-40.  Academic Search Premier.  Ebscohost. Morgan Lib, 
          Fort Collins, CO.  27 July 2009.  <http://ebscoepnet.com>.
This citation tells me that “Bird” and a page number (Bird 36) will need to appear in my essay in order for this source to be appropriately cited.  

Check in: drafting (5-7 minutes)
Ask students about how drafts are coming along.  Address any concerns or questions while encouraging students to share strategies that are working well for them.  Remind students of what you’ve already talked about in class: how to remain focused on a claim and how to develop a claim with reasons and evidence.

Analyze “Death and Justice” (You Decide Time)
Start with what students already know about argument, prompting them with questions about what Koch says, such as:

· What is Koch’s claim?

· What are his reasons?

· What kinds of evidence did he use?

· What is his purpose?

· To whom is he writing?

Move the students into a discussion of how Koch says what he says by adding in questions such as:

· Did he seem credible?  

· Was he too emotional?

· Did he get you to care about his argument?

· Did he provide enough reasons and evidence to convince you to agree with him?

Introduce Audience Appeals (12-15 minutes)
Present the following on an overhead transparency.  As you present each type of appeal, ask students for ideas about how they can use the appeal in their papers.  Also ask for examples of how Koch uses each kind of appeal.  You might also discuss how context influences the use of appeals.  Ask students to consider how texts they've read—Pollan’s, Wilson’s, their sources, PHG readings, etc.--used appeals. This could lead to a discussion of the use of appeals in academic contexts, emphasizing the privileging of appeals to logos and ethos over appeals to pathos in academic discourse.

Audience Appeals

Appealing to your audience means using language and presenting your argument in deliberate ways, so that you have a good chance of achieving your goals with as many members of your audience as possible.  Appropriately used appeals help support your claim.

Appeals to Character (Ethos): Showing that you are a reliable, trustworthy person can help give your readers confidence in your argument.  Establishing common ground with your readers can make them more likely to agree with your ideas.

Appeals to Emotion (Pathos): Getting readers emotionally involved can increase the likelihood that they will feel that your argument is important.  If emotional appeals are used in place of credibility or logical reasoning, however, they can make readers feel as though you are trying to manipulate them or that you have something to hide.

Appeals to Logic (Logos): Since most all of your readers will value logical reasoning quite highly and will have very similar ideas about what is and isn’t reasonable, it is important to provide sufficient evidence to support enough good reasons to support your claim.  Additionally, it is important that you explain how the reasons support the claim, how the evidence supports the reasons, and how the pieces of evidence relate to each other.

Discuss George Will’s “Dark Green Doomsayers” and subsequent articles (you decide time).
Will’s article incited an avalanche of response.  Many journalists were outraged at his use of evidence (something they called “cherry-picking”).  Lead a discussion about Will’s article in terms of his audience appeals.  Then take a look at the subsequent articles that were written in response to Will’s initial article.  How are the subsequent articles’ arguments organized and supported?  What kinds of audience appeals are at work?  How? 

Logical Fallacy Activity (20-25 minutes)
Be sure that students understand how to write logically: present enough support for your claim, and explain it thoroughly.

Next, point out that there are common logical errors, or logical fallacies (distortions of rhetoric to make an argument seem more convincing).  Fallacies happen when a writer manipulates a reader’s emotions, when a writer misrepresents someone’s character, and/or when a writer distorts an argument’s logic.  Sometimes fallacies are intentional (as is often the case in political speeches and in advertising) and sometimes they aren’t.  In either case, they can weaken an argument written in an academic context.

Ask students to use pages 579-582 in their textbooks to identify fallacious statements you put up on the overhead projector one at a time.  Here are a few examples; be sure to create more of your own (8-10 work well):

Wind power is just a naïve, hippy idea.  [Genetic fallacy]

Mr. Smith down the street put up those solar panels. Now he has debt problems.  [Post hoc ergo propter hoc]

Taxing carbon emissions would be un-American. [Ad Populum]

We all want to save the planet, but we can’t afford to destroy our economy, can we? [Red Herring and/or Begging the Question]

Next, ask students to create their own examples of fallacies.  Call on a student to share a fallacy and then ask the class to identify it.  Encourage students to use their own argument topics, so they can become aware of possible fallacies to look for in opposing arguments as well as ones to avoid while drafting.

Check in with the drafting process
You may want to come up with a creative and clever way to do a quick check-in.  Perhaps you could have each student explain to the whole class where they are in their process; it could be a random process if you asked the student who just finished speaking to call on the next student.  Or you could set up a brief activity called “speed idea dating,” where students sit across from one another and for 30 seconds one side of the table explains where he/she is in their drafting process; after 30 seconds the other side of the table gets a turn.  Then one side of the table slides one person to the right.  This could go on for several minutes.  
Recommended Homework for Week 13
· Finish drafting your argument essay.  Bring 2 copies to class for workshop.  [Add a reminder of your workshop policy here.]

· Read about revising arguments on pages 492-493 of the PHG.

· Use your workshop feedback as you revise your argument.  Consider going to the Writing Center for further revision ideas [add Writing Center hours here].

· Prepare your argument to turn in on Friday, November 20th, along with your process work.

Week 13

(Tuesday, November 17-Thursday, November 19)
Objectives:
Students will
· Participate in peer workshop
· Practice revision skills
· Polish a final draft of the argument essay and reflect upon its process
Suggested Activities
Academic argument draft workshop (60-65 minutes)
Design a workshop activity that will enable students to read and respond to at least two drafts in the allotted time. Use the workshop activity bank in the syllabus appendix for ideas, keeping in mind that the workshop activity should reflect the assignment sheet, grading criteria and classroom instruction.  

Academic argument draft workshop 2 (60-65 minutes)

At this point in the semester you know best how your classes workshop and how much (or little) direction they need.  Devise a second workshop session.  Perhaps this one could focus on citations, for example.
Discuss revision strategies and conclude class (7-10 minutes)

Students will revise these drafts of the paper, so talk for a few minutes about how they might do that. Share some of your own revision strategies and/or ask students to share some of their own.  
Assign a Post-Script and Collect Assignment (you decide time)

There are several different examples of post-script questions from the previous assignments.  You can use one of the previous post-script prompts or create your own.  Remember that a post-script gives students an opportunity to reflect upon the work they’ve just completed and the process they went through in order to complete it.  This is an important reflective step for students.

Introduce Assignment 5, Addressing Greenwashing:  Writing as an Engaged and Informed Citizen  (10-15 minutes)

Present the assignment sheet and point out that students will be engaging in a new circle of writing, another conversation, yet they may also draw on the vast research they’ve done already this semester.  They will find out what others know and think as they become informed about a situation, they will explain what they know, and, in the last assignment, they will add their voices to the conversation about the topic, perhaps initiating a new conversation about the topic.

Recommended Homework for Week 14 (after Thanksgiving Break)

· Review Assignment 5; annotate assignment sheet and ask any questions that come to mind.
· Read Philip Mattera’s “The Greenwashing of America” in ROG
· Read Beth Daley’s “Not as Green as They Claim to Be” in ROG
Phase 3:  Beyond Scholarly Contribution…extending the conversation to a public audience

Students have, at this point, successfully completed a full cycle of the writing-as-conversation metaphor.  They have listened closely and critically to the on-going conversation exploring the rhetoric of green, they have posed and refined research questions to lead them toward a position on an issue related to green messages, they have found ways to support their ideas through effective academic research, and they have contributed their ideas in the form of an academic argument.  We hope students have begun to understand how critical sustained inquiry crosses disciplinary boundaries, often extending outside the walls of academia.  While we certainly want our students to be able to write as scholars, we also want them to participate civically, meaning that we want them to be able to write for a public audience as an engaged and informed citizen.

When addressing a public audience, it is often important to utilize genres popularly used by the public.  Traditionally, opinion pages in newspapers have been widely read by the general public looking for opinionated takes on current debatable issues.  Blogs are increasingly becoming a common way for public arguments to be made and commented on, though they do not have the history of credibility of many traditional news sources.  In phase 3, the students will be writing in one of these two popular genres as they seek to inform their audience of the phenomenon known as “greenwashing.”   By asking students to take their concerns public, we hope they will have a positive experience of writing as engaged and informed citizens.

Students will find a concrete, visual example of greenwashing. Then they will summarize the visual rhetoric before analyzing and responding to the features of this specific case of greenwashing.  The response will go beyond an obvious interpretation of the greenwashing by examining its underlying assumptions and implications and linking them to the larger social context.  In other words, phase 3 offers the students an opportunity to use the fundamental skills taught in CO150, namely, the ability to use writing to communicate a critical analysis of an issue clearly and concisely with an awareness of the rhetorical situation.  

Phase 3 Objectives:
By the end of Phase 3, students should be able to:

· Understand what the term “greenwashing” refers to

· Summarize, critically analyze, and respond to a visual example of greenwashing

· Adhere to conventions of a specified genre

· Identify and describe an audience for a specified publication and address that audience accordingly

· Show skill and adeptness at navigating the rhetorical situation 

Phase 3 Sequence:
· Reflect on Phase 2

· Read an editorial and/or blog everyday to become familiar with the genre 

· Read about greenwashing

· Mattera, Philip.  “The Greenwashing of America.”

· Daley, Beth.  “Not as Green As They Claim to Be.”

· Find a concrete, visual example of “greenwashing”

· Choose a genre in which to write and become familiar with the genre’s writing conventions

· Choose a publication in which to write

· Summarize the visual rhetoric of the example (explain what is the situation?)

· Critically analyze the specific features of the (explain what is it doing?)

· Respond to the analysis (answer what does this mean for us all?)

· Peer review

· Submit assignment to instructor

· Revise and adapt for the publication; post/send to public

Phase 3 Bibliography:
Mattera, Philip.  “The Greenwashing of America.”  TomPaine.commonsense.
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Phase 3 Major Assignmet:  

Assignment 5, Addressing Greenwashing: Writing as an Engaged and Informed Citizen

Phase 3 Major Assignment:

Assignment 5, Addressing Greenwashing: Writing as an Engaged and Informed Citizen

“Every day, Americans are bombarded with advertising about environmentally friendly goods and services. But how many really are green, and how many are just pretending?” (Greenpeace)
Overview: This assignment asks you to synthesize and utilize the fundamental skills taught in CO150, namely, the ability to use writing to communicate your critical analysis of an issue clearly and concisely with an awareness of your rhetorical situation. 

In this assignment we will look at examples of the modern day phenomenon of “Greenwashing,” which the unjustified appropriation of environmental virtue by a company, an industry, a government, a politician or even a non-government organization to create a pro-environmental image, sell a product or a policy, or to try and rehabilitate their standing with the public and decision makers after being embroiled in controversy. Greenwashing gets its name from the popular phrase whitewashing, which is defined as “a coordinated attempt to hide unpleasant facts, especially in a political context.” For our assignment, we will expand the definition of greenwashing to include washing over issues related to a) environment, b) social justice, and c) indigenous rights. 

Purpose: Your purpose for this assignment is to write a guest editorial or Op-Ed for a publication of your choice, or as a post to an environmental or greenwashing blog. In the essay you will first find a concrete example of greenwashing (ex: a speech, a commercial, a section of a company’s website, etc.). Next, you will summarize this rhetoric before analyzing and responding to the features of this specific case of greenwashing. Your analysis must turn into a response that should go beyond an obvious interpretation of the greenwashing by examining its underlying assumptions and implications—and then linking them to a larger context. An exceptional analysis and response will reveal something new or surprising—something casual readers might overlook.
Genre: Guest Editorial/OP-Ed or Blog. You will choose a publication to write for in this assignment. For a public argument it is important to utilize genres popularly used by the public. Traditionally, opinion pages in newspapers have been widely read by the general public looking for opinionated takes on current debatable issues. Blogs are increasingly becoming a common way for public arguments to be made and commented on, though they do not have the history of credibility of many traditional news sources. 

Audience: Your primary audience for this essay is dependent on your publication choice, but they all are people who appreciate the critical analysis found in editorials and informed blog posts. If you cannot decide on a publication, use the Rocky Mountain Collegian, but we should also strive to connect with informed readers of editorials in publications with larger audiences such as the New York Times and the Washington Post. Even if you choose a publication with a short word limit, you should strive to meet the page requirement for the assignment and then adapt your essay to fit the publication.
Resources: Take advantage of all your research from the semester. Read an editorial every day from the New York Times or the Washington Post and the Collegian to get a sense of the genre. If you plan on submitting a blog post, revisit the research we did for Assignment 2, and check out the blogs specific to Greenwashing. 
Editorial Resources:

New York Times Opinion Page: http://www.nytimes.com/pages/opinion/
Washington Post Opinion Page: http://www.washingtonpost.com/wp-dyn/content/opinions/
Blog Resources 


http://thegreenwashingblog.com/
http://members.greenpeace.org/blog/greenwash?blog=26468&cat=34333&page=1&disp=posts&paged=2
Requirements: 
· A detailed summary of the greenwashing: What is the situation? In the summary you should include: the context, who the greenwashing is targeting, what it is selling, and whatever relevant details you think are necessary for a reader to fully understand the situation. A summary in a public argument can take more creative liberties than an academic summary, so make your summary engaging by making appropriate tone, voice and style choices. 

· A critical analysis of the greenwashing: What is it doing? The analysis addresses questions such as: What is the greenwashing doing? What does it assume about its audience? What messages does the greenwashing subtly communicate or imply through its use of content and composition? Begin your critical analysis with a clear thesis claim and support your claim with detailed observations from the greenwashing itself.

· A response to your analysis: What does this mean for us all? In this section you will follow through on the natural consequences of the greenwashing by connecting it to a larger context. What are the social, cultural, historical consequences of the situation and why do they matter? The response should discuss why your analysis is important and might address what would happen if greenwashing goes unchecked. Why should readers care about your interpretation and thinking critically about this issue? 

 Materials to hand in with final portfolio:

· Rhetorical analysis worksheet 

· Audience analysis worksheet 

· Publication analysis worksheet 

· Workshop drafts

· Final, polished draft
Paper Length: 900 - 1,200 words (3 - 4 pages double spaced) 

Due: TBD Worth: 20% of the semester grade

Public Argument Grading Rubric       (Instructor Version)                   

	Excellent  (5)
	Satisfactory (4)
	Unsatisfactory (3)
	Weight

	Purpose & Audience: The writer shows they understand the fundamental elements of the genre. Purpose includes all elements of the assignment (summary, analysis, and response, connection to a specific audience). There is a clear and logical claim that connects these elements. There is a clear discernable audience and purpose connection. 
	The argument has some focus but needs clarity connecting the elements, from the specific situation to a larger context, e.g. The intended audience is vague. 
	The argument focuses more on summary and analysis then on a response; the argument lacks a clear focus. There is no clear connection to audience. 
	X10

	Analysis & Response: Analysis includes good critical thinking--thinking beyond surface elements and into the greenwashing’s relationship with society/culture. This also includes consideration of the greenwashing’s audience and the assumptions and implications the greenwashing makes towards that audience. The writer has gone beyond the analysis of the situation and responded to the importance of the assumptions and implications.
	The argument is lacking sufficient critical analysis and hasn’t considered major assumptions and implications of the situation. More analysis of the greenwashing’s audience is desired. 
	Critical thinking has not expanded past a summary of the situation; the argument lacks an examination of assumptions and implications. The writer has not considered the audience of the greenwashing situation. 
	X12

	Development & Organization 
The argument contains logical reasoning and evidence to back up a claim which connects the situation to a broader context. The argument relies on credible sources rather than strong instincts. The evidence and reasoning avoid fallacies. Organization should include a logical structure that does not detract from overall purpose. Organization should facilitate the clarity of the argument.
	Because responses to the prompts are general, the reader is left with what, how and/or why questions, OR readers may question whether you have done enough research on your issue. 
	The argument does not provide enough information or explanation for a reader to understand the issue, your argument, and/or your reasons and evidence. The argument’s lack of organization obstructs the ability of your audience to grasp the claim. 
	X12

	Tone/Style/Voice: appropriate mood, dress and personality choices have been made by the writer to connect with the intended audience. These elements contribute to the persuasiveness of the argument while engaging readers.
	The argument is effective at connecting with the audience using some but not all of these elements.
	The argument does not connect with the intended audience because of choices made, or not made, in these areas 
	X3

	Conventions
The argument is easy to read and understand, free of grammatical errors, with clear and careful editing. In-text citations are used when necessary. 
	The argument would be more reader-friendly if you had taken more care with editing, clarity, and documentation
	The argument is difficult to read and understand because of problems with language, punctuation, and/or documentation.
	X3


Points:            _______/200

Percentage:    _______%
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Phase 3 Lesson Plans

Week 14

Tuesday, December 1 and Thursday, December 3
Your goals for this week are to transition from Phase 2 to Phase 3 as you help students choose topics for the greenwashing assignment.  Since Phase 3 branches off in new ways, it’s important to show students how it connects to Phases 1 and 2. Coming off of the fall break, this may be easier said than done, so take the time to refresh students with their academic arguments. 

The Phase 3 assignment gives students more freedom to make their own rhetorical choices, as well as more responsibility for doing so.  By the end of CO150, we want students to be able to navigate a writing situation independently.  At this point some of your students will be more ready to do this than will others; keep in mind this range as you design activities. To summarize the student journey during this unit, we want the student to be able to use their critical thinking skills to identify a problem, describe the problem, analyze the problem, and contextualize the problem within an expanded perspective. 

Return to the writing as a conversation model 
Show students that they have completed the circle—with the academic argument students added their voices to existing conversations.  With the public argument, we begin somewhat anew, with students going through a faster, autonomous version of the semester’s sequence. We’ll begin by:

· Listening to the conversation surrounding greenwashing

· Synthesizing ideas from greenwashing websites to examples students identify

· Forming inquiry questions such as, is this an example of greenwashing? 

· Answering the questions with research informing students about the potential greenwashing situation.

· Take a stance, making an argument to a specific (public) audience

But first…Have students reflect on the entire process by choosing from one of the following activities or designing your own:

· Assign a WTL that asks students to compare their starting point with where they are now: how has their understanding of rhetoric of green issues developed over the course of the semester?  How has their understanding of writing situations developed? 

· Have students consider how a public argument will be different than an academic argument.

· Facilitate small group discussions by asking students to share what they wrote in their arguments and explain how the work on the first three assignments helped them write their argument. 

· Conduct a whole class discussion that will allow for reflection on how the class has gone from summarizing short essays to writing lengthy academic arguments. 

As you transition to Assignment 5, assure students that they have the skills to think critically about the world around them; for this assignment this skills will be necessary in identifying a situation worthy of critical discussion in a public forum. 

Introduce Assignment 5, Public Argument: Addressing Greenwashing, Writing as an Engaged and Informed Citizen

Present the assignment sheet and point out that students will be engaging in a new circle of writing, another conversation, yet they may also draw on the vast research they’ve done already this semester. They will find out what others know and think as they become informed about a situation, they will explain what they know, and, in the last assignment, they will add their voices to the conversation about the topic, perhaps initiating a new conversation about the topic.
Point out the ways in which the issue of climate change is highly interdisciplinary, and that this is why we are now going to look at how the university functions.  Design an activity that will help students see this.

Discuss the 7 Sins of Greenwashing and Brainstorm topics for Greenwashing  

Students should have read the following articles:

· Mattera, Philip.  “The Greenwashing of America.”  TomPaine.commonsense.
Daley, Beth.  “Not as Green As They Claim to Be.”  The Boston Globe.  Boston.com

You may begin with a discussion of the articles before using Terra Choice marketing firm’s “7 Sins of Greenwashing” to help students consider possible greenwashing examples for their own essays:

Sin of the Hidden Trade-off

A claim suggesting that a product is ‘green’ based on a narrow set of attributes without attention to other important environmental issues. Paper, for example, is not necessarily environmentally-preferable just because it comes from a sustainably-harvested forest. Other important environmental issues in the paper-making process, such as greenhouse gas emissions, or chlorine use in bleaching may be equally important.

Sin of No Proof

An environmental claim that cannot be substantiated by easily accessible supporting information or by a reliable third-party certification. Common examples are facial tissues or toilet tissue products that claim various percentages of post-consumer recycled content without providing evidence.

Sin of Vagueness

A claim that is so poorly defined or broad that its real meaning is likely to be misunderstood by the consumer. ‘All-natural’ is an example. Arsenic, uranium, mercury, and formaldehyde are all naturally occurring, and poisonous. ‘All natural’ isn’t necessarily ‘green’.

Sin of Worshiping False Labels

A product that, through either words or images, gives the impression of third-party endorsement where no such endorsement exists; fake labels, in other words.

Sin of Irrelevance

An environmental claim that may be truthful but is unimportant or unhelpful for consumers seeking environmentally preferable products. ‘CFC-free’ is a common example, since it is a frequent claim despite the fact that CFCs are banned by law.

Sin of Lesser of Two Evils

A claim that may be true within the product category, but that risks distracting the consumer from the greater environmental impacts of the category as a whole. Organic cigarettes could be an example of this Sin, as might the fuel-efficient sport-utility vehicle.

Sin of Fibbing

Environmental claims that are simply false. The most common examples were products falsely claiming to be Energy Star certified or registered.

Discuss Mattera and Daley’s articles
At this point in the semester, you know best how your students discuss assigned reading. Conduct a discussion that fits the needs of your class.
Discuss editorial / op-ed genres

Students will have been reading several examples of this genre. Be sure to point out some of the key features and rhetorical concerns. 

Discuss blog genre
Remind students of the rhetorical strategies and concerns present in blog writing. Ask students how they might adapt assignment 5 to fit the conventions of this genre. Perhaps discuss which blogs would be appropriate to post their ideas.  

Introduce the Rhetorical Situation Analysis Worksheet

There will be more detail about this worksheet in week 15, but you may choose to introduce it on the last class of this week so that students can work on it over the weekend.

Introduce the Publication Analysis Worksheet

There will be more detail about this worksheet in week 15, but you may choose to introduce it on the last class of this week so that students can work on it over the weekend.
· Recommended Homework for Week 14: 
· Explore the following blogs:
·  http://thegreenwashingblog.com/
· http://members.greenpeace.org/blog/greenwash?blog=26468&cat=34333&page=1&disp=posts&paged=2 

· http://sinsofgreenwashing.org/
· Choose a situation for the Greenwashing assignment. 

· Read editorials from various sources. 

· Begin researching Greenwashing situation.

· Begin work on worksheets, starting with the rhetorical analysis, followed by the audience analysis and the publication analysis. 

· Watch the following commercial:  http://www.coca-cola.com/index.jsp?locale=en_US&site=../downloads/downloads.html
· Have students watch “The Happiness Factor” Coke Commercial before reading “Coca-Cola and Water—An Unsustainable Relationship,” by Amit Srivastata: http://www.commondreams.org/views06/0307-30.htm
· Have students answer the question, What does it really take to make a Coke? 

· Bring in examples of Green Advertisements to analyze. 
The following worksheet can help facilitate the in-class or homework activity analyzing a green advertisement.

Green Advertisement Analysis

1. List five adjectives that describe the tone or mood for the ad (funny, sarcastic, serious, cozy, mysterious…)?

2. What is the advertisement for?  What is the product? Is there any explicit greenwashing sin taking place (ex. Sin of Irrelevance)

3. Where did this ad appear?  What was the publication? What is the purpose of this publication (i.e. to promote fitness; to show fashions)? Does it make sense to have an ad like this one in this publication?  Why or why not?

4. Who is this ad targeting for an audience (men, women, fitness enthusiasts, sports fans…)? How can you tell? How interested in environmental issues is this audience? 

5. Where is the product placed?  Is it a prominent feature of the ad, or does it blend into a scene? Is it given any human like qualities (i.e. a bottle of wine shaped like a woman's body)?

6. Where does the brand name appear in the ad? How many times does it appear? Are the ads environmental qualities more explicit than the brand name?

7. Are there any people in the ad?  What genders and races are represented? What are the people doing?  What role does the product play in what they are doing? What role does the “greenness” play? 

8. Describe the ad's treatment of its subjects' bodies?  For example, are some body parts cut off (i.e. a woman's body is shown but her head isn't in the picture)? Or are bodies fragmented or objectified? Which parts of the bodies seem most important and least important?   

9. What does the ad's text say? What feeling or idea is the text meant to convey? How does the text add to the ideas expressed by the images?

10. Examine the font.  How big is it?  What type of font is it (typed letters or personally handwritten)?  How do the details of the font contribute to the overall effect of the ad? Does “green” have its own font? 

11. How is the camera used?  Where does the camera appear to be?  Is it close to the subject or far away?  Is it above the subject, below the subject, or facing the subject head on?  What effect does the camera angle have?  How does it contribute to the ad's effect?

12. What colors does the ad use?  Are they bright?  Shades of green?  What associations are connected to these colors?  What effect does the ad's use of color have?

13. In your opinion, does the ad glorify the product or does it truthfully represent its qualities? Explain.

14. Now, look back at your list of responses and notes.  Highlight the points that you feel would be necessary to include in a summary or description of this ad. How will descriptive details be important to your own essay? 

Week 15

Tuesday, December8  and Thursday, December 10
Your goals this week are to facilitate students’ Public Argument and to discuss strategies for writing blogs and guest editorials. A series of worksheets analyzing the rhetorical situation, the writer’s chosen audience, and the chosen publication will help focus students. Keep in mind that this is your last regular week before Finals. Conduct the workshop early in the week (Tuesday for TR class schedules, and Monday or Wednesday for MWF schedules) and use any extra time to tie up loose ends and answer questions. Collect the final drafts on the last day of class, and remember to administer course evaluations.

Introduce Rhetorical Situation Worksheet
Rhetorical Analysis Worksheet
 Answering these questions will help you think about and plan your public argument.  Your answers about context (purpose, audience, occasion, author) can be revised and developed further as needed.  

Respond to the following prompts in bold type.
 1.  Arguments are motivated, in part, by seeing something in the world that needs to be addressed.  We see a lack of knowledge or a misconception to correct, an injustice, a problem to solve, a decision to be made, a better way to do things, and so on.  We call this the exigence of the argument. The occasion for an argument is that which makes it timely. In other words, what makes this a good time to make this argument? 

 Describe the occasion and exigence for your argument, explaining what motivates your argument, why you felt this issue needed to be addressed, what you want your argument to work toward changing or solving, and why this is the time to make this argument.
 2.  Arguments require communication with people who can or should be able to respond to them.  Sometimes we look for people who want to discuss our topic; sometimes for people who need to be aware of our topic's importance to them; sometimes for people who are able to act.  Although changing someone's entire world view or values is very, very difficult, we can often find common ground with readers who have a very different perspective than we do.  More often, we try to reach those with whom we share values and interests and try to convince them our claims are true or persuade them to change their thinking or behavior, or to take action.  Therefore, it is important to find the best audience for our argument.  We need to think about whom we should try to reach and learn about these readers to be able to argue effectively with them. To better define the audience for your argument, please answer the following questions:

Describe and define your audience.  Who do you want to reach or influence?  Why did you choose this audience?  What stake do they have in the issue?  What are they in a position to do about it?  How do your readers' demographics, background, values, knowledge of the subject, and interests influence their position on the issue?  Which newspaper do you think would be the best medium to reach your intended audience?  What can you do in your argument to appeal to your audience and achieve common ground with them?
 3.  When we write an argument, we also have to think about how we can present ourselves as authoritative and trustworthy writers.  We also have to show that we respect our readers, care about them, and have common values. To better position yourself as an author for your argument, please answer the following questions:

 Explain why you are the right person to write an argument on this issue.  Discuss your research, background, feelings and how they give you authority as an author.  Explain what you can do to gain authority and trustworthiness with your readers, to get them to see you as a knowledgeable and credible author.
4.  Finally, we have to know what our purpose is in writing an argument, i.e. what we are trying to accomplish with our readers.  Do we want to convince them something is true, persuade them to think or act in a certain way?  Answer the following questions to define your purpose:

 Explain your purpose-what you hope to achieve with your readers.  Write a working thesis statement.  What kind of claim(s) does your thesis imply (e.g., fact, value, policy or solution, cause-effect)? 
Introduce Rhetorical Situation Worksheet
Publication Analysis for Assignment 5
Answer the following questions thoughtfully, informing your audience with examples to back up your answers. 
1. What is the title of the publication you will use to convey your message? What type of publication (newspaper, website) is it?

2. What is the purpose of the publication?

3. What type(s) of authors are regularly featured in the publication?

4. Who are the primary, intended readers?

5. What values, beliefs, needs, concerns, and expectations do the readers 

6. of the publication hold? Describe these fully.

7. What topics/issues does the publication seem to cover?

8. What is the typical length of an article in the publication? 

9. What kinds of graphics are used throughout the publication?

10. What patterns do you note in the layout of main articles in the publication? (i.e. Do all the articles or columns begin the same way? Do they each contain a certain number of graphics?)

11. What is the tone, style or level of language (formal, use of jargon, etc.) used by writers in the publication?

12. Do you notice anything else significant about the publication?

13. Why have you chosen this publication to convey your argument? In other words, can you explain your publication choice rhetorically?
Recommended Homework for Week 15
· Choose a genre in which to write assignment 5 and begin drafting

· Continue work on worksheets, including the rhetorical situation analysis worksheet and the publication analysis worksheet

· A complete draft of Assignment 5 is due at the workshop.

· A final, polished draft of Assignment 5 is due the last class of the week.

Finals Week

Monday, December 14 – Friday, December 18

CSU and the English Department require instructors to meet with their classes during scheduled times during finals week.  Given the nature of CO150, we do not administer an exam; instead we conduct an activity that wraps up the semester in a meaningful way. Here is one option for a final exam activity:

If your class ran out of time for Assignment 5, you might ask students to submit assignment at the final exam time. You may want to have students write an extended postscript that asks them to reflect on what they've learned in the course and how this assignment demonstrates that learning. Some possible postscript questions include the following:

· How has your writing and writing process changed this semester? If you haven’t noticed a change, what do you suppose might have helped you improve more?

· How have you applied what you've learned in CO150 to other courses this semester? If you haven’t used any CO150 skills in other classes this semester, how do you suppose you might use what you've learned in this course in future classes or writing situations?

· What's your working definition of rhetorical situation? Describe how your understanding of rhetorical situation has influenced your writing.

· If you were to revise your greenwashing assignment for another audience, whom would you choose and how would that choice influence your revision choices? How would this other audience’s reaction differ from that of the audience you chose originally?

Alternatively, you could provide students with these questions ahead of time and ask them to prepare a short presentation for the class that explains their argument and their rhetorical choices.

Or perhaps you would like for the students to present their greenwashing assignment to the class, explaining their rhetorical choices for the assignment.
Brainstorm other ideas and discuss them with the your E607 Professor, the Director of Composition, or the Composition Instructors.
